DOI:10.14095/j.cnki.oce.2014.03.013

2014 3 No. 3 2014
( 72 ) OVERSEAS CHINESE EDUCATION General Serial No. 72

Suggested Citation: Li, H. (2014). NI S SR 20N B AT R Il @ 03, 3(3), 307-315.
Or, Li, H. (2014). A Practice-based design of training novice college CFL teachers in the US. Overseas
Chinese Education, 3(3), 307-315.

:H195.3 TA :2221-9056( 2014) 03030769

(
2008; 2009; 2012)
( 2000) .
( 2013)
( 2008) . ( 1999; 2006;

2008)

120130927

o Email: haven56789@ gmail. com

* 307 -



2014

lems. )

113

=308 -

"

( )
2007; 2009)

: We only think when we are confronted with prob—

»



Outline of Content to Be Delivered

1. What to do before class:
(1) Get to know the students as much as possible—names background ( native language and culture) physi—
cal/mental status etc.
(2) Clarify the job responsibilities and conduct code
(3) Familiarize yourself with your textbook and teaching materials and their availability

(4) Develop teaching plan

2. What to do in class:
Deliver the teaching/learning material. When doing this:
(1) Be clear—clear instructional language clear timeline clear target clear tasks clear measurement clear
assignments
(2) Be readily flexible—ready to speed up or slow down ready to answer questions ready to adjust the a—
mount of in — and after — class work and even schedule based on student needs;
(3) Be student — centered—facilitate learning individualize teaching and encourage trial and error
(4) Be high - order learning focused—learning of know — how rather than know — what
(5) Be interesting and engaging—use interesting instructional language interesting multi — media and inter—

esting activities.

3. What you should do after class:
(1) Be visible during office hours
(2) Keep appropriate teacher — student relationship

(3) Be cautious with political topics and research

() ( Part 0)

N N o ( Part 1) . ( Part 2) .
( Part 3) “Part 07 ( 2) 6
N o LaFasto & Larson (2001)
* ( Effective team members)
* ( Good team relationships)
* ( Clear problem solving goals and comfortable communica—
tive environment)
* ( Competent team leadership)
* ( Conducive organizational environment)
N . ( Rachael Kessler 2000) N
/ ( Know you and
know me) . / ( Know us—team building) 1 ( story — tell-
ing) . . .
o 2 ( Know us) . .
o 3
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Part 0: Know you know me and know us

1. Know you and know me

Activities:
(1) Make a brief self — introduction for name memorization
(2) Tell a personal story to better learn about each other

(3) Form groups to deepen familiarization.

2. Know us—team building

Activities:
(1) Individual members use one sentence to define the team
(2) Find a volunteer to lead team building—synthesize the individual definitions and develop a concise one

(3) Develop a vision and mission of the team from the definition generated

3. Collect questions and concerns from individual members and the team

Activities:
(1) From the trainees’ individual and collective perspectives write questions and/or concerns that need to be
addressed through the training workshop
(2) Present the pre — designed training content and timeline
(3) Present targets to be achieved through this workshop
1) Part 0: Know you know me and know us + Question collection
2) Part 1: What to do before class + Q&A
3) Part 2: What to do in class + Q&A
4) Part 3: What to do after class
5) Part 4: What to be aware of + Q&A

() ( Part 1)
( Know yourself) . ( Know your teaching content and
materials) . ( Know your students) ( 3) .
1 ( Know yourself) N
“ 7 o
( Exercises 1 —4) o
2 ( Know your teaching content and materials)
3 ( Know your students) “
( . “The quality of early teacher — student relationships has a long — lasting impact. ”
- Rimm - Kaufman S.) .
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Part 1: What to do before class

1. Know yourself

Exercise 1: Write out your strengths that will increase your future teaching effectiveness.

Exercise 2: Form pairs and explain to your partner how you will leverage these strengths in your teaching. Request
comments and suggestions on your explanation.

Exercise 3: Write out your weaknesses that will reduce your future teaching effectiveness.

Exercise 4: Form pairs and explain to your partner how you will avoid these weaknesses in your teaching. Request

comments and suggestions on your explanation.

2. Know your teaching content and materials

Checklist of teaching materials which need to be readily available before class:
(1) Teaching/learning standard
(2) Syllabus and schedule
(3) Textbook
(4) Teaching plan
(5) Tests quizzes and assignments

Make necessary revisions for existing versions of the material. Develop any new ones as needed.

3. Know your students

(1) What to know: major/year interest hometown/country learning motivation expectation and concerns
(2) Familiarize yourself with the students who have registered for your class
(3) Prepare meaningful and even beautiful Chinese names beforehand

Exercise 1: Study the basic and advanced criteria for giving names and critique the names given.

Names: ( omitted)

Basic Criteria: A good name should at least achieve the four criteria in combination

(1) Include both last name and first name; middle name is optional

(2) Take the original name’ s sound

(3) Reveal gender

(4) Convey Chinese culture ( name structure family expectations etc. )

Advanced Criteria: A beautiful name should satisfy at least one of the following two criteria

(1) Identify the meaning of the original name and use it in the Chinese name
(2) Be meaningful impressive and poetic
Exercise 2: In groups make Chinese names for the following English names. Explain your reasons for the naming.

Names: ( omitted)

Part 2: What to do in class

1. Present a clear picture of teaching/learning content with a clear timeline

*  College students have a strong desire for self — efficacy. They also have a strong preference for predictability
knowing what and when something will happen.
* Class learning is teamwork where information should be shared among the members

* Characteristics of American students: straight — forward
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2. Present appropriate learning targets

Criteria of an appropriate target:

* Learning — focused

* Clearly stated so as to easily understand and follow
*  Skill oriented ( high order learning)

*  Achievable

*  Measurable

Example of an “appropriate” target: Within 5 minutes each student will be able to make 4 different correct Chinese
sentences with “  creeee eeeees o
Exercise: Form pairs and discuss if the following learning targets are well articulated. If not please make a better
one.

(1) At the end of class students will be able to know the difference between — and
(2

(3) Teacher will finish explaining the new words.

(4

)

) Students will be able to retell the story.

)

) Given one of the 12 verbs learned in class students will make a correct sentence.

3. Deliver good teaching

(1) Activity: Discuss in groups what good teaching means and report your thoughts
(2) What do experts say?
* Good Teaching requires heart and soul and leaves students with better life outcomes. — Dr. J. Richard

Geniry expert on childhood literacy reading and spelling

*  For good teaching ( and good learning) to occur six essential practices—Inducement Conveyance Meta —
Learning Empowerment Modeling and Application—must be present. ( Revised) — Robert Freeman public
school teacher and founder of One Dollar For Life

*

To become a good teacher and to create a good class the four core qualities are essential: knowledge the
skills to convey that knowledge the ability to make the material you are teaching interesting and relevant and a
deep — seated respect for the student. — Marshall Brain former university teacher author of ten books prestigious
Academy of Outstanding Teachers

(3) Besides the above general characteristics good teaching must also be

*  Learning — focused
* Individualized
*  Positive toward questions and errors

4. End teaching/learning with assessment

* Design assessment according to the learning target

*  Assessment questions must reflect high level learning
*  Assessment must act as a diagnostic tool

*

Assessment can be informal but should connect to most important content

() ( Part 2)

( Present a clear picture of teaching/learning

content with a clear timeline) . ( Present appropriate learning targets) . ( De-
liver good teaching) . ( End teaching/learning with assessment) ( 4)

1

2 “« ”» “ ”
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? ( What does good teaching mean? )

Freeman-

2007) .
4

() ( Part 3)

2006) .
( 2008) .

Allen( 2004)
( holistic)

”

rant)

o

”

J. Richard Gentry.One Dollar For Life Robert
Marshall Brain. N

( 1999) .

( analytic)

“ ( Dining at a Chinese restau—

( three — level holistic rubrics) o
( high - level learning) o
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1. Provide office hours appointments and online communications to students

Part 3 What to do after class

*

*

*

2. Grade homework and tests—developing rubrics according to Allen’ s principles and steps ( revised)

Try best to be available and present
Inform students as early as possible of unavoidable appointment cancellation

Answering questions and sending reminders

(1) Principles for rubric development

*

*

*

*

*

*

(2) Steps for Creating Rubrics

*

*

*

*

(3) Exercise: Form pairs and analyze the two sample rubrics—one holistic and one analytic and make a set of
three — level grading rubrics to assess students’ performance on “Dining at a Chinese Restaurant”. And then ex—
change and review the rubrics for one of the other pairs. Provide detailed feedback to the pairs—strengths weaknes—

ses and suggestions. All pairs report the learning.

3. Prepare for the coming classes and events

Determine learning outcomes and rubrics type ( Holistic or analytic)

Keep it short and simple ( Include 4 — 15 items; use brief statements or phrases)
Each rubric item should focus on a different skill

Focus on how students develop and express their learning

Evaluate only measureable criteria

Ideally the entire rubric should fit on one sheet of paper
. Identify what you are assessing.

a

b. Identify the characteristics of what you are assessing.

c¢. Describe the best work you could expect using these characteristics. This describes the top category.

d. Describe the worst acceptable product using these characteristics. This describes the lowest acceptable
category.

e. Describe an unacceptable product. This describes the lowest category.

f. Develop descriptions of intermediate — level products and assign them to intermediate categories. Develop
a total scale with three to five grade levels ( from worse to best) .

g. Ask colleagues to try the rubrics and help with revisions.

4. Conduct research.

*

*

pensation

Submit the proposal to IRB board for review and approval

Be careful when using students as subjects: no taking advantage anonymity and signed consent and com—
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A Practice-based Design of Training Novel College
CFL Teachers in the US

LI Huiwen
( Modern Languages Department Carnegie Mellon University Pittsburgh 15213 USA)

Abstract: The current supply of Chinese as a foreign language ( CFL) teachers do not meet the require—
ment of the fast development of overseas CFL education either in quantity or in quality and the remedial
training is also not systematic or practical. This situation attracted a lot of attention and brought about
calls for relevant research and trials on system—and practice-based training of novel CFL teachers. This
design developed for a real training workshop plan is to deliver practical methods strategies and ide—
ology to the novel collegeevel teachers through the intensive training workshop. To achieve this the de—
sign builds various practical exercises in the form of what-to-do discussions for the three regular teaching
stages—before—class in-class and after—¢lass. In addition the delivery of the designed training also
serves as a teaching model since many practical strategies and methods are employed and used by train—
ers and novel teachers.

Key words: Novel CFL teacher; Practical; Training; Design

* 315



