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English 101 and English 102 Annual Assessment Report (AY 2005-2006)

Prepared by Eric Gardner, Term Assistant Professor and Director of Composition in the Department of English, Cleveland State University

Introduction
We employ assessment procedures for both English 101 and English 102.  The procedures differ for each course in order to both gauge the viability of each procedure and to enrich (or, loosely, triangulate) the data collected about our students' writing abilities and our instructors' teaching and evaluation methods.

English 101:  The English 101 Capstone final exam was initiated by Dr. Jeff Ford as an "experiment" in Fall 2001--an experiment designed to provide useful data to help staff consider standards and expectations, assess congruence between course objectives and grading patterns, clarify evaluation criteria used in the Freshman English program, assess consistency of evaluation criteria used in the Freshman English program, and identify a suitable type of assignment for evaluating students' achievements of course objectives.

We have continued to use the English 101 Capstone final exam for these purposes and have gradually modified procedures for employing it over the last few years.  These modifications have been described in annual assessment reports for AY 2003-2004 and AY 2004-2005.  I will delineate further changes for AY 2005-2006 below.

English 102:   At the end of Spring 2005, we began collecting a sample of students' final research-based essays written during the course.  Each participating instructor submitted three students' essays:  one that she scored as exceeding expectations, one that she scored as meeting expectations, and one that she scored as falling short of expectations.  Instructors scored each essay using a rubric (attached here in the Appendices) that delineates criteria in parallel with stated goals/outcomes for English 102.   Members of the Composition Subcommittee then read and scored all collected essays:  their scores were compared with those given by each student's own instructor, which provides some measure of how our staff understand and apply grading criteria in practice--how they read and evaluate in light of goals/outcomes for English 102.  I will discuss the process, findings, and actions further below. 

Goals/Outcomes

English 101:  In "The Freshman English Faculty Handbook," a touchstone of policies and advice for those who teach in the first-year writing program, we say that students passing the course should be able to:

· Read a text critically (recognize the writer's ideas, rhetorical techniques, ways of arranging and developing points)

· Write a "clear, coherent expository essay"

· Write an essay that is not only "clear" and "coherent," but also one that is "virtually free of mechanical and grammatical error."

As a writing instructional staff, we continue to see a strong correlation between strong readers and strong writers as well as between weak readers and weak writers.  Most instructors emphasize practice in reading critically as well as in writing instruction in order to address this student need and program goal.

The scoring process of the English 101 Capstone provides a useful experience for our instructors to strive for greater social consensus about what constitutes "clear and coherent expository writing" and what types and how many "mechanical and grammatical errors" are acceptable in the writing of English 101 students.  Thus, although as a staff we have not particularly reviewed or revised these goals (they are eternally worthwhile goals for writers), we continually discuss and revise our understanding of how these goals should be understood in practice--that is, in teaching and evaluating our students.

English 102:  In the "Freshman English Faculty Handbook," we say that "this course will confirm and strengthen the reading and writing skills set as goals for English 101.  In addition, students completing the course should know how to find, evaluate, and use in their own thinking and writing such various kinds of writing and other data as they might be expected commonly to encounter in college and beyond; and they should be able to adapt their own writing to a variety of purposes and audiences in such things as reports, position papers, prospectuses or proposals, analyses, summaries, evaluations, and research writing."

Our assessment information for English 102 remains a relatively small sample of information, but there is a clear pattern of information suggesting that the program will need to continue to emphasize--and perhaps more vigilantly teach--research skills and the ability to cite sources well in appropriate academic style.  

Other goals applicable to both English 101 and 102:  Both courses are staffed almost exclusively by part-time instructors, many of whom hold jobs or obligations other than at CSU, which makes it difficult for our program to meet as a whole unit in one time and one place to discuss program policies, goals, practices, and outcomes.  Such in-person, face-to-face discussions represent a worthwhile goal for our program in order to foster dialogue out of which we might forge a higher degree of consensus about evaluation policies both in the courses and in scoring the English 101 Capstone essays and the English 102 final course essays.  An on-line instructor listserv has proven to be infrequently used as a substitute (or alternative/supplement) for "real time" meetings.  We continue to grapple with this issue and continue to make more frequent social norming a goal for which we strive, so that we might evolve from a widely-arrayed set of talented independent contractors to a corps of instructors within a more tightly-knit, cohesive program. 

Research Methods

English 101:   For Fall 2004 and Spring 2005, students were given an essay to read in preparation for the Capstone exam, held as a "block" final exam on the Monday of final exam week each term.  Students were to read and take notes on the essay and were to bring their copy of the essay with them to the final exam.  They should have received a copy of the essay on the last regular day of class during the term.   

One change from preceding Capstone exams:  In Fall 2005, students were given not an essay, but instead a passage about education from Charles Dickens's Hard Times.  The use of fiction for the exam reflects the fact that some instructors incorporate literature as part of the reading in their courses; further, the use of an ironic passage by Dickens served as a test for students to discern the irony in their reading of the passage and to write about it with appropriate discernment and critique in their responses.  In Spring 2006, we reverted to providing students with a non-fiction passage to read:  Gore Vidal's editorial, "Drugs."   

Upon arriving for the final exam, students received a question related to the reading and note-taking they were supposed to have done on the essay given to them during the last regular day of class.  They were asked to write a response to this question during the two-hour time period of the final exam.  Students wrote essays by hand in blue books; they had access to a dictionary during the exam.

Prior to Spring 2004, all English 101 students (except those in a few off-campus, weekend, and evening sections of the course) took the English 101 Capstone final exam, and all essays were scored by English instructors using a rubric.  For example, in Fall 2003, fifteen readers scored 454 essays; each essay received scores in comprehension, coherence, and fluency from two readers, which resulted in a total of six numerical rankings for each essay.  

Beginning in Spring 2004 and continuing to the present, all English 101 students (except those in a few off-campus, weekend, and evening sections of the course) took the English 101 Capstone final exam, but only eight essays from each section of the English 101 course were read and scored by the Composition staff.  Essays were randomly selected using a random number generator (see "Research Randomizer" on the web at http://www.randomizer.org/index.htm).  Reading a sample, rather than the full population, has allowed for more training of readers and has helped readers better maintain critical sensitivity during the scoring process.  

One change in Spring 2006:  We initially selected eight essays from each section to read, but made sufficiently swift progress in reading and scoring these that we added an additional number of essays (grabbed randomly) and scored these, too, which increased our overall sample and perhaps better reflects what is happening with our program as a whole.

Beginning Spring 2004 and continuing to the present, Composition staff scored the essays using a simpler rubric: the new rubric collapsed distinctions among the categories of comprehension, coherence, and fluency, combining these traits into four scoring levels:  "Characteristics of a '4' essay (Superior/Exceeds Expectations)," "Characteristics of a '3' essay (Good/Above Average)," "Characteristics of a '2' essay (Average/Meets Expectations)," and "Characteristics of a '1' Essay (Does not meet minimal expectations)."   Readers thus assigned one overall score to each essay based on the revised rubric, rather than the three scores for comprehension, coherence, and fluency that we had used previously. A copy of the rubric is included in the Appendices here.

In Fall 2003, we did not hold a formal training session for readers prior to finals week, nor were we able to train readers and establish "anchor" papers the day of scoring the essays.  Starting in Spring 2004 and continuing to the present, we prepared more rigorously to score the essays.  Since Fall 2004, we have held half-day training sessions in which Capstone essays written the previous semester were read, scored, and discussed by instructors--an effort to come to increased understanding (if not consensus) about "split" scores and "anchor" essays reflecting the criteria for each score on the rubric.  

Because we reduced our sample of essays scored during the last three semesters, we were able to spend approximately one hour of the Capstone scoring session in training for the actual reading:  we read the rubric, discussed the meaning of the criteria, read and scored approximately six sample Capstone essays, and tried to reach consensus about the features of a "1," "2," "3," or "4" essay according to our rubric.  

English 102: At the end of Spring 2005, we began collecting a sample of students' final research-based essays written during the course.  Each participating instructor submitted three students' essays:  one that she scored as exceeding expectations, one that she scored as meeting expectations, and one that she scored as falling short of expectations.  Instructors scored each essay using a rubric (attached here in the Appendices) that delineates criteria consistent with stated goals/outcomes for English 102.   Members of the Composition Subcommittee then read and scored all collected essays:  their scores were compared with those given by each student's own instructor, which provides some measure of how our staff understand and apply grading criteria in practice--how they read and evaluate in light of goals/outcomes for English 102.

Data for English 102 assessment is now available for Spring 2005 and Fall 2005.  Because of the logistics of this process--collecting essays at the end of term, coincidence with instructors reading and grading a plethora of students' work in order to submit grades, overlap with the conducting and scoring of the English 101 Capstone exam, the nature and contractual obligations of part-time instructors who are integral to scoring the English 102 essays submitted for assessment purposes--data for Spring 2006 will not be immediately available.  

Changes for Spring 2006:  We adjusted the selection process for essays in Spring 2006.  We had previously asked each instructor to submit one essay from their class that they believed "exceeded expectations," one that "met expectations," and one that "fell below expectations."  After discussing the results of the Fall 2005 English 102 assessment process with instructors, it seemed wise to make the selection process less "pre-determined," so in Spring 2006 I merely wrote to instructors in my cover memo about the process "Provide us with copies of final research essays from three of your English 102 students."  

The other slight adjustment in the process for Spring 2006 involved a change of wording on the scoring rubric.  The original wording was the following:

"For each of the following assessment outcomes indicate whether the student's performance

1--Exceeded expectations
2--Met expectations
3--Was below expectations

In addition, under each assessment outcome, put a checkmark beside each rubric that describes a criterion that the student's performance did not meet.  If the outcome is below expectation you must indicate which rubrics apply."

The revised wording (intended to increase consistency of scoring):

"For each of the following assessment outcomes (1-5 and "Considered as a whole…") indicate whether the student's performance

1--Exceeded expectations
2--Met expectations
3--Was below expectations

In addition, whenever a student's performance is a "3" (below expectations) in one of the global categories (i.e., 1-5), check any subcategories (i.e., "a," "b," "c," etc.) that characterize the expectations the student's writing does not meet."

Findings

English 101: I am including summaries of the data in Appendices.  In this section, I will highlight and comment on a few salient points.

1. The range of readers' scores has generally narrowed significantly:

Fall 2003:  difference of 1.23 points per rubric category

Spring 2004:  difference of 1.02 points

Fall 2004:  difference of .95 points

Spring 2005:  difference of .81 points

Fall 2005:  difference of .60 points

Spring 2006:  difference of 1.15 points

Increased training and discussion of criteria prior to the Capstone final and also on the day of scoring the students' exams has helped us become more consistent as a staff.  Reading a sample of essays rather than the full population has helped readers maintain clear vision and consistent standards during the actual scoring process.  As a staff, we are now respectably consistent in scoring English 101Capstone exams.  Because evaluating writing is not a perfect science, I will be surprised if the range of readers' scores narrows much further.  

One important note in terms of the Fall 2005 scoring differential:  The relatively narrow range of readers' scores can likely be attributed not only to productive social norming of the staff in using the scoring rubric, but also to the actual responses to the reading assigned students for the exam.  Many students failed to discern the ironic portrayal of education in Dickens's Hard Times, which often led them to erroneous or dubious responses in their essays.  Evidenced by the large percentage of low scores assigned to these erroneous and dubious responses by instructors, scores tended to be uniformly low.

Although the range of readers' scores increased in Spring 2006, we cannot assume this to necessarily be a sign of decreasing agreement among instructors about the quality of students' writing.  For instance, out of 285 students' essays read and scored, readers significantly disagreed on the score in only ten cases.  Reader #11, who might appear to assign consistently high (too high?) scores to essays (Av. Score=2.60), was not among any of the readers involved in "split" scores.  So we must understand the range of readers' scores carefully, adding as a final footnote to this issue the idea that each reader's average assigned score may also be influenced by the number of essays he or she reads:  more simply, readers who have read a proportionately large or small sample may cause us to misunderstand whether a particular reader is an "easy" or "hard" grader.

2. Although a consistent pattern has not been established, the difference between the GPA of those who score high on the Capstone exam and the GPA of those who score low on the Capstone is generally increasing:

Fall 2003:  High scoring group: 2.9 GPA; Low Scoring Group:  2.8 GPA=Difference of .1 GPA.

Spring 2004:  High scoring group:  3.3 GPA; Low Scoring Group:  2.6 GPA=Difference of .7 GPA.

Fall 2004:  High scoring group:  3.5 GPA; Low Scoring Group:  3.1 GPA=Difference of .4 GPA.

Spring 2005:  High scoring group:  3.71 GPA; Low Scoring Group:  2.84 GPA=Difference of .87 GPA.

Fall 2005:  High scoring group:  3.40 GPA; Low Scoring Group:  2.68 GPA=Difference of .72 GPA.

Spring 2006:  High scoring group:  3.57 GPA; Low Scoring Group:  2.41 GPA=Difference of 1.16 GPA.

We would expect to see a noticeable difference in GPA between those who score well on the Capstone and those who score poorly--assuming that grades in courses and scores on the Capstone both accurately reflect students' true writing abilities.  We see almost no such difference in Fall 2003, but we now see about a full grade point (.87 in Spring 2005; .72 in Fall 2005; 1.16 in Spring 2006) difference between those who scored high and those who scored low on the Capstone.  Staff training workshops involving discussions of evaluation standards for English 101 and for the Capstone essays may be responsible for this increased correlation between students' grades in English 101 and their scores on the Capstone exam.  I see this data as revealing of some improvement in the Composition program via the Capstone exam and the discussion and training of the staff that is involved to conduct it.

3.  During Fall 2005/Spring 2006, we can identify a general pattern of fewer students receiving high scores and more students receiving low scores on the Capstone exam.

Spring 2004 High Scores=7/159=4.4%

Fall 2004 High Scores=15/198=7.6%

Spring 2005 High Scores=9/157=5.7%

Fall 2005 High Scores=5/200=2.5%

Spring 2006 High Scores=10/285=3.5%




Average=4.74% High Scoring Students (where "High"=total score of 7 or 8)

Spring 2004 Low Scores=45/159=28.3%

Fall 2004 Low Scores=52/198=26.3%

Spring 2005 Low Scores=58/157=36.9%

Fall 2005 Low Scores=93/200=46.5%

Spring 2006 Low Scores=123/285=43.2%




Average=36.2% Low Scoring Students (where "Low"=total score of 2 or 3)

These results may be a product of more consistent training of the readers, which leads to a clearer application of standards as outlined in the scoring rubric.  In the case of Fall 2005, however, much can be attributed to many students responding inadequately to Dickens's ironic portrayal of education in Hard Times.  Although readers attempted to score students' written responses holistically--considering many criteria in assigning each writer's score--there was clearly a negative effect when the readers perceived the students as misunderstanding the way in which Dickens (versus his fictionalized character, Thomas Gradgrind) portrayed education.   Consequently, readers tended to be consistent in scoring these types of student responses to the reading, but they also tended to consistently assign low scores to these responses, which likely accounts for 46.5% of students falling into the low scoring group.

4.  The number of "split" scores among readers of the English 101 Capstone exam is acceptably low.

Spring 2004 Split Scores: 7 splits out of 159 essays read and scored twice

Fall 2004 Split Scores:  13 splits out of 198 essays read and scored twice

Spring 2005 Split Scores:  4 splits out of 157 essays read and scored twice

Fall 2005 Split Scores:  11 splits out of 200 essays read and scored twice

Spring 2006 Split Scores:  10 splits out of 285 essays read and scored twice

A "split" occurs when two readers read the same essay but score it differently by more than one point based on the scoring rubric:  i.e., Reader #1 scores a particular essay a "3" and Reader #2 scores the same essay a "1."  As the data indicate, we came very close to eliminating splits altogether in Spring 2005, experiencing only four such disagreements among readers.  That  readers' scores in Spring 2006 fell within a point of each other about 96.5% of the time is an acceptably high level of agreement.  This occurrence signifies improving consistency among our instructors in their evaluation of student writing.  The data now are much less of what Jeff Ford termed a "salient anomaly" in his February 29, 2004 memo.

English 102:  Summaries of the data are in the Appendices.  Two key findings emerge:

1. Item number 4 on the English 102 Assessment Rubric--"Demonstrates an ability to find, evaluate, and cite sources according to conventions and the expectations of readers in college or beyond--or shows evidence of being well on the way to being able to do so"--was the item readers checked most often as a deficiency in students' final research-based, argumentative essays for the course.  Of the five global criteria on the rubric, this item was most often checked as "below expectations" in both Spring 2005 and Fall 2005.  In addition, readers in Spring 2005 and Fall 2005 both indicated that among the students' papers they read, they often found the students did not summarize, paraphrase, or quote effectively (rubric item 4d) nor did they cite sources according to an appropriate academic format (rubric item 4e).  These were among the most often checked sub-items on the rubric, indicating how often readers noted these qualities as "below expectations."

2. Given the choice of only three rankings--exceeded expectations (1), met expectations (2), or below expectations (3)--it is surprising that readers did not more often agree with the instructor's own ranking of each student's essay.  In Spring 2005, for instance, one reader agreed with the instructor's score in only 5 cases out of 15.  This was significantly different from another reader, who agreed with the instructor's score in 11 cases out of 15.  Agreement about the overall quality of papers was only slightly better in Fall 2005, with a range of agreement from 7 out of 15 up to 11 out of 15.  

Review

English 101:  Reviews of the data for the English 101 Capstone Exam occur each semester, primarily with members of the Composition subcommittee and instructors who participate in the English 101 Capstone Exam scoring process.  Reviews of the data for a particular semester typically occur one week prior to the next semester's English 101 Capstone exam.  For instance, on May 3, 2006, approximately one dozen instructors met to train for scoring the upcoming Spring English 101 Capstone Exam.  At this time, we reviewed the English 101 Capstone data from the Fall 2005 exam, focusing on some eternal, fundamental questions and also pushing toward some discussion of the relationship of the exam to course policies, evaluation within the course, and design of the English 101 course.

English 102:  Review of final research-based English 102 essays was performed by members of the Composition subcommittee each semester, beginning Spring 2005.  Essays were discussed, particularly in cases where readers submitted a wide range of scores for particular essays:  What were the features in the essay that led readers to assign high or low scores?  What features of the essay did each reader privilege and why?  After discussing, would readers at the high and low extremes of scoring be willing to moderate their stances/scores?  Is there something in the scoring process, the rubric, or the assignment to which the student's essay was a response that confuses--or that creates divergent scores?  Discussion focused on questions such as these so that as a staff we can create stronger social consensus about evaluating writing and about designing useful research-based essay assignments.  Such discussion also allows us to review the scoring rubric and the initial collection/solicitation process for the essays.

Actions

English 101:  The number of low scores assigned to students taking the Fall 2005 Capstone suggests that there is not necessarily consistent preparation of students to read complex, ironic, or subtle materials fluently and to respond to them well.  Not entirely, but partly as a result of this finding, the English Department is currently working on revising the curriculum, attempting to narrow the range of possible texts for the course, narrow the range of possible writing assignments instructors might employ in the course, narrow (make standard, in fact) some of the protocols (attendance, late papers, weight of the Capstone in determining the course grade) for the course.  Such actions may facilitate more consistent learning experiences for students from one section of the course to the next; they may in turn result in more consistent and higher outcomes for students at the end of the course when they take the English 101 Capstone exam.

We have seen the range of readers' scores on the Capstone exam generally narrow as we have met and more rigorously discussed criteria in recent semesters.  Thus, we will continue to meet, share sample essays, and discuss the qualities of such essays in light of expectations as expressed in the scoring rubric.

English 102:  I have shared Fall 2005 assessment data for English 102 with the CSU Library Instructional staff.  Preston White, Kathy Dobda, and other librarians have increasingly worked in tandem with English 102 instructors over the past few semesters to facilitate instruction--particularly in doing library research.  Because a pattern in the Spring 2005 and Fall 2005 English 102 final research essays indicates some weakness in many students using and citing research appropriately in their essays, both English 102 instructors and library instructional staff are intending to turn more attention to instruction specific to these issues.  We will try to increase the number of instructional sessions English 102 instructors hold in the Library's Computerized Learning Center (LCLC), for example, and continue to forge a closer working alliance with the library instructional staff.  

Because our assessment process for English 102 is relatively new, we will continue to discuss and reflect upon the process itself, perhaps making further changes to the assessment rubric or to the collection of essays.  Ultimately--again, partly because of assessment of students' English 102 essays--the English Department would like to create a somewhat narrower range of assignments for the final, longer, research-based essay that students are required to write in the course.

Appendices

· English 101 Capstone Exam Prompts, Rubric, and Summary Data--Fall 2005 and Spring 2006
· English 102 Essay Evaluation Procedure Description and Summary Data--Spring 2005 and Fall 2005 (Spring 2006 forthcoming)
English 101:  Excerpt for Final Exam, Fall 2005

The English 101 final exam will be based on the following section (excerpt) of Hard Times, written by Charles Dickens and published in 1854.  

Read and study Dickens's writing carefully.  Be sure that you have a clear sense of his main point and the ways in which he supports or develops that point.  Think about how you might respond to his main and supporting points--how you would evaluate his argument and devise an argument of your own about the issue he characterizes.

Bring your copy of the excerpt to the examination.

Two CSU English instructors will read and evaluate your essay using the attached rubric.  We have attached the rubric so that you can gain a sense of the readers' expectations and address them as well as you can.

English 101:  Final Examination, Fall 2005

In the first two chapters of Hard Times, Charles Dickens offers a distinct portrait of education through the character of Thomas Gradgrind. 

Be sure that you form a clear understanding of the way Dickens portrays education and develops his view of it in these first two chapters of Hard Times.

Write an essay of at least 500 words responding to Dickens's characterization of the educational process.  You may challenge it and try to persuade your readers that his characterization of education is wrong.  You may agree with his characterization of education in part, but argue that it is faulty or incomplete in some respect.  You may question his assumptions, examples, or logic.  You may argue that Dickens's characterization of education has implications beyond those that he discusses via his characters in these opening scenes from Hard Times. 

You are writing to a small group of Cleveland State University English teachers.   At least two of us will read your essay.  We are interested in how you assess and respond to the way in which Dickens characterizes the process of education. 

Important!  Be sure to include the following information on the front cover of your blue book:

1. Your seven-digit CSU I.D. number.

2. Your name.

3. Your instructor's name.

4. Your section number.

5. Today's date.

You do not need to complete the lines asking for the exam seat no. and the grade.

Capstone Scoring Rubric--Fall 2005

Characteristics of a "4" Essay (Superior/Exceeds Expectations):

· Recognizes and engages with the thesis of the reading in specific and detailed ways

· Recognizes and assesses the writer's argumentative strategy consciously and in detail

· Develops a focused, coherent argument; supports and develops it in specific detail

· Employs sophisticated diction for the topic and audience

· Employs sophisticated syntax & sentence structure; exhibits stylistic range

· Develops strong and fitting voice

· Contains few or no errors in grammar and mechanics of standard written English

Characteristics of a "3" Essay (Good/Above Average):

· Recognizes and engages with the thesis of the reading

· Recognizes and assesses the writer's argumentative strategy

· Develops a focused, coherent argument--adequately supported

· Employs appropriate diction for the topic and audience

· Employs appropriate syntax & sentence structure

· Develops appropriate voice, though not necessarily strong

· Contains no more than a few errors in grammar and mechanics of standard written English

Characteristics of a "2" Essay (Average/Meets Expectations):

· Recognizes the thesis of the reading and engages with it, but not in specific or detailed ways

· Recognizes the writer's argumentative strategy, but does not assess it in specific detail

· Develops an argument--makes a claim and offers support--but perhaps slightly unfocused or slightly lacking in coherence

· Employs diction that is generally appropriate but with an occasional lapse into slang, colloquialism, or other word choice unbecoming to most college writing

· Employs syntax & sentence structure that generally facilitates clarity, but perhaps lacks variety, range, or sophistication

· Develops some sense of voice, although it may be limited in range and/or indistinct from one rhetorical mode to the next (i.e., sounds the same summarizing as arguing).

· Contains a few errors in grammar and mechanics of standard written English--perhaps one or two errors consistently repeated throughout the essay

Characteristics of a "1" Essay (Does not meet minimal expectations):

· Shows little or no understanding of the thesis of the reading and does not engage with it

· Shows little or no understanding of the writer's argumentative strategy; does not assess it

· Develops an argument that lacks support or development, that lacks coherence or focus OR Develops an argument that is off-topic from the prompt/reading OR Does not develop an argument

· Employs diction too often inappropriate for the topic and audience; too often informal, colloquial, slang, or vulgar; too often unbecoming to most college writing

· Employs syntax & sentence structure that inhibits clarity, lacks variety, range, or sophistication

· Little or no sense of voice developed

· Contains a considerable number of errors in grammar and mechanics of standard written English--more than a couple of errors repeated throughout and enough to impede clarity
ENG 101 Capstone Statistics

Fall 2005

Total Students in Group 


200

Average Total Scores for Entire Group 

3.68

Average Single Score for Entire Group 

1.84

High Group (Total Score of 7 or 8) 

5 
2.50%

Low Group (Total Score of 2 or 3) 

93 
46.50%

GPA of High Group in Course 


3.40

GPA or Low Group in Course 


2.68

Reader Statistics
RDR # 


Read 


Av. Score

1 


51 


2.11

2 


45 


1.73

3 


31 


1.74

4 


39 
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5 


51 


1.76

6 


56 


1.67

7 


29 


2.10

8 


29 


2.14

9 


26 


2.00

10 


41 


1.93
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2.14

English 101 Final Exam, Spring 2006

The English 101 final exam will be based on Gore Vidal's "Drugs," which first appeared in 1970 as a New York Times editorial.  

Read and study Vidal's writing carefully.  Be sure that you have a clear sense of his main point and the ways in which he supports or develops that point.  Think about how you might respond to his main and supporting points--how you would evaluate his argument and devise an argument of your own about the issue he characterizes.

Bring your copy of the excerpt to the examination.

Two CSU English instructors will read and evaluate your essay using the attached rubric.  We have attached the rubric so that you can gain a sense of the readers' expectations and address them as well as you can.

English 101:  Final Examination, Spring 2006

In "Drugs," Gore Vidal develops an argument about drug use in the United States.

Be sure that you form a clear understanding of the way Vidal develops his argument.

Write an essay of at least 500 words responding to Vidal's argument about drug use.  You may challenge it and try to persuade your readers that his argument about drug use is wrong.  You may agree with his view in part, but argue that it is faulty or incomplete in some respect.  You may question his assumptions, examples, or logic.  You may argue that Vidal's stance toward drug use has implications beyond those that he discusses in his essay. 

You are writing to a small group of Cleveland State University English teachers.   At least two of us will read your essay.  We are interested in how you assess and respond to the way in which Vidal characterizes drug use in the United States and develops his argument about this issue. 

Important!  Be sure to include the following information on the front cover of your blue book:

6. Your seven-digit CSU I.D. number.

7. Your name.

8. Your instructor's name.

9. Your section number.

10. Today's date.

You do not need to complete the lines asking for the exam seat no. and the grade.

ENG 101 Capstone Statistics

Spring 2006








Spring 2006


Spring 2005
Total Students in Group 



285 



157

Average Total Score for Entire Group 


3.75 



3.96

Average Single Score for Entire Group 


1.87 



1.98

High Group (Total Score of 7 or 8) 


10 
3.5% 


9 
5.7%

Low Group (Total Score of 2 or 3) 


123 
43.2% 


58 
36.9%

GPA of High Group in course 



3.57 



3.71

GPA of Low group in course 



2.41 



2.84

Reader Statistics

RDR # 

Read

Av. Score

1 

45 

2.11

2 

52 

1.67

3 

19 

2.00

4 

69 

1.45

5 

42 

1.83

6 

46 

2.23

7 

25 

2.00

8 

65 

2.08

9 

43 

1.70

10 

16 

1.56

11 

33 
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2.00
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25 

2.00

8 

65 

2.08

1 

45 

2.11

6 

46 

2.23

13 

37 

2.43

11 

33 
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Memorandum

To:  English 102 Instructors (and interested other Composition Instructors)

From:  Eric Gardner, Term Professor/Director of Composition

Date:  December 5, 2005

Subject:  Student Essays Needed for English 102 Assessment

____________________________________________________________________________

The University requires us to assess courses, programs, and the effects of these on the abilities of our students.  To comply with the University's assessment procedures, we must collect final research essays from English 102 and evaluate them.  We are seeking to build an assessment process for English 102 that is as effective as our English 101 Capstone exam.  

Please:

1. Provide us with copies of final research essays from three of your English 102 students:  one student's essay that you feel "exceeds expectations," one student's essay that you feel "meets expectations," and a third student's essay that you feel "falls below expectations."  

· See the attached "English 102 Assessment Rubric" to get a clearer sense of what we mean by "expectations."

· If you do not consider any of your students' essays to "exceed expectations" or to "fall below expectations," you may submit what you judge to be the strongest and weakest essays.

2. Provide your assessment of the three students' essays using the "English 102 Assessment Rubric" (three copies attached to this memo, for your convenience).  

3. If at all possible, include a written handout describing the parameters of the assignment to which the papers you're giving us are a response (i.e., the prompt for the assignment).

4. Submit materials to me or to Jane Dugan, no later than Friday, December 16, 2005.

The Composition Subcommittee will read the essays (conduct a "blind" reading) and will also evaluate them using the English 102 Assessment Rubric.  The Subcommittee will then review the scores submitted by instructors.  In short, this comparative reading and the use of the Assessment Rubric should enable us to understand better the expectations of our staff and the particular strengths and weaknesses  (perceived by us or indeed real) of our English 102 students.

5. If you would like to help the Composition Subcommittee read and score the essays, let Jane Dugan know.  We will prepare a packet of essays for you to read and score, which you should do by Friday, January 20, 2006.  Although we are targeting English 102 instructors, other instructors who are interested may participate in the reading/scoring process.  It is likely that we will be able to support your participation with a stipend. 

Student: Master-S05_________________    Instructor:____________________  Semester:__________________

English 102 Assessment Rubric

For each of the following assessment outcomes indicate whether the student's performance

1--Exceeded expectations


2--Met expectations

3--Was below expectations

In addition, under each assessment outcome, put a checkmark beside each rubric that describes a criterion that the student's performance did not meet.  If the outcome is below expectation you must indicate which rubrics apply.

____23___1.  Writes clear, organized, and effective prose--or shows evidence of being well on the way to being able to do so.

_22____  a.)  Effectively uses a variety of sentence structures.

_26_____b.)  Establishes an appropriate authorial voice and level of formality.

_26_____c.)  Demonstrates a mastery of stylistic conventions of manuscript preparation.

__22_____2.  Clearly formulates a problem or question and develops a coherent and effective strategy for addressing it--or shows evidence of being well on the way to being able to do so.

____21__a.)  Provides an introduction that identifies the problem or question to be addressed and indicates       the structure of the following analysis.

____24__b.)  Provides clear and effective transitions marking stages in the development of the argument.

____31__c.)  Develops and effectively supports a clear, unifying thesis.

____27__d.)  Develops a probing argument which effectively engages the meaning of the material being analyzed.

__21____3.  Uses rhetorical strategies to effectively address the needs of an audience--or shows evidence of being well on the way to being able to do so.

__21____a.)  Demonstrates attention to the nature of an appeal through logic, emotion, or by establishing credibility.

__17____b.)  Employs an appropriate stance or attitude toward the audience.

__26____c.)  Employs logic ethically and well, without fallacy.

__35____4.  Demonstrates an ability to find, evaluate, and cite sources according to conventions and the expectations of readers in college or beyond--or shows evidence of being well on the way to being able to do so.


__11____a.)  Sources are credible.


__13____b.)  Sources are appropriate.


__43____c.)  Sources are varied.


__42____d.)  Sources are summarized, paraphrased, quoted effectively.


__54____e.)  Sources are cited according to an appropriate academic format (MLA, APA, etc.).

__21___5.  Writes essay that is mostly free of mechanical and grammatical error.


__30___a.)  Conventions of standard written English are obeyed.


__26____b.)  Punctuation properly reflects boundaries between phrases, clauses, and sentences.

__3___c.)  English as a Second Language (ESL) issues (such as inconsistent use of articles [a, the] and/or word endings [-s, -ed]) are nonexistent, minimal, or fail to impede reading and understanding.

Considered as a whole, this paper  [See separate data sheet.]


_______Exceeds expectations


_______Meets expectations


_______Was below expectations

Student: Master-F05_________________     Instructor:____________________  Semester:__________________

English 102 Assessment Rubric

For each of the following assessment outcomes (1-5 and "Considered as a whole…") indicate whether the student's performance

1--Exceeded expectations


2--Met expectations

3--Was below expectations

In addition, whenever a student's performance is a "3" (below expectations) in one of the global categories (i.e., 1-5), check any subcategories (i.e., "a," "b," "c," etc.) that characterize the expectations the student's writing does not meet.

____29___1.  Writes clear, organized, and effective prose--or shows evidence of being well on the way to being able to do so.

_17____  a.)  Effectively uses a variety of sentence structures.

_40_____b.)  Establishes an appropriate authorial voice and level of formality.

_42_____c.)  Demonstrates a mastery of stylistic conventions of manuscript preparation.

__45_____2.  Clearly formulates a problem or question and develops a coherent and effective strategy for addressing it--or shows evidence of being well on the way to being able to do so.

____31__a.)  Provides an introduction that identifies the problem or question to be addressed and indicates       the structure of the following analysis.

____43__b.)  Provides clear and effective transitions marking stages in the development of the argument.

____48__c.)  Develops and effectively supports a clear, unifying thesis.

____52__d.)  Develops a probing argument which effectively engages the meaning of the material being analyzed.

__39_____3.  Uses rhetorical strategies to effectively address the needs of an audience--or shows evidence of being well on the way to being able to do so.

__38____a.)  Demonstrates attention to the nature of an appeal through logic, emotion, or by establishing credibility.

__41____b.)  Employs an appropriate stance or attitude toward the audience.

__44____c.)  Employs logic ethically and well, without fallacy.

__61____4.  Demonstrates an ability to find, evaluate, and cite sources according to conventions and the expectations of readers in college or beyond--or shows evidence of being well on the way to being able to do so.


__37____a.)  Sources are credible.


__39____b.)  Sources are appropriate.


__52____c.)  Sources are varied.


__65____d.)  Sources are summarized, paraphrased, quoted effectively.


__62____e.)  Sources are cited according to an appropriate academic format (MLA, APA, etc.).

__26____5.  Writes essay that is mostly free of mechanical and grammatical error.


__39____a.)  Conventions of standard written English are obeyed.


__26____b.)  Punctuation properly reflects boundaries between phrases, clauses, and sentences.

__8____c.)  English as a Second Language (ESL) issues (such as inconsistent use of articles [a, the] and/or word endings [-s, -ed]) are nonexistent, minimal, or fail to impede reading and understanding.

Considered as a whole, this paper  [See separate data sheet.]


_______Exceeds expectations


_______Meets expectations


_______Was below expectations

Additional comments:

English 102 Assessment Data (Spring 2005):  Overview of Readers' Responses (Papers Considered as a Whole)

1=Exceeded Expectations

2=Met Expectations

3=Was below expectations

Essay

Reader 1
Reader 2
Reader 3
Reader 4
Reader 5    Reader 6        Instrtr.

White

2

2

3

2

3

2

3

Walls

3

3

1

3

2

3

3

Smith, J.
2

2

2

2

2

2

2

Smith, A.
2

2

3

2

3

1

2

Patel

3

3

3

3

3

3

2

Mignogna
1

1

1

2

1

3

1

Mach

1

2

1

1

1

1

2

Nottingham
2

2

2

3

3

2

2

Keenan
1

2

1

2

1

2

3

Jones

3

3

2

3

2

3

3

Daniels

1

2

2

1

1

1

1

Carter

2

3

2

3

3

3

2

Browning
2

2

1

2

3

2

2

Brown

2

2

1

1

1

2

2

Averitt

3

3

3

3

3

3

3

Agreement

With

Instructor's

Score:

.733

.666

.400

.466

.333

.533   



11/15

10/15


6/15

7/15

5/15

8/15

English 102 Assessment Data--Fall 2005:  Readers' Scores Versus Instructors' Scores, "Papers Considered As A Whole"

R.1
R.2
R.3
R.4
R.5
R.6
R.7
R.8
R.9

Instructor's Score
Adams

1
3 (2?)
1
1
2
1
2
2
1


2

Austen

3
3
2
3
3
2
3
3
2


3

Blake

1
1
1
1
1
1
1
1
1


1

Bronte

2
2
2
2
2
1
2
2
2


2

Byron

2
2
1
3
2
2
2
2
2


2

Coleridge
3
2
3
1
3
1
2
2 (3?)
2


1

Dickens

2
2
2
2
1
1
1
2
1


1

Keats

1
2
2
1
1 (2?)
1
1
2
1


2

Spencer

3
2
3
3
3
3
3
3
3


3

Poe

3
3
3
2
3
1 (3?)
3
3
3


2

Pope

1
2
2
3
2
2
2
2
2


2

Shelley

2
1
3
3
3
2
2
1
2


1

Trollope

3
3
3
3
3
1
3
2
2


3

Twain

2
2
3
1
3
2
2
3
3


3

Wordsworth
3
3
3
3
3
3
3
3
3


3

______________________________________________________________________________________________________

% Same w/Inst.  7/15
9/15
8/15
8/15
11/15
7/15
10/15
11/15
8/15

% Lower

4/8
4/6
4/7
4/7
3/4
1/8
3/5
3/4
3/7

% Higher
4/8
2/6
3/7
3/7
1/4
7/8
2/5
1/4
4/7

� Reader #2 included three essays from her students among the 15 essays scored.  Reader #2 did agree with her own initial scores on these three essays.





