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Field education is the component of the MSW curriculum that provides an opportunity for the student to gain experience in the application of social work theories and constructs, as well as develop self-awareness, through the utilization of “self” in working with client systems.  The Teaching-Learning Contract is designed in a manner that provides an opportunity for each student to develop learning objectives, assignments and tasks, in conjunction with the field instructor, to reflect the student’s learning needs and learning level, the agency’s purpose and client population, as well as the Program’s expectations and guidelines.  Foundation I and II objectives and guidelines are delineated under Foundation Field Objectives and Learning Experiences (see MSW Field Education Manual Table of Contents).

The student draws upon the Program’s expectations and guidelines, as well as experiences unique to the agency, to develop the Teaching-Learning Contract, which reflects the student’s learning needs and learning level.  The Contract brings together theory and practice, instructor and student, as well as agency and School, through its direct relationship to the actual course work of the student.  The Teaching-Learning Contract operationalizes and specifies the areas of the student’s learning the first semester and serves as the building block for the second semester.  The student and field instructor work together to develop, implement, and evaluate the learning contract, which involves:

· assessing the student’s learning needs, level, and styles in order to maximize the student’s learning;

· formulating learning objectives and assignments in order to direct the learning experiences toward the student’s needs and level, as well as the agency’s purpose and function;

· delineating incremental tasks in the practice experience that will insure a progression in the student’s growth and development; and

· evaluating the student’s performance and accomplishments with consideration of

· AFFECTIVE OUTCOME
=
What has the student learned to value and 

believe, and developed into new awareness?

· COGNITIVE OUTCOME
=
What new knowledge and understanding has 

the student gained?

· SKILL OUTCOME 

=
What will the student be able to do?

· OPERATIONAL OUTCOME
=
What impact has the student made on the

agency? 
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LEARNING CONTRACT

General Guidelines

The Program’s expectations are that:

1.  The learning contract should be viewed by the student and field  instructor as a binding agreement between the student, field instructor, and agency which represents the learning needs and level of the student, as well as needs, functions, and policy guidelines of the agency;

2.  The learning contract is reflective of the theoretical constructs that the students are expected to have learning in the course work during the foundation year; and

3.  The learning contract allows for the student to participate in learning opportunities throughout the agency.

The student’s learning objectives and tasks are normally based on the recommended assignments, which reflect the Program’s expectations and guidelines.  The student and the field instructor develop learning objectives that are:

· Specific:

The student knows exactly what he/she is trying to accomplish

· Measurable:
The student is clear about the target he/she is progressing toward

· Positive:

The student’s and the field instructor’s attitude affect outcome success

· Achievable:
The student should believe that objectives are realistic and relative to 

his/her learning level, learning need, and learning style.
The incremental tasks that form the bases for the evaluation process should reflect the psychological states that are conducive to the student’s growth and development, which are:

·  the task is perceived as being meaningful;

·  the task depicts the student’s responsibility for its outcome; and

· the task is developed in a manner that the student and field instructor are able to determine whether or not outcome is satisfactory.  

The characteristics inherent in the development of tasks that can achieve these psychological states are:

· Skill variety – Will task provide an opportunity for the student to increase the number and variety of skills and talents as it is being carried out?

· Task completion – Will the task provide an opportunity for the student to complete it from beginning to end?

· Task significance – Will the task be developed to help the student understand the degree of impact that it has on the lives and work of people in the organization?

· Autonomy – Will the task assist the student in exploring ways to increase independence          and discretion in determining work procedures within the agency’s protocol?
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· Feedback – Does the task provide opportunities for feedback from the task itself, as well as from coworkers and supervisors?

· Interpersonal relationships – Does the task provide opportunities to work more closely with clients, or with people in other parts of the agency, or other members in the work unit?

· Training – Does the task provide for an opportunity for growth through on-the-job training, especially seminars?

LEARNING CONTRACT

Specific Instructions

The student in conjunction with the field instructor develops the learning contract.  The contract should include learning objectives with incremental tasks designed as the road map to accomplish specific, measurable and achievable objectives, as well as consider the learning needs and style of the student and all potential learning experiences in the field setting.  The learning contract is a joint effort with the field instructor and the student functioning as partners, with the faculty field liaison providing advising and consent functions.  The activities of these key actors are:

KEY ACTOR



RESPONSIBILITIEES

Faculty liaison

Contact field instructor and shares information regarding responsibilities 



of the agency and the School.

Student


Gain information about the agency through reading pertinent material and



meeting with appropriate staff at all levels to determine congruity with the



Program’s expectations and opportunities to apply knowledge and skills



developed in the course work.

Field instructor

Participate in field instruction training to become familiar with the Program’s



expectations and curriculum, as well as how to facilitate the student’s learning



process.

Student


Complete draft of learning objectives, identifies learning experiences, and 



shares this with the field instructor.

Field instructor

Ascertain the student’s learning needs, level, and style and, mutually finalizes



learning objectives, as well as determines incremental tasks designed to 



accomplish the student’s learning objectives.

Student


Complete teaching-learning contract for appropriate signatures

Faculty liaison

Meet with the field instructor and student to review the contract.

Student


Perform tasks in a competent manner applying knowledge and skills learned



in the process of participating in course work.

Field instructor

Monitor and evaluates student’s performance in correlation with performance



dimensions for the outcome measures as defined in each of the three major




learning areas, as well as confers with students weekly.

Faculty liaison
Review the student’s performance and evaluation, the field instructor’s recommended grade, and assign a grade.
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FOUNDATION FIELD EDUCATION

Learning Contract

FIELD EDUCATION AREAS OF LEARNING

The field agency experience encompasses three areas of learning as follows: 

Direct Practice refers to that area of professional practice in which students work in purposeful, face-to-face contact with identified client systems. This area of learning enables students to develop and refine basic practice skills for effective generalist practice with individuals, families, groups, organizations, and communities. These skills include observation, interviewing, relationship-building, oral and written communication, documentation, conflict-management, advocacy, data collection and assessment, planning, and contracting, intervention and monitoring, termination, and evaluation of practice effectiveness.

Students are enabled to practice with an appreciation for the positive value of diversity with clients from various social, cultural, racial, religious, spiritual, class, and size systems. They are enabled to empower at-risk and vulnerable populations as related to clients’ age, class, color, culture, disability, ethnicity, family structure, gender, marital status, national origin, race, religion, sex, and sexual orientation. Students are also enabled to contribute to the restoration, maintenance, and enhancement of social functioning. 

Service Impact refers to that area of professional practice where students contribute to changes in agency policies and services and in broader social policies affecting the populations they serve. This area also involves contributions to changes in organizational work cultures affecting agency and interagency work groups and staff relationships.  

This area of learning enables students to practice with increased understanding of the impact of social problems on a variety of client systems, problems such as poverty, inadequate housing, family breakdown, delinquency, mental illness, and discrimination. Students are enabled to develop commitment to social justice, equality, and the elimination of the negative consequences of racism, sexism, heterosexism, and other forms of oppression and discrimination. They are enabled to gain firsthand knowledge and a greater understanding of the network of social welfare services in the community, in terms of their operation, their contribution to the maintenance and enhancement of social functioning, and the social forces which affect their organization and operation. Finally, students are enabled to function as a member of a team and gain an appreciation for the work of disciplines other than social work.
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Professional Learning refers to the systematic study and documentation of professional use of self in social work practice in which students develop and maintain ongoing responsibility and direction for the planning, content, and focus of their learning and professional development. This learning is carried out within the context of the student/field instructor relationship. 
The field instructor/student relationship is the primary mechanism through which students develop a professionally reflective and self-evaluative practice stance. Within this context, students take increasing responsibility for their own learning and reflect on and evaluate their own performance; this includes identification of learning style and patterns, and steps to increase their professional development. Students should have a weekly documented conference with their field instructor of at least 1 to 1 and 1/2 hours covering review of case assignments, areas needing improvement, and periodic evaluation of student performance.
This area of learning enables students to make appropriate use of social work supervision, consultation, and research to enhance practice competence. Students are enabled to integrate and apply the knowledge, values, and ethics derived from the foundation courses and other content areas included in the social work curriculum. They are enabled to become aware of and analyze their own value orientations and feelings about people and the problems they bring to social service agencies, and to develop a professional stance in terms of identity and use of self. Finally, students are enabled to understand and appropriately apply agency procedures, policies, and personnel regulations.

FOUNDATION FIELD EDUCATION LEARNING ASSIGNMENTS
The overall objectives of the foundation field experience are achieved through the systematic study and documentation of specific learning assignments, which will vary according to field agency learning opportunities and each student’s experience, interests and aptitudes. Learning assignments are to be incremental and sequential in nature within the areas of direct practice, service impact, and professional learning.
Direct practice assignments include work with individuals, families, groups, organization, and communities as identified client systems, and with collateral persons and organizations relevant to those particular client systems. Such collateral contact may involve client advocacy within the context of the field setting..   This practice takes the form of work with client systems, including some experience with all phases of practice from initial assessment to termination; and work with at-risk and vulnerable client populations as related to clients’ age, class, color, culture, disability, ethnicity, family structure, gender, marital status, national origin, race, religion, sex, and sexual orientation.

Students should be assigned a sufficient number of cases to allow them at least 4 hours per week of face-to-face client system/collateral contact.
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Direct practice takes the form of work with both small and large identified client systems including experience with all phases of practice from initial assessment to termination and evaluation, and work with at-risk and vulnerable populations.  The assignments may include:

· forming partnerships with both small and large client systems, through building empowerment relationships that acknowledge clients’ rights and respect their strengths and uniqueness, in order to promote clients’ well-being and improve their quality of life;

· developing multidimensional assessments with client systems that engage the client’s needs and resources, as well as maintain the integrity of the agency’s service delivery system;

· advocating on behalf of the client with other systems in order to facilitate the client’s obtaining services;

· developing natural and formal alliances to provide support systems for clients;

· providing case management activities to achieve client-oriented and system-oriented objectives;

· participating in an agency or community project in which an opportunity exists to apply beginning skills in large system practice (e.g., work with a volunteer group, an agency board of directors, a client advocacy group, or self-help group involved in community action).

· engaging the intervention modalities and utilizing intervention strategies that address the client problem situation; and

· documenting all client activity and student functioning in compliance with the agency’s policies and procedures.
Service impact assignments include collaboration in ongoing and ad hoc work groups, such as agency and interagency teams, committees, staff meetings, and so on, which impact programs and services; work in  intra-agency groups around service duplication, gaps, or collaboration; open discussion of the impact of agency and community policies, procedures and work cultures on clients, agency services, staff relationships and students; grant-writing; development of needs assessment surveys or program outcome measures; research around modification of agency policies, procedures, and services; development of new services; legislative action; agency board attendance; community education and outreach; and so on.

Service impact refers to that area of professional practice in which students contribute to changes in agency policies and services and in broad social policies affecting clients.  This area also involves contributions to changes in organizational work cultures affecting agency and interagency work groups and staff relationships.  Service impact assignments may also include:
· Developing a proposal on relevant agency issues, developing new services, and evaluating existing services;

· Visiting social service agencies in the community, various legislative bodies, and other institutions to observe activities that impact client services and staff activities.
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Professional learning includes collaboration with the field instructor regarding learning assignments focused on the ongoing examination and assessment of student performance; documentation of student performance through process recording, audio-visual taping, and/or observation showing how students actually perform under certain conditions and how students describe and assess their own practice; content-oriented documentation of student performance showing how they use agency records of accountability, e.g., progress notes, proposals, memos, reports, and so on; and meeting the learning objectives. 

It is expected that professional learning will begin with the student’s orientation to the agency and the development of a teaching-learning contract, and will continue throughout the field experience.  It is also expected that students be given some direct practice assignments by the middle of the first semester of field and that additional assignments are made as they arise and are deemed appropriate during the remainder of the field experience.  Some service impact assignments, such as staff meetings, team meetings or other types of client treatment planning groups, are expected to be assigned during the first semester.

Reflective, self-evaluative skills are developed through the construction of a teaching-learning contract, which encourages students to examine their strengths and limitations and provides a plan for achieving expressed learning objectives.  Periodic informal evaluations with the field instructor contribute to student reflective, self-evaluative skills, as do the formal evaluations at the end of each semester.

Professional Learning refers to students learning to become social work professionals.  This is the area where students assume responsibility for their growth and development as professionals.  Students should develop clarity around learning level, learning style, as well as problematic areas of learning that may exist.  Additionally, students learn to take responsibility for educational progress, with support of the field instructor, to ensure cognitive, affective and skills development.  The assignments may include:

· collaborating with the field instructor regarding learning experiences focusing on the continuous examination and assessment of the student’s performance;

· documenting student performance through process recording, audio-visual taping, and/or observation, showing how the student actually performs under certain conditions and how the student describes and assesses his or her own practice;

· critiquing one’s own work and learning to do so in a balanced way.

· drawing case material from a variety of resources and orally presenting a case to the field instructor, agency staff or interagency team;
· developing documentation skills in agency records of accountability (e.g., progress notes, proposals, memos, and reports);

· achieving learning objectives;

· preparing for field instruction and/or other professional consultation;
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· familiarizing oneself with and following agency policies and procedures;

· developing personal management skills, such as time, stress and anger management; and

· functioning in compliance with the values and ethics of the social work profession.

It is expected that professional learning will begin with the student’s orientation to the agency and the development of a teaching-learning contract, and will continue throughout the field experience.  Professional learning is conceptualized under the board categories of collaboration/supervision/consultation and professional growth/identity.
Collaboration/supervision/consultation activities include:

· collaborating with the field instructor regarding learning objectives and assignments;

· preparing for field instruction or other professional consultation; 

· drawing case material from a variety of resources and presenting a case to the field instructor, agency staff, or intra-agency team;

· documenting one’s practice through process recording, audio-video taping, live observations of one’s performance, and so on;

· accepting and integrating supervisory/consultative feedback; and

· applying professional social work knowledge, skills, values and ethics in working with other professionals.

Professional growth/identity activities include:

· assuming responsibility for one’s own learning, including one’s learning patterns, strengths and limitations;

· accomplishing  learning objectives;

· functioning in accordance with professional social work values and ethics;

· familiarizing oneself with, and following, agency policy and procedures;

· recognizing the social work role and function within the agency, and integrating this awareness into one’s professional development;

· accepting accountability for one’s practice, service impact, and professional learning.

8
· developing personal time, stress, and anger management skills;

· familiarizing oneself with, and applying best practice documentation skills in agency records of accountability (e.g., client, files, proposals, memo, reports, correspondence, and so on);

· developing skills in the use of technology as utilized in the field setting for documentation and practice; and

· critiquing one’s own work, recognizing both one’s strengths and limitations, and modifying one’s practice accordingly.
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