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Preface

Cleveland State University

Application for Initial Accreditation: Counseling Psychology

Counseling psychology is housed in the College of Education and Human Services (CEHS) at Cleveland State University within the Urban Education Ph.D. program, the fifth department in the college. It earned its formal designation as a counseling psychology training program in 2006, but it has been educating and graduating professionals eligible for licensing as psychologists since 1988.  Prior to 2006, the training sequence was labeled a counseling specialization. In the previous incarnation there were three foci for students, (1) doctoral study for licensing as counseling psychologists, (2) doctoral study for clinical counselors with Master’s licenses, and (3) doctoral study in school counseling. In 2003, the faculty began the process of developing a separate counseling psychology training sequence to fully comply with APA standards for doctoral curriculum. Even though all graduates of the prior counseling sequence who sought licensing as psychologists were deemed license eligible by the Boards of Psychology in Ohio and Michigan, the faculty believed that a separate counseling psychology sequence would bring a more comprehensive and focused level of doctoral training to its students. We began admitting new/transfer students into counseling psychology in Fall, 2006.
The Urban Education Ph.D. program functions as a department in the College and operates on an interdisciplinary model, including core courses taken by all students in the six areas (counseling psychology, counseling, educational administration, leadership and lifelong learning, learning and development, and policy studies) and an extensive program of study and field placements limited to students in each specialization. Its mission is to educate leaders who have exceptional competency in working with diverse urban populations and who appreciate the interrelationship of education and human services in promoting the health and welfare of the populations they serve. Toward this end, all students enroll in two courses in the College of Urban Studies as well as in their own college. 

Because of the interdisciplinary nature of the umbrella Urban Education program, counseling psychology is referred to as a specialization within the University and in its publications. This term avoids confusion with the Urban Education Ph.D. program; however, the counseling psychology training is clearly identified as a professional psychology training sequence and its core faculty possesses appropriate authority for all aspects of the counseling psychology training.
DOMAIN A:
INSTITUTIONAL SETTING

A.1. Identified Doctoral Training in Professional Psychology 

The program is identified as a counseling psychology training sequence in all Cleveland State University publications. It has admissions standards consistent with other psychology programs, a required sequence of courses, comprehensive examinations, and practica/internship placements in counseling psychology, and dissertation research relevant to professional psychology. Its curriculum is designed to build competencies in a sequential and cumulative manner and to produce professional psychologists with the skills, attitudes, and motivation to work effectively and ethically with diverse populations. One of its two 2007 graduates has been licensed as a psychologist in Ohio and Michigan and the other has completed his post doctoral experience and is preparing for the EPP. The program has five core faculty members who devote 50% or more of their time to the counseling psychology sequence, two of whom are identified as Co-Directors of Training. Four are fully licensed and the fifth is license eligible. Four core faculty graduated from APA accredited counseling psychology programs. All have tenured or have tenure-track full-time appointments.

A.2. Sponsorship in an accredited institution of Higher Education

Cleveland State University is accredited by the The Higher Learning Commission, North Central Association of Colleges and Schools. Its next review is scheduled for 2010-2011.

A.3. Program Integration 

Cleveland State University sponsors counseling psychology which is housed in the umbrella Urban Education Ph.D. program. The Urban Education Ph.D. has a designated budget in the College of Education and Human Services ($13,670.00 for the current year, not including faculty salaries or graduate assistantships) and operates on an interdisciplinary model. It offers a series of core courses in research, human development, organizational behavior, and urban studies, all of which are taken by every student in the specializations (counseling psychology, counseling, educational administration, leadership and lifelong learning, learning and development, and policy studies). All urban courses are offered concurrently with counseling psychology courses and field placements, giving students opportunities to develop the unique competencies of professional psychologists and to understand how the profession of psychology fits into the urban landscape and interfaces with other professionals in education and human services. The mission of Urban Education is to educate leaders who have unique skills in working effectively with diverse urban populations and who appreciate the interrelationship of education and human services in promoting the health and welfare of the populations they serve. 

The Director of the Urban Education Doctoral Program, Dr. Joshua Bagakas (Associate Professor of Educational Research), handles administration and the budget for the program, assigns faculty to the urban education core courses, oversees student files, and supervises the administrative coordinator. The core counseling psychology faculty have primary responsibility for recruitment and admissions, course design/content, evaluation of student progress, the comprehensive examination in counseling psychology, research/dissertations, field placements, and all other matters relating to counseling psychology. The assignment of faculty to counseling psychology courses is the joint responsibility of  Dr, Ann Bauer, Chair of the Department of Counseling, Administration, Supervision and Adult Learning (CASAL) and the Co-Directors of Training in Counseling Psychology (Dr. Elizabeth Reynolds Welfel and Dr, Donna P. Schultheiss). The Chair of the Psychology Department, Dr. Alfred Smith, works with the Co-Directors to schedule the general psychology courses. Core faculty members hold appointments in the Department of Counseling, Administration, Supervision, and Adult Learning (CASAL). This department offers Master’s degrees in community agency counseling and school counseling and the core counseling psychology faculty have some responsibility for teaching and advising Master’s students. The department has three additional full time tenured and tenured track faculty whose primary responsibility is to these Master’s programs. The counseling psychology program is fully supported in the budgets of the department and the Urban Education Ph.D. program. It has enrolled a mean of five students per year (range: 4-7 students per year). All first and second year students who have sought assistantships have been awarded them and support for student travel to present research has been consistently available, although funding has been extremely limited in the current recession.  The College of Graduate Studies also offers competitive research grants for dissertation research and Urban Education students have been awarded several such grants in recent years though funding is currently limited. Its facilities are adequate for its purposes. See Domain C (p. 22) for a complete description of facilities and see Appendix A p. 73 for the organization chart of the College of Education and Human Services (CEHS).
A.4. Program Length and Residency Requirements

The Ph.D. in counseling psychology requires students to complete 3 years of post-Master’s courses, including 4 semesters of predoctoral practicum, a year of dissertation research, and a predoctoral internship (either one year full time two years half time). Thus, the minimum time to complete the doctorate is 5 years. Students are required to be in full time residence for the first two years of training. Full time status is defined by enrollment in at least 9 credits per semester. Those transferring into the program must complete at least three years of study at CSU. See the Counseling Psychology Student Handbook (Appendix B, p. ) for the sequence of courses. The Ph.D. is not awarded until the internship is completed.
A.5. Respect for Individual and Cultural Diversity in Program Policy and Procedures

The counseling psychology program is committed to respecting and understanding cultural and individual diversity and brings that commitment to life in the content and structure of the curriculum, its mission statement, its recruitment policies and procedures, and research topics of students and faculty. The program defines diversity broadly, consistent with the APA Ethical Principles which include cultural, individual and role differences including but not limited to age, gender, gender identity, race, ethnicity, culture, national origin, religion, sexual orientation, disability, language, and socioeconomic status. Our commitment to diversity is also evident in our program’s training goals, admissions procedures, its course and research content, and its practicum placements in the urban community that serve traditionally underserved and ethnically diverse populations. Further details regarding our diversity efforts are found in Domain D p. 31.
A.6 Policies regarding Faculty and Student Rights and Responsibilities 

All policies and procedures are written and available to interested parties. CSU is a member of the Council of Graduate Schools and its policies regarding faculty and student rights and responsibilities are consistent with the organization’s guidelines. Specific policies are as follows:

	ITEM
	SOURCE DOCUMENT

	Admissions Requirements:
	

	Graduate Catalog
	http://graduatestudies.csuohio.edu/catalog/?CategoryID=84

	Counseling Psychology Website
	http://www.csuohio.edu/cehs/departments/phd/counseling-psychology/

	Office of Graduate Admissions
	http://www.csuohio.edu/gradcollege/admissions/degree.html

	Program Brochure
	Appendix K p. 700

	Financial Assistance:
	

	Office of Graduate Admissions
	http://www.csuohio.edu/enrollmentservices/financialaid/

	Counseling Psychology Website
	http://www.csuohio.edu/cehs/departments/phd/counseling-psychology/

	Counseling Psychology Handbook
	http://www.csuohio.edu/cehs/departments/phd/counseling-psychology/

	Graduate Catalog
	http://graduatestudies.csuohio.edu/catalog/?CategoryID=88

	Graduate Admissions
	http://www.csuohio.edu/gradcollege/admissions/apply.html

	Graduate Assistantships:
	

	Counseling Psychology Website
	http://www.csuohio.edu/cehs/departments/phd/counseling-psychology/

	Graduate Catalog
	http://graduatestudies.csuohio.edu/catalog/?View=entry&EntryID=341

	Graduate Admissions
	http://www.csuohio.edu/gradcollege/students/graduateassistant/index.html

	Administrative Assistance:
	

	Graduate Catalog
	http://graduatestudies.csuohio.edu/catalog/?View=entry&EntryID=352

	Counseling Psychology Handbook
	http://www.csuohio.edu/cehs/departments/phd/counseling-psychology  



	Student Performance:
	

	Graduate Catalog
	http://graduatestudies.csuohio.edu/catalog/?CategoryID=91

	Counseling Psychology Handbook
	http://www.csuohio.edu/cehs/departments/phd/counseling-psychology/

	Urban Education Handbook
	http://www.csuohio.edu/cehs/departments/phd/index.html

	Retention and Remediation:
	

	Counseling Psychology Handbook
	http://www.csuohio.edu/cehs/departments/phd/counseling-psychology/

	Graduate Catalog
	http://graduatestudies.csuohio.edu/catalog/?View=entry&EntryID=355

	Grievance Procedures:
	

	Graduate Catalog
	http://graduatestudies.csuohio.edu/catalog/?View=entry&EntryID=358

	Urban Education Handbook
	http://www.csuohio.edu/cehs/departments/phd/index.html
Appendix D, p. 160

	CSU Ombudsman
	http://www.csuohio.edu/offices/ombudsperson/

	Faculty Grievance Procedures:
	http://www.csuohio.edu/organizations/aaup/contract/0609contract/complete.html

	Accreditation Status:
	http://www.csuohio.edu/cehs/departments/phd/counseling-psychology/


	Goals, Objectives, and Training Model:
	

	Counseling  Psychology Website
	http://www.csuohio.edu/cehs/departments/phd/counseling-psychology/

	Counseling Psychology Handbook
	http://www.csuohio.edu/cehs/departments/phd/counseling-psychology/
Appendix B p. 76

	Status of Graduates::
	http://www.csuohio.edu/cehs/departments/phd/counseling-psychology/

	International Students:
	

	Graduate Catalog
	http://graduatestudies.csuohio.edu/catalog/?View=entry&EntryID=316

	Graduate Admissions
	http://www.csuohio.edu/offices/international/admissions/graduate/

	Academic Regulations:
	

	Graduate Catalog
	http://graduatestudies.csuohio.edu/catalog/?CategoryID=91

	Counseling Psychology Handbook
	http://www.csuohio.edu/cehs/departments/phd/counseling-psychology/
Appendix B, p. 75 - 87

	Support Services:
	

	Graduate Catalog
	http://graduatestudies.csuohio.edu/catalog/?View=entry&EntryID=352

	Student Conduct Regulations
	

	Graduate Catalog
	http://graduatestudies.csuohio.edu/catalog/?View=entry&EntryID=358

	Field Placement Data:
	

	Counseling Psychology Practicum Handbook
	http://www.csuohio.edu/cehs/departments/phd/counseling-psychology/
Appendix C, p. 156 - 159

	Counseling Psychology Website
	http://www.csuohio.edu/cehs/departments/phd/counseling-psychology/


DOMAIN B: PROGRAM PHILOSOPHY, OBJECTIVES, AND CURRICULUM PLAN
B1.  Program’s Educational Philosophy and Training Model

The Counseling Psychology Program at Cleveland State University is based on a scientist-practitioner model of training and practice. The program emphasizes counseling psychology as a scientific discipline that is based in the tradition of studying individual differences and the social and cultural context of human behavior. It provides extensive study of multicultural aspects of human behavior with particular emphasis on the impact of urban environments. Its mission is to educate counseling psychologists with strong professional identification with the discipline and with the knowledge, skills, and attitudes to work effectively with diverse populations of clients. In the tradition of counseling psychology, the program’s mission is also to educate students who are skilled not only to intervene with clients experiencing psychological dysfunction, but also to facilitate healthy development. Its training model is largely interdisciplinary, integrating knowledge in urban studies, educational psychology, organizational development, and educational policy with core content in research design, foundations of psychology, and counseling psychology courses. Counseling psychology students are enrolled in Urban Education courses with doctoral students in related disciplines in several courses to foster an interdisciplinary understanding of human behavior in urban contexts.

The program seeks to prepare students who have already completed a Master’s degree in counseling or clinical psychology or closely related field. Counseling psychology students enroll in 32 semester hours of urban education core courses in human development, quantitative and qualitative research, cultural foundations, organizational development, and urban studies.  They also complete 20 hours in the general psychology core and 37 semester credits in counseling psychology courses and field placements. To complete the doctorate, students must demonstrate understanding of theories and research in each of these disciplines, not only through competent performance in each course but also through successful completion of comprehensive examinations in research, urban education, and counseling psychology. Students complete a doctoral dissertation that represents independent research that advances scholarly knowledge.

B2. Goals/Objectives/Competencies

Consistent with the scientist-practitioner model and our training philosophy, the doctoral program integrates theory, research, and practice by training counseling psychologists who (1) have the requisite knowledge base and therapeutic skills for entry into the practice of professional psychology, (2) have the necessary knowledge and skills for competent practice and research within a multicultural diverse urban society, and (3) will contribute to and apply the scientific knowledge base of psychology using skills in qualitative and quantitative research methods.  Each of these goals, objectives, and competencies are discussed next.
Key for course prefixes in the following table:

CNS = Counseling

PSY = Psychology

EDU = Urban Education

UST = Urban Studies

EDB = Educational Research

ALD = Adult Learning and Development

	
Goal #1:  To train counseling psychologists who have the requisite knowledge base and therapeutic skills for entry into the practice of professional psychology

	Objective 1.1: Students acquire a knowledge base of psychology as a scientific discipline, and of counseling psychology as an area of professional specialization

	Competencies Expected for Objective 1.1: 
1. Understand the current body of knowledge of scientific psychology in biological, cognitive, affective, and social aspects of behavior, the history and systems of psychology, psychological measurement, research methods, and techniques of data analysis.
2. Understand the scientific, methodological, and theoretical foundations of practice in counseling psychology including individual differences in behavior, human development, psychopathology, and professional standards and ethical responsibilities, including applications to a multicultural diverse urban society.

	Appendix & Page Number for Evaluation Tools Used for each Competency (if applicable):

1. Course Syllabi: Appendix E
  PSY 668 Foundations of Cognitive and Behavioral Neuroscience (p.  353)

  PSY 562 Learning, Memory & Cognition (p. 332)

  PSY 525 Social Psychology (p. 315)

  PSY 588 History of Psychology (p.321)

  EDU 800 Advanced Research  Design and Measurement (p. 366)

  EDU 801 Inferential Statistics and Hypothesis Testing (p.801)

  EDU 807 Introduction to Qualitative Research (p.375)

Annual Student Survey : Section E1, E1a : Appendix F (p.510)

Annual Alumni Survey : Section E1, E1a : Appendix F (p.518)

Practicum I Site Supervisor Evaluation of Program : Section 1, 1a : Appendix F (p.547)

Practicum Competencies Tracking Document : Section A.2 : Appendix F (p.554 ) 

2. Course Syllabi : Appendix E
  CNS 665 Professional Issues in Counseling Psychology (p.241)

  CNS 712 Theories of Personality (p.307)

  EDU 803 : The Life Cycle : Development and Learning (p.389)

Practicum Evaluation : Sections I, II, III : Appendix F (p.547)

Predoctoral Internship Evaluation : Sections I, II, III : Appendix F (p.577)

Annual Student Survey : Section E1, E1a : Appendix F (p.510)

Annual Alumni Survey : Section E1, E1a : Appendix F (p.518)

Practicum I Site Supervisor Evaluation of Student Preparation: Section 1, 1a : Appendix

    F (p.547)

Practicum Competencies Tracking Document : Section A.2 : Appendix F (p.554) 

	How Outcomes are Measured and Minimum Thresholds for Achievement for these Objectives/Competencies:

     Grade B or better (M ≥ 3.0 on a 4.0 scale): 
  PSY 582 Foundations of Cognitive and Behavioral Neuroscience 
  PSY 562 Learning, Memory & Cognition 
  PSY 525 Social Psychology 
  PSY 588 History of Psychology 

  EDU 800 Advanced Research  Design and Measurement 
  EDU 801 Inferential Statistics and Hypothesis Testing 

  EDU 807 Introduction to Qualitative Research 
  CNS 665 Professional Issues in Counseling Psychology 

  CNS 712 Theories of Personality 

  EDU 803 : The Life Cycle : Development and Learning 

     Annual Student Survey : Section E1, E1a : (M ≥ 4.0 on a 5 point scale)

     Annual Alumni Survey : Section E1, E1a : (M ≥ 4.0 on a 5 point scale)

    Practicum Site Supervisor Evaluation of Student Preparation : Section 1, 1a : (M ≥ 4.0 on a 5.0 scale)

     Practicum Competencies Tracking Document : Section A.2 : (M ≥ 2.0 on a 3 point

               scale)

     Practicum Evaluation : Sections I, II, III : (M ≥ 2.0 on a 4 point scale)

     Predoctoral Internship Evaluation : Sections I, II, III : (M ≥ 2.0 on a 4 point scale)

	Objective 1.2:  Students acquire a knowledge base and skills necessary to diagnose or define problems through psychological assessment and measurement, and formulate and implement intervention strategies (including empirically supported procedures).  

	Competencies Expected for Objective 1.2: 
1. Understand the theories and methods of assessment and diagnosis, effective intervention, consultation and supervision, and evaluating the efficacy of interventions, including applications to a multicultural diverse and/or urban society.

2. Demonstrate knowledge and skills in empirically supported procedures.

	Appendix & Page Number for Evaluation Tools Used for each Competency (if applicable):

1. Course Syllabi : Appendix E
   CNS 702 : Individual Intelligence Testing (p.253)

   CNS 703 : Personality Assessment (p.261)

   CNS 738 : Family Counseling (p.287)

   CNS 825 : Advanced Career Development: Theory and Practice (p.267)

   CNS 826 : Seminar in Supervision and Consultation (p.273)

Practicum Evaluation : Section IV : Appendix F (p.550)

Predoctoral Internship Evaluation : Section IV : Appendix F (p.577)

            Annual Student Survey : Section E1b : Appendix F (p.513)

            Annual Alumni Survey : Section E1b : Appendix F (p.522)

            Practicum Site Supervisor Evaluation of Student Preparation : Section 1b : Appendix F
                (p. 547)
            Counseling Psychology Comprehensive Exam : Appendix F (p.532)

2. Course Syllabi : Appendix E
   CNS 888 : Research & Evaluation in Counseling (p. 279)

   CNS 780 : Doctoral Practicum in Counseling Psychology I (p.291)

   CNS 781 : Doctoral Practicum in Counseling Psychology II (p.297)

   CNS 782 : Predoctoral Internship in Counseling Psychology (p.305)
            Practicum Evaluation : Section VII : Appendix F (p.550)

            Student Evaluation of Practicum Site : Appendix F (p.575)

            Predoctoral Internship Evaluation : Section VII : Appendix F (p.577)
            Annual Student Survey : Section E1b : Appendix F (p.513)

            Annual Alumni Survey : Section E1b : Appendix F (p.522)

            Practicum Site Supervisor Evaluation of Student Preparation : Section 1b : Appendix

                F (p.548)
            Counseling Psychology Comprehensive Exam : Appendix F (p.532)

	How Outcomes are Measured and Minimum Thresholds for Achievement for these Objectives/Competencies:

            Grade B or better (M ≥ 3.0 on a 4.0 scale):

   CNS 702 : Individual Intelligence Testing 

   CNS 703 : Personality Assessment 

   CNS 738 : Family Counseling 

   CNS 825 : Advanced Career Development: Theory and Practice 

   CNS 826 : Fundamentals of Supervision and Consultation 

   CNS 888 : Research & Evaluation in Counseling 

   CNS 780 : Doctoral Practicum in Counseling Psychology I 

   CNS 781 : Doctoral Practicum in Counseling Psychology II 

   CNS 781 : Predoctoral Internship in Counseling Psychology 
Practicum Evaluation : Section IV, VII : (M ≥ 2.0 on a 4 point scale)

Student Evaluation of Practicum Site : (M ≥ 3.0 on a 5 point scale)

            Annual Student Survey : Section E1b : (M ≥ 4.0 on a 5 point scale)

            Annual Alumni Survey : Section E1b : (M ≥ 4.0 on a 5 point scale)

            Practicum Site Supervisor Evaluation of Student Preparation : Section 1b : (M ≥ 4.0 on  a

                   5.0 scale)

Predoctoral Internship Evaluation : Section IV, VII : (M ≥ 2.0 on a 4 point scale)

            Counseling Psychology Comprehensive Exam (M ≥ 3.0 on a 5 point scale)

	Objective 1.3:  Students acquire an awareness and understanding of professional issues to practice psychology in an ethical and professional manner
 

	Competencies Expected for Objective 1.3: 

1. Understand ethical/legal standards in professional practice and research.  

2. Demonstrate the capacity to make reasoned judgments about ethical practice related to emerging issues using codes, literature in professional ethics, and consultation with colleagues.

	Appendix & Page Number for Evaluation Tools Used for each Competency (if applicable): 

1. Course Syllabi : Appendix E
 CNS 665 : Professional Issues in Counseling Psychology (p.241)

Annual Student Survey : Section E1c : Appendix F (p.513)

            Annual Alumni Survey : Section E1c : Appendix F (p.522)

            Practicum Site Supervisor Evaluation of Student Preparation : Section 1c : Appendix

               F (p.548)
Practicum Competencies Tracking Document : Section B7 : Appendix F (p.562)

2. Practicum Evaluation : Section V : Appendix F (p.552)

Predoctoral Internship Evaluation : Section V : Appendix F (p.578)

            Annual Student Survey : Section E1c : Appendix F (p.513)

            Annual Alumni Survey : Section E1c : Appendix F (p.522)

            Practicum Site Supervisor Evaluation of Student Preparation : Section 1c : Appendix

               F (p.548)
Practicum Competencies Tracking Document : Section B.7 : Appendix F (p.562)

	How Outcomes are Measured and Minimum Thresholds for Achievement for these Objectives/Competencies: 

Grade of B or better (M ≥ 3.0 on a 4.0 scale):
CNS 665 : Professional Issues in Counseling Psychology 

            CNS 888 : Research & Evaluation in Counseling

Practicum Evaluation : Section V : (M ≥ 2.0 on a 4 point scale)

Predoctoral Internship Evaluation : Section V : (M ≥ 2.0 on a 4 point scale)

            Annual Student Survey : Section E.1.c : (M ≥ 4.0 on a 5 point scale)

            Annual Alumni Survey : Section E.1.c : (M ≥ 4.0 on a 5 point scale)

            Practicum Site Supervisor Evaluation of Student Preparation : Section 1.c : (M ≥ 4.0 on  a

               5.0 scale)

            Practicum Competencies Tracking Document : Section B.7 : (M ≥ 2.0 on a 3 point scale)

	Goal #2:  To train counseling psychologists who have the necessary knowledge and skills for competent practice and research within a multicultural diverse urban society

	Objective 2.1: Students acquire self-awareness and comprehensive knowledge and skills to be a multiculturally competent psychologist

	Competencies Expected for Objective 2.1: 

1. Demonstrate the self-awareness necessary to be a multiculturally competent psychologist.
2. Understand the concepts, theory, and research related to culturally competent practice and research as a professional psychologist in diverse and urban settings. 

	Appendix & Page Number for Evaluation Tools Used for each Competency (if applicable):

1. Annual Student Evaluation : Section : Evaluative Area #2, 5 : Appendix F (p.508)

Multicultural Awareness, Knowledge and Skills Survey : Awareness Scale : Appendix    

   F (p.527)
Annual Student Survey : Section E.2, E.2.a, E.4 : Appendix F (p.513-514)

            Annual Alumni Survey : Section E.2, E.2.a, E.4 : Appendix F (p.522-523)

            Practicum Competencies Tracking Doc. : Section A.1, B.6.a : Appendix F (p.556, 561)

            Practicum Site Supervisor Evaluation of Student Preparation : Section 2, 2a : Appendix

               F (p.548 )
Practicum Evaluation : Section VI: Appendix F (p.552) 

Predoctoral Internship Evaluation : Section VI : Appendix F (p.579) 

2. Course Syllabi : Appendix E
CNS 665 Professional Issues in Counseling Psychology (p.241)

CNS 888 Research & Evaluation in Counseling (p.279)

Annual Student Evaluation : Section : Evaluative Area #2, 5  : Appendix F (p.508)

Multicultural Awareness, Knowledge and Skills Survey : Knowledge Scale : Appendix

   F (p.527)
Annual Student Survey : Section E.2, E.2.a, E.5-7 : Appendix F (p.513-515)

            Annual Alumni Survey : Section E.2, E.2.a, E.5-7 : Appendix F (p.522-524)

            Practicum Competencies Tracking Document : Section B.6.b : Appendix F (p.562)

            Practicum Site Supervisor Evaluation of Student Preparation : Section 2, 2a : Appendix

               F (p.548)
Practicum Evaluation : Section VI: Appendix F (p.552) 

Predoctoral Internship Evaluation : Section VI : Appendix F (p.579) 

	How Outcomes are Measured and Minimum Thresholds for Achievement for these Objectives/Competencies:

Grade of B or better (M ≥ 3.0 on a 4.0 scale):
CNS 665 Professional Issues in Counseling Psychology 

CNS 888 Research & Evaluation in Counseling 

Annual Student Evaluation : Section : Evaluative Area #2: (M ≥ 2.0 on 3.0 scale)

    Faculty Rating (M ≥ 2.0 on 3.0 scale)

Multicultural Awareness, Knowledge and Skills Survey : Awareness Scale : (M ≥ 2.65 on        

     a 4 point scale); Knowledge Scale (M ≥ 2.72 on a 4 point scale)

Annual Student Survey : Section E.2, E.2.a, E.4-7 : (M ≥ 4.0 on a 5 point scale)

            Annual Alumni Survey : Section E.2, E.2.a, E.4-7: (M ≥ 4.0 on a 5 point scale)

            Practicum Competencies Tracking Document : Section A.1, B.6.a-b : (M ≥ 2.0 on a 3

                point scale)

            Practicum Site Supervisor Evaluation of Student Preparation : Section 2, 2a : (M ≥ 4.0 on
                a 5.0 scale)

Practicum Evaluation : Section VI: (M ≥ 2.0 on a 4 point scale)

Predoctoral Internship Evaluation : Section VI : (M ≥ 2.0 on a 4 point scale)

	Objective 2.2: Students acquire a comprehensive understanding of the theories and applications of theories related to psychology and education in multicultural diverse urban settings.

	Competencies Expected for Objective 2.2: 

1. Understand multicultural and urban issues as they impact psychological and educational practice and research.

2. Demonstrate diagnostic and assessment work, and plan and implement interventions that are culturally responsive to diverse and urban populations.  

	Appendix & Page Number for Evaluation Tools Used for each Competency (if applicable): 

1. Course Syllabi : Appendix E

2.    EDU 805 Cultural Foundations of Education and Human Services : Social

       Perspectives (p.398)
   EDU 806 Cultural Foundations of Education and Human Services : Race and Ethnicity      

       (p.407)
   EDU 809 Urban Education : Organizational Change and Development (p.410)

   UST 716 Systems & Processes of Policy Development (p.421)

   UST 800 Urban Theory (p.428)

Annual Student Survey : Section E.2.b, E.4-5 : Appendix F (p.513-514)

            Annual Alumni Survey : Section E.2.b, E.4-5: Appendix F (p.522-523)

            Practicum Competencies Tracking Document : Section B.6.b : Appendix F (p.561)

Urban Comprehensive Exam : Appendix F (p.538)

3. Course Syllabi : Appendix E
CNS 780 : Doctoral Practicum in Counseling Psychology I (p.291)

CNS 781 : Doctoral Practicum in Counseling Psychology II (p.297)

            CNS 782 : Predoctoral Internship in Counseling Psychology (p.305)

Multicultural Awareness, Knowledge and Skills Survey : Skills Scale : Appendix F (p.527)

Annual Student Survey : Section E.2.b, E.6-7 : Appendix F (p.513,515)

            Annual Alumni Survey : Section E.2.b, E.6-7 : Appendix F (p.522, 524)

            Practicum Site Supervisor Evaluation of Student Preparation : Section 2b : Appendix

                F (p.548)
            Practicum Competencies Tracking Document : Section B.6.c : Appendix F (p.562)

Practicum Evaluation : Section VI: Appendix F (p.552) 

            Predoctoral Internship Evaluation : Section VI : Appendix F (p.579)

	How Outcomes are Measured and Minimum Thresholds for Achievement for these Objectives/Competencies: 

Grade of B or better (M ≥ 3.0 on a 4.0 scale):
    EDU 805 Cultural Foundations of Education and Human Services I : Social Perspectives 

    EDU 806 Cultural Foundations of Education and Human Services II: Race and Ethnicity  

    EDU 809 Urban Education : Organization Change and Development 

    UST 716 Systems & Processes of Policy Development 

    UST 800 Urban Theory 

    CNS 780 : Doctoral Practicum in Counseling Psychology I 

    CNS 781 : Doctoral Practicum in Counseling Psychology II 

    CNS 782 : Predoctoral Internship in Counseling Psychology

Multicultural Awareness, Knowledge and Skills Survey : Skills Scale : (M ≥ 2.75 on a 4 point
     scale)

Annual Student Survey : Section E.2.b, E.4-7 : (M ≥ 4.0 on a 5 point scale)

Annual Alumni Survey : Section E.2.b, E.4-7 : (M ≥ 4.0 on a 5 point scale)

Practicum Site Supervisor Evaluation of Student Preparation : Section 2b : Appendix F
      (p.)         

Practicum Competencies Tracking Document : Section B.6.b-c : (M ≥ 2.0 on a 3 point scale)

Practicum Evaluation : Section VI:  (M ≥ 2.0 on a 4 point scale)

Predoctoral Internship Evaluation : Section VI : (M ≥ 2.0 on a 4 point scale)
Urban Comprehensive Exam : (M ≥ 3.0 on a 5 point scale)

	Objective 2.3: Students acquire the knowledge and skills necessary for life-long learning, professional problem-solving and scholarly inquiry as a professional psychologist in the context of an evolving body of scientific and professional knowledge.

	Competencies Expected for Objective 2.3:

1. Engage in professional development to maintain effective clinical practice and research.
2. Demonstrate knowledge and skills in program development and evaluation

3. Demonstrate professional service and leadership

	Appendix & Page Number for Evaluation Tools Used for each Competency (if applicable):

1. Annual Student Evaluation : Section : Evaluative Area #6 : Appendix F (p.508)

Annual Student Survey : Section B : Appendix F (p.510)

            Annual Alumni Survey : Section B: Appendix F (p.518)

            Practicum Competencies Tracking Doc.: Section B.10, C.1-6 : Appendix F (p.563, 565)

2. Course Syllabi : Appendix E
   CNS 888 Research & Evaluation in Counseling (p.279)

            Annual Alumni Survey : Section D.b: Appendix F (p.521)

3. Annual Student Evaluation : Section : Evaluative Area #4 : Appendix F (p.508)
Annual Student Survey : Section C : Appendix F (p.510)

            Annual Alumni Survey : Section C: Appendix F (p.518)

            Practicum Competencies Tracking Document : Section B.8 : Appendix F (p.563)

	How Outcomes are Measured and Minimum Thresholds for Achievement for these Objectives/Competencies:

Grade of B or better (M ≥ 3.0 on a 4.0 scale): CNS 888 Research & Evaluation in Counseling 
Annual Student Evaluation : Faculty Rating (M ≥ 2.0 on a 3 point scale)  

Annual Student Survey : Section B : at least 75% of students are members of at least 1

     professional organization  C : at least 5% of Students report Prof Ach, Service, Leadership Annual Alumni Survey : Section B : at least 75% of students members of at least 1 professional

     organization  C : at least 10 % Alumni report Prof Ach, Service, Leadership  D.b : at least

     50% report program development or evaluation 

Practicum Competencies Tracking Document : Section B.8, 10, C.1-6 : (M ≥ 2.0 on a 3 point

     scale)

	Goal #3: To train counseling psychologists who will contribute to and apply the scientific knowledge base of psychology using skills in qualitative and quantitative research methods

	Objective 3.1:  Students acquire the knowledge and skills necessary to engage in qualitative and quantitative scholarly research 


	Competencies Expected for Objective 3.1: 

1. Demonstrate methodological and quantitative/qualitative analytic skills necessary to read and understand psychological research. 

2. Demonstrate the ability to initiate, plan, and execute original research and/or theoretical inquiry in counseling psychology.  

	Appendix & Page Number for Evaluation Tools Used for each Competency (if applicable):

1. Course Syllabi : Appendix E
    EDU 800 Advanced Research  Design and Measurement (p.366)

    EDU 801 Inferential Statistics and Hypothesis Testing (p.371)

    EDU 807 Introduction to Qualitative Research (p.375)

    EDU 715 Applied Programming and Data Analysis with Statistical Packages (p.385)

Research Comprehensive Exam : Appendix F (p.541-544)

Annual Student Survey : Section E.3, E.3.a : Appendix F (p.515)

            Annual Alumni Survey : Section E.3, E.3.a : Appendix F (p.523)

            Practicum Site Supervisor Evaluation of Student Preparation : Section 3, 3.a : Appendix F
                  (p.551)

2. Course Syllabi : Appendix E : CNS 888 Research & Evaluation in Counseling (p.279)

Assessment of Doctoral Dissertations : Appendix F (p.581)

            Annual Student Evaluation : Section : Evaluative Area #3 : Appendix F (p.508)

Annual Student Survey : Section D.a, E.3.a : Appendix F (p.511-512)

            Annual Alumni Survey : Section D.a, E.3.a : Appendix F (p.519-520)

            Practicum Site Supervisor Evaluation of Student Preparation : Section 3, 3.a : Appendix F
                (p.549)

Research Comprehensive Exam : Appendix F (p.541-544) 

	How Outcomes are Measured and Minimum Thresholds for Achievement for these Objectives/Competencies:

Grade of B or better (M ≥ 3.0 on a 4.0 scale):
EDU 800 Advanced Research  Design and Measurement 
EDU 801 Inferential Statistics and Hypothesis Testing 

EDU 807 Introduction to Qualitative Research 
EDU 715 Applied Programming and Data Analysis with Statistical Packages (p.)

CNS 888 Research & Evaluation in Counseling 

Research Comprehensive Exam : (M ≥ 3.0 on a 5 point scale)  

Annual Student Evaluation : Section : Evaluative Area #3 (M ≥ 2.0 on a 3 point scale)  : Faculty Rating (M ≥ 2.0 on a 3 point scale)

Annual Student Survey : Section E.3, E.3.a, (M ≥ 4.0 on a 5 point scale), D.a : 50% of students

        report at least 1 refereed presentation or refereed publication per academic year 

Annual Alumni Survey : Section : E.3, E.3.a, (M ≥ 4.0 on a 5 point scale), D.a : 50% of students

        report at least 1 refereed presentation or  refereed publication per academic year 

Practicum Site Supervisor Evaluation of Student Preparation : Section 3, 3.a : (M ≥ 4.0 on a 5  

        point scale)  

Dissertation Ratings : (M ≥ 2.0 on a 3 point scale)  

	Objective 3.2:  Students acquire the knowledge and skills to integrate psychological research and practice consistent with a scientist practitioner model

	Competencies Expected for Objective 3.2:
1. Understand research in counseling process and outcome and its application to practice.  

2. Demonstrate the skills to apply theoretical and empirical literature to professional practice.

3. Demonstrate the skills to design original research to address clinical and/or theoretical questions.          

	Appendix & Page Number for Evaluation Tools Used for each Competency (if applicable): 

1. Course Syllabi : Appendix E
     CNS 888 Research & Evaluation in Counseling (p.279)

            Annual Student Survey : Section E.3.b : Appendix F(p.515)

            Annual Alumni Survey : Section E.3.b : Appendix F (p.513)

            Practicum Site Supervisor Evaluation of Student Preparation : Section 3, 3.b : Appendix
               F (p.551)

2. Course Syllabi : Appendix E
                 CNS 780 : Doctoral Practicum in Counseling Psychology I (p.291)

                 CNS 781 : Doctoral Practicum in Counseling Psychology II (p.297)

                 CNS 782 : Predoctoral Internship in Counseling Psychology (p.305)

            Annual Student Survey : Section E.3.b : Appendix F (p.515)

            Annual Alumni Survey : Section E.3.b : Appendix F (p.523)

            Practicum Site Supervisor Evaluation of Student Preparation : Section 3, 3.b : Appendix
                F (p.551)

            Practicum Competencies Tracking Document : Section B.2 : Appendix F (p. 562)

3. Course Syllabi : Appendix E
     CNS 888 Research & Evaluation in Counseling (p. 279)

             Annual Student Survey : Section E.3.b : Appendix F (p.511)

             Annual Alumni Survey : Section E.3.b : Appendix F (p.523)

 Practicum Site Supervisor Evaluation of Student Preparation : Section 3, 3.b : Appendix

      F (p.551)

	How Outcomes are Measured and Minimum Thresholds for Achievement for these Objectives/Competencies:

Grade of B or better (M ≥ 3.0 on a 4.0 scale):
          CNS 780 : Doctoral Practicum in Counseling Psychology I 

          CNS 781 : Doctoral Practicum in Counseling Psychology II 

          CNS 782 : Predoctoral Internship in Counseling Psychology 

          CNS 888 Research & Evaluation in Counseling  

Annual Student Survey : Section E.3.b : (M ≥ 4.0 on a 5 point scale)  

Annual Alumni Survey : Section E.3.b : (M ≥ 4.0 on a 5 point scale)  

Practicum Site Supervisor Evaluation of Student Preparation : Section 3, 3.b : (M ≥ 4.0 on a 5
          point scale)  

Practicum Competencies Tracking Document : Section B.2: (M ≥ 2.0 on a 3 point scale)


B3.  Implementation of our model as the means for students to acquire and demonstrate substantial understanding of and competence in each of the core content areas

Please note that the required doctoral coursework assumes that prerequisite courses (indicated by an asterisk) have been taken in a masters’ program prior to entry.  Students complete the form available in the Counseling Psychology Student Handbook (Appendix B, p. ) that requests the equivalent prerequisite course number and title, the semester and year in which the course was completed, the name of the institution, grade obtained and number of credits.  Catalogue course descriptions, course syllabi, and graduate transcripts are to be attached by the student. Approval of equivalent prerequisite courses are assessed by the student’s advisor by reviewing the course descriptions, course syllabi, and graduate transcripts for each course as provided by the student to determine that the relevant content was covered in each CSU course equivalent. If there is uncertainty about course equivalence, then the advisor refers the matter to the counseling psychology core faculty who then reviews the materials and makes a final determination. This process is completed for each student by October 1st of the year in which he or she enters the program.  Students who have not completed all prerequisite courses as part of their Master’s degree or other previous graduate coursework may take those courses as soon as possible (typically during their first year of the program) or they may be asked to delay the sequence of courses for the doctoral program.  Students entering from backgrounds other than counseling or clinical psychology must address any deficiency areas.  Refer to Counseling Psychology Student Handbook (Appendix B, pp. 82-83) for list of required and elective courses. 

Notes Relevant to Table below:
Please refer to Table B.2 for detailed information about the expected competencies, evaluation tools, and minimum thresholds/levels of achievement.

Key for course prefixes in the following table:

CNS = Counseling
PSY = Psychology
EDU = Urban Education
UST = Urban Studies
EDB = Educational Research

ALD = Adult Learning and Development
	Elaborate in as much detail as necessary to specifically address how your program provides a curriculum in areas B.3.a-e in the table below:

	Curriculum Area:
	Biological aspects of behavior

	Required Academic/Training Activity
	See the following syllabi (Appendix E, p.353 )        
PSY668
Foundations of Cognitive and Behavioral Neuroscience Review Paper & Presentation

	How competence is assessed
	B or better in coursework

	
	

	Curriculum Area:
	Cognitive aspects of behavior

	Required Academic/Training Activity
	See the following syllabi (Appendix E, p. 332)
PSY 562    Learning, Memory, and Cognition:  
        Discussion Leader, Presentation

	How competence is assessed
	B or better in coursework

	
	

	Curriculum Area:
	Affective aspects of behavior

	Required

Academic/Training Activity
	See the following syllabi (Appendix E, p.353):

PSY 668 Foundations of Cognitive and Behavioral Neuroscience
    Chapter 11 in textbook and Lectures

	How competence is assessed
	B or better in coursework

	
	

	Curriculum Area:
	Social aspects of behavior

	Required Academic/Training Activity
	See the following syllabi (Appendix E, p.315):

PSY 525    Social Psychology:

      Discussion Leader, Reaction Papers, Major Paper 

	How competence is assessed
	B or better in coursework

	
	

	Curriculum Area:
	History and systems of psychology

	Required Academic/Training Activity
	See the following syllabi (Appendix E, p.588 ):

PSY 588    History of Psychology:

        Homework, Historical Review Paper 

	How competence is assessed
	B or better in coursework

	
	

	Curriculum Area:
	Psychological measurement

	Required Academic/Training Activity
	See the following syllabi (Appendix E):

CNS 611    Appraisal in Counseling* (p.442):
        Project (describing an assessment instrument)

EDU 800    Advanced Research Design and Measurement (p.366): Problem Sets, Research Project

	How competence is assessed
	B or better in coursework

	
	

	Curriculum Area:
	Research methodology

	Required Academic/Training Activity
	See the following syllabi (Appendix E):

EDB 601    Educational Research* (p.503) :

        Problem Sets, Research Proposal        

EDU 800 Advanced Research Design and Measurement (p.366) 
        Research Project  
EDU 807    Introduction to Qualitative Research (p. 375):

        Chapter or Article Presentation, Research Proposal,
        Pilot Study (interview protocol from research proposal)

CNS 888    Research & Evaluation in Counseling (p. 279):

        Discussion Leader, Research Proposal and Presentation        

Participation on Faculty Research Teams 

	How competence is assessed
	B or better in coursework

Comprehensive Exam in Research (Appendix F, p.541-544)
Successful completion of empirical Dissertation (Dissertation

             Ratings) (Appendix F, p.581)
Annual Student Survey: Section E.3 (Appendix F, p.515)
Annual Alumni Survey: Section E.3 (Appendix F, p.523)

	
	

	Curriculum Area:
	Techniques of data analysis 

	Required Academic/Training Activity
	See the following syllabi (Appendix E):

EDU 800    Advanced Research Design and Measurement (p.366):

        Problems Sets, Research Project 
EDU 801   Inferential Statistics and Hypothesis Testing (p.371 ):

        Research Report and Presentation 
EDU 807    Introduction to Qualitative Research (p. 375):
        Chapter or Article Presentation, Research Proposal

        Pilot Study (interview protocol from research proposal)

EDU 715    Applied Programming and Data Analysis with

    Statistical Packages (p. 385):
        Problem Sets, Data Analysis Project

Participation on Faculty Research Teams 

	How competence is assessed
	B or better in coursework

Comprehensive Exam in Research (Appendix F, p.541-544)
Successful completion of empirical Dissertation (Dissertation

              Ratings) (Appendix F, p.581)
Annual Student Survey: Section E.3 (Appendix F, p.515)
Annual Alumni Student: Section E.3 (Appendix F, p.523)

	
	

	Curriculum Area:
	Individual differences in behavior

	Required Academic/Training Activity
	See the following syllabi (Appendix E, p.307):

CNS 712    Theories of Personality and Counseling: 
        Readings: Beneath the mask: An introduction to

        theories of personality

	How competence is assessed
	B or better in coursework

	
	

	Curriculum Area:
	Human development

	Required Academic/Training Activity
	See the following syllabi (Appendix E):

ALD 603    Lifespan Development* (p.498):

        Presentation, Autobiographical Paper (personal

         development milestones) 
EDU 803    The Life Cycle: Development and Learning (p.389): 

        Participation & Web CT (Online Discussion Board)
        Bilingual Interview and Observation, Annotated

           Bibliography

	How competence is assessed
	B or better in coursework
Practicum & Intern. Evals: Section II (Appendix F, p.550, 577)

	
	

	Curriculum Area:
	Dysfunctional behavior or psychopathology

	Required Academic/Training Activity
	See the following syllabi (Appendix E, p.483):

CNS 706    Psychopathology and Diagnosis for Counselors*
        Cases/Quizzes on DSM IV-TR

	How competence is assessed
	B or better in coursework
Practicum & Intern. Evals: Section III (Appendix F, p.551, 578)

	
	

	Curriculum Area:
	Professional standards and ethics

	Required Academic/Training Activity
	See the following syllabi (Appendix E):

CNS 617    Legal and Ethical Issues in Counseling* (p.449):

        Test Cases, E-Therapy Paper, Customer Brochure

          (practicing informed consent)

CNS 665    Professional Issues in Couns. Psychology (p.241):

   Challenging Perspectives Assignment, Ethical Dilemma   

   Assignment, Paper and Presentation (based on lit review)

	How competence is assessed
	B or better in coursework

Comprehensive Exam in Couns Psych (Appendix F, p.532)
Practicum & intern. evals: Section X (Appendix F, p.553, 579)
Practicum competencies tracking document: Section B.7

   (Appendix F, p.562)

Annual Student Survey: Section E.1.c (Appendix F, p.513)

Annual Alumni Survey: Section E.1.c (Appendix F, p.522)

Practicum Site Supervisor Evaluation of Student Preparation:

   Section 1.c (Appendix F, p.548)

	
	

	Curriculum Area:
	Theories and methods of assessment and diagnosis

	Required Academic/Training Activity
	See the following syllabi (Appendix E):

CNS 703    Personality Assessment (p.261):

        Reading: Essentials of MMPI-2 and MMPI-A assessment

        Reading: Using the MMPI as a therapeutic intervention
CNS 702    Individual Intelligence Testing (p.253):

    Scoring Record Forms, Interpretive Reports, Integrative

       Reports

CNS 706 Psychopathology/Diagnosis for Counselors* (p.483):

        Cases/Quizzes on DSM IV-TR

CNS 781 Doctoral Prac. in Counseling Psychology II (p.297):   

     Assessment batteries and written reports
     Written Integrative Test Report and Formal Case Presentation

	How competence is assessed
	B or better in coursework

Comprehensive Exam in Couns Psych (Appendix F, p.532)
Practicum & intern. evals: Section IV (Appendix F, p.552, 579)
Practicum competencies tracking document: Section B.3

   (Appendix F, p.562)

	
	

	Curriculum Area:
	Theories and methods of effective intervention

	Required Academic/Training Activity
	See the following syllabi (Appendix E):

CNS 622    Individual Counseling:Theories /Process* (p.462):

    Two Exams, Book Review (book using a counseling theory)
CNS 620    Laboratory in Counseling Techniques* (p.490):

        Philosophy of Human Functioning Paper, Retrospective

        Paper, Counseling Tapes Critiques & Transcription
CNS 623    Group Counseling* (p.468):

        Process Group, Thought Logs, Group Proposal
CNS 624    Career Development* (p.475):

        Career Development Project, Participation (Online

            Discussion Board)
CNS 825    Advanced Career Development (p.267):

        Presentation, Final Project, Group Project
CNS 738    Family Counseling (p.287):

     Personal Family Assessment, Research Paper 

CNS 780    Doctoral Practicum in Couns Psychology I (p.291):

     Discussion of interactions with clients, Formal Client 

          presentations, Written Integrative Case Report
CNS 782    Predoctoral Internship in Couns Psychology (p.305):

         Therapeutic and educational activities as directed by

                internship site


	How competence is assessed
	B or better in coursework

Practicum and internship evaluations: Sections I, V, VII

   (Appendix F, p.550, 552, 553)
Practicum competencies tracking document: Section B.4

   (Appendix F, p.571)

Comprehensive Exam in Couns Psych (Appendix F, p.532)

	
	

	Curriculum Area:
	Theories and methods of consultation

	Required Academic/Training Activity
	See the following syllabi (Appendix E, p.273 ):

CNS 826        Fundamentals of Supervision and Consultation 
        Supervision of Two Masters Level Practicum Students

        Model of Supervision Paper

        Reading Notes (formal notes on text and an interview with  

             mental health professional involved in consultation)

        Discussion Leader, Interview of Professional Involved in

            Consultation, Self-Evaluation

	How competence is assessed
	B or better in coursework

Practicum competencies tracking document: Section B.5
     (Appendix F, p.572)

	
	

	Curriculum Area:
	Theories and methods of supervision

	Required Academic/Training Activity
	See the following syllabi (Appendix E, p. 273):

CNS 826        Fundamentals of Supervision and Consultation 
        Supervision of Two Masters Level Practicum Students

        Model of Supervision Paper

        Reading Notes (formal notes on text and an interview with  

             mental health professional involved in consultation)

        Discussion Leader, Interview of Professional Involved in

          Consultation, Self-Evaluation

	How competence is assessed
	B or better in coursework

Practicum competencies tracking document: Section B.9

   (Appendix F, p.563)

	
	

	Curriculum Area:
	Theories and methods of evaluating the efficacy of interventions

	Required Academic/Training Activity
	See the following syllabi (Appendix E, p. 279):

CNS 888
Research & Evaluation in Counseling:

        Discussion Leader, Research Proposal and Presentation        

	How competence is assessed
	B or better in coursework
Practicum & Intern. Evals: Section VII (Appendix F, p.553, 579)
Comprehensive Exam in Couns Psych (Appendix F, p.532)

	
	

	Curriculum Area:
	Issues of cultural and individual diversity that are relevant to all of the above

	Required Academic/Training Activity
	See the following syllabi (Appendix E):

CNS 604 Social and Cultural Foundations Counseling* (p.437): Weekly Journal, Cultural Immersion Project, Cultural Genogram
EDU 805       Cultural Foundations of Education and Human

     Services I: Social Perspectives (p.398):

     Research Paper Weekly Comments (written reactions to

          readings) 
EDU 806       Cultural Foundations of Education and Human

     Services II: Race and Ethnicity (p.407):

        Discussion Leader, Literature Review,
        Research Proposal (must be submitted to conference)

	How competence is assessed
	B or Better in coursework 
Comprehensive Exams in Urban and Counseling Psychology

   (Appendix F, p.532, 541)

Multicultural Awareness, Knowledge, and Skills Survey (CE-R)

   (Appendix F, p.527)

Annual Student Evaluation (Appendix F, p.507)

Annual Student Survey: Sections E.4-7 (Appendix F, p.514-515)

Annual Alumni Survey: Sections E.4-7 (Appendix F, p.523-524)

Practicum Competencies Tracking Document: Section 6

   (Appendix F, p. 573)

Practicum & Intern Evals: Section VI (Appendix F, p.552, 579)

	
	

	Curriculum Area:
	Attitudes essential for lifelong learning, scholarly inquiry, and professional problem-solving

	Required Academic/Training Activity
	See the following syllabi (Appendix E, p. 241):

CNS 665 Professional Issues in Counseling Psychology:

        Challenging Perspectives Assignment

        Ethical Dilemma Assignment

        Paper and Presentation (based on literature review)

Dissertation

Participation on Faculty Research Teams

	How competence is assessed
	Assessment of Doctoral Dissertations (Appendix F, p.581)
Annual Student Evaluation : #4, 6 (Appendix F, p.508)

Annual Student Survey: Sec. B, C, D (Appendix F, p.510-512)

Annual Alumni Survey: Sec. B, C, D (Appendix F, p. 518-520)

Practicum Competencies Tracking Document: Section 10

   (Appendix F, p.572)


* Required Master’s prerequisite course

B4.  Describe the practicum sites used by students, the nature of the training, practicum availability. Discuss how the practicum is consistent with the program’s training model.
A major objective of the Counseling Psychology Doctoral Program is to enable the student to acquire competencies necessary for the practice of counseling psychology, including assessment, diagnosis and intervention. In addition, the program strives to enhance the student’s professional development through identification with counseling psychology as a professional specialty and incorporation of American Psychological Association (APA) Ethical Principles and standards for practice. A component of the program that is necessary for meeting these objectives includes the required four semesters of practicum (Year 2 and 3).  The practicum experiences provide adequate preparation of the student for internship (Year 5).  Assessment of comprehensive practicum competencies (described in B2 above) provides a means of evaluating the sufficiency of the practicum experiences for preparation for internship.

Consistent with the program’s focus on serving diverse urban populations, all practicum sites are situated in Northeast Ohio, and most are located in the heart of the greater Cleveland area (e.g., Applewood Centers, Berea Children’s Home and Family Services, University Hospitals, Cleveland State University, Cleveland Clinic).  Our sites include mental health agencies, hospitals, residential centers, schools, and college counseling centers. As such, students have a rich opportunity to gain exposure to clients from a variety of backgrounds.  This also ensures that students have ample opportunity to be trained across the spectrum of functioning and a wide continuum of roles, including testing, community outreach, prevention, and intervention, including applications of empirically supported intervention procedures.  For example, students placed at University Hospitals, Case Western Reserve University Counseling Center, Cleveland State University Counseling Center, and the Center for Effective Living received training in Cognitive Behavioral Therapy.  Students placed at the Center for Effective Living also received training in Dialogical Behavior Therapy and Motivational Interviewing.  Oberlin Counseling Center also provided training in Cognitive Behavioral Therapy and Motivational Interviewing.
Practicum placements are overseen by a Core Counseling Psychology faculty member who serves as Practicum Coordinator, Dr. Justin Perry. Practicum sites must be approved by the Practicum Coordinator and Co-Directors of Training. Practicum sites must be familiar with the Counseling Psychology Doctoral Program and faculty, and be approved by counseling psychology core program faculty according to the following criteria:

1. The practicum site should be a service installation with training as one of its major functions. Psychological services should conform to all relevant APA standards and guidelines.

2. The site should provide the student with a high degree of access to professional psychologists who will serve as appropriate supervisors and mentors.

3. The site should provide at least:
a) 15 hours of practicum experience per week, including at least 5 hours of client contact per week.  3 of the practicum hours consist of class time.

b) 2 hours of supervision by a licensed psychologist per week, including at least 1 hour of individual supervision per week. The 2nd hour of supervision can be fulfilled with case conferences where a licensed psychologist is in attendance. Exceptions to the requirement for a licensed psychologist will be made only in an unusual situation. 

c) Other practicum activities might include attending case conferences, writing of test reports and clinical progress notes, in-service trainings, etc.
Practicum supervisors must complete and sign the Doctoral Practicum Training Agreement available in the Practicum Student Handbook (Appendix C, p.136 ).
Students are provided with a Practicum Handbook (Appendix C, p.136) which lists policies and procedures for practicum, and other useful information, including typical sites used by our students for practicum and contact information for site supervisors. Students discuss practicum applications with the Practicum Coordinator, and then make application to the individual sites. A list of practicum sites and contacts are provided to the student in the Practicum Handbook (Appendix C, p.156-159).  When a student has secured a practicum placement, a practicum training agreement (available in the Practicum Handbook. Appendix C, p.147) must be signed by the student, supervisor and agency training director (if applicable).  Sites are visited once per semester by the faculty instructor of the practicum course.  At the conclusion of practicum, students are asked to complete an evaluation of the practicum site and the supervision they received (Appendix F, p.575). We use this information to assist us in overseeing the quality of practicum experiences. In addition, practicum supervisors are asked to complete an evaluation of our program’s effectiveness in preparing students for practicum (Appendix F, p.547). This information is useful in our on-going program evaluation.

The scientist-practitioner training model provides a clear framework for the integration of practicum experiences with the research and theoretical components of our program. Practicum I and II are designed to help students further understand the relationships between diagnosis, testing, treatment planning, evidence-based treatment, and the process of psychotherapy. A core counseling psychology faculty member who is the course instructor for practicum provides supplemental case consultations. This faculty instructor typically focuses on a few specific cases in order to help students integrate theory and research into their case conceptualization and treatment implementation skills.  In addition, the case reports that students present in their practicum seminars require explicit theory and evidence-based treatment strategies. The seminar format of the courses (Appendix E: CNS 780, p.291; CNS 781, p.297) requires case discussion in addition to report writing and case presentations. These activities serve to integrate the students’ practicum experience with the rest of their academic program. Practicum learning experiences also are applied in the counseling psychology comprehensive exam. Questions require that students demonstrate a comprehensive knowledge of intervention, career, assessment, multicultural competency, and ethics.  
DOMAIN C: PROGRAM RESOURCES

The counseling psychology program has resources of appropriate quality and sufficiency to achieve its education and training goals and objectives.  The program has a strong core faculty who are assisted in meeting training goals by highly qualified associated faculty. The program recruits quality doctoral students who succeed in meeting the goals of the training program.  Our doctoral students enter the program with Master’s degrees in counseling or counseling related fields.  Most have completed a 600 hour Master’s level supervised counseling practicum and have been in engaged in research.  Fifty-seven percent of students and alumni entering our doctoral program have completed a Master’s thesis prior to enrolling in the program. Additionally, the program receives financial support from the University in terms of clerical and technical support, funding for doctoral students (graduate assistantships, travel to professional conferences, dissertation research funding), and modern physical facilities.  The program is moving into a new College of Education and Human Services building that is under construction and scheduled to be completed by May 2010.  Finally, the training provided by practicum sites contributes to the program’s success in meeting these goals and objectives.
C1. Core Faculty

C1a. Function as a Unit.  The core counseling psychology faculty consists of 5 full-time, tenured or tenure-track faculty members, whose primary responsibilities are to the program.  Of our current faculty, Drs. Ingersoll, Schultheiss, and Welfel are tenured as Full Professors; Dr. Toman is tenured as an Associate Professor; Dr. Perry is an Assistant Professor in the tenure track.  As a faculty, we have collaborated over a long period of time and work well together. We define the notion of “core faculty” in a manner that is consistent with the Commission on Accreditation Implementing Regulation C-18.  Specifically, these faculty members devote at least 50% of their time over the course of each academic year in activities related to the doctoral program. In addition to five core faculty, we have identified 17 associated program faculty, and 15 other contributors to the program. Decisions about which faculty function as core, associated, and other contributing faculty, as well as assessment of the quality and sufficiency of such faculty, are made by the Co-Directors of Training (Drs. Schultheiss and Welfel) in consultation with Department Chairpersons (Drs. Bauer and Bagakas) by reviewing their percentage of time devoted to the program and their professional activities. The associated faculty need to be experts in their field, experienced instructors, and need to understand the Counseling Psychology training model.  The Co-Directors of Training periodically meet with associated faculty to review program issues and discuss the relationship between the associated faculty course responsibilities and the training mission of the program. In addition, Cleveland State University faculty who teach in the graduate programs at the university are required to have Graduate Faculty Status.  Review and appointment to Graduate Faculty Status is conducted by the Graduate College (See Graduate Faculty Membership Application Guidelines, Appendix N, p. 767). The term of a regular appointment to the University Graduate Faculty is five years.  

All of the aforementioned core faculty supervise student research, serve as faculty advisors to doctoral students and as dissertation chairs and readers on dissertation committees. They construct and grade comprehensive exams, and attend bi-monthly program meetings related to doctoral program procedures and policies. This faculty also is responsible for teaching doctoral courses as well as in functioning as part of the program’s admissions processes. In addition, core faculty are active researchers who work closely with doctoral students on scholarly investigations, publications and conference presentations.  Program responsibilities are shared by all core faculty members, who meet regularly to discuss administrative, curricular, professional, and student advisement and evaluation issues. At least annually, student evaluation, and student and alumni survey data and feedback are discussed by the core faculty, who then use this information to inform program changes.  Decisions regarding curriculum development, course assignments, selection of doctoral applicants, program problems and changes are made by consensus of the core faculty with the advice of the students when appropriate.  In addition, one member of the core faculty (currently Dr. Schultheiss) is a member of the Urban Education Doctoral Studies Committee.  This college-wide committee consists of faculty members from each specialization (i.e., Counseling Psychology, Counseling, Leadership & Life-Long Learning, Learning and Development, Urban Educational Policy Studies, Urban Educational School Administration) of the doctoral program and appointed doctoral student representatives.  This committee meets monthly to discuss programmatic and student issues, program assessment and policies.  Program assessment data are used to inform programmatic changes.  

The Co-Directors of Training are Dr. Donna Schultheiss and Dr. Elizabeth Welfel who coordinate and supervise the doctoral program.  They meet at least weekly to discuss all aspects of the program.  The Co-Directors of Training provide leadership within the program, serve as a liaison with outside agencies (i.e., state licensing boards, Council of Counseling Psychology Training Programs, the Commission on Accreditation, the American Psychological Association, and internship sites) and fulfill a liaison/consultative role in advocating for program needs.  Within the program, the Co-Directors of Training work with the faculty to develop and implement a curriculum consistent with the training model, goals and objectives of the program.  They are responsible for communicating the training model and curriculum/program needs to the Department Chair, informing the Chair of courses needed to fulfill program licensing and accreditation requirements, and ensuring that those courses are offered and scheduled appropriately.  They also fulfill a consultative/advocacy role in requests and decisions such as faculty course assignments.  As such, they have administrative responsibility for the Counseling Psychology Doctoral Specialization and assign faculty advisors, coordinate the admission of counseling specialization doctoral students, coordinate the development and administration of the Doctoral Counseling Psychology Comprehensive exams, prepare descriptive public documents on the Counseling Psychology program, certify student readiness for internship, represent the views of the Counseling Psychology core faculty to the rest of the Department, Doctoral Studies Committee, College of Education and Human Services, and the University.  The Co-Directors of Training also coordinate the pre-doctoral internship process, which entails advising doctoral students throughout the internship application process, serving as a program liaison with internship sites, and coordinating the evaluation of pre-doctoral interns. 

The Doctoral Practicum Coordinator, Dr. Perry, advises students on the process of applying for and securing practicum placements, evaluates and approves placement sites, serves as the program liaison, develops relationships with new sites that match the goals and objectives of the program, and coordinates the evaluation of advanced practicum students. 
The position of Department Chair, appointed by the Dean with consultation from the Department faculty, is currently held by Dr. Ann Bauer.  The Department Chair provides leadership and administrative support for the programs in Counseling, Administration, Supervision and Adult Learning. She is also responsible for communication among the University Administration, the College of Education and Human Services, and the Department faculty.  The position of Director of the Urban Education Doctoral Program, appointed by the Dean with consultation from the College of Education and Human Services Faculty, is currently held by Dr. Joshua Bagakas.  The Director of the doctoral program represents all specializations of the doctoral program to the university and community, serves as Chair of the Doctoral Studies committee, and is responsible for overseeing the entire program.  
C1b. Sufficient in Number and Kind of Faculty.  With 23 active students in our program as of January 2010, we have a student-to-core faculty ratio of 4.6 to 1.  Given that we have only been accepting applications for our program since 2006 and are not accredited by APA, we have had relatively low numbers of applicants, resulting in admitting fewer than our goal of 6-7 students per academic year.  When we reach our goal of admitting 6-7 students per year, it is estimated that we will have approximately 35 students at any given time.  With this number of students our student-to-core faculty ratio is estimated to be 7:1.  Because we admit students who already hold a Masters degree in counseling or a related field, the teaching load for the counseling psychology core is not overly demanding of faculty time.  Therefore, the program faculty size will continue to be sufficient to teach program courses, advise students, supervise dissertations, and meet the administrative roles necessary for the successful implementation of program goals and objectives.  Indications that we have sufficient number of faculty to support our students include students and alumni reports that they have sufficient access to faculty (as evidenced by our survey data; see Domain F (p. 36) and the data provided in Appendix G, (p.583)

In addition to core counseling psychology faculty, there are an additional three full time counseling faculty members (Drs. Bauer, MacCluskie, Perera-Diltz) in the Department of Counseling, Administration, Supervision, and Adult Learning who have major responsibilities for teaching and administering our masters programs in community agency counseling (60 credit hours) and school counseling (48 credit hours). In addition, the department hires 5-7 adjunct instructors per semester to teach in these graduate masters programs in counseling.  Students in these Masters programs are almost entirely part time students who enroll in approximately 1-2 courses per semester. On average, students take 3.1 years to complete the community agency counseling program, and 2.6 years to complete the school counseling program. On average, twenty Masters degrees are awarded on annual basis in community counseling, and 37 in school counseling. As of March 2009, our community agency program had 97 part –time students enrolled, and the school counseling program had approximately 109 part-time students enrolled.  
C1c. Theoretical Perspectives and Academic and Applied Experiences.  Our program emphasizes training psychologists in the scientist-practitioner model with a commitment to counseling psychology as a scientific discipline that is based in the tradition of studying individual differences and the social and cultural context of human behavior.  One of the primary goals of our program is training psychologists who will be license-eligible; the current core faculty includes 4 individuals who are licensed in Ohio, and 1 who is license-eligible. The license-eligible faculty member has applied for licensure, been approved to take the licensure exam, and is preparing to take the EPP. The faculty members represent a wide range of theoretical orientations including psychodynamic, cognitive-behavioral, interpersonal, family systems, Gestalt, integral psychotherapy, and eclectic grounded in research evidence. These theoretical orientations are consistent with our training model and are also congruent with prevailing paradigms in the Greater Cleveland area and the national psychological community.  In addition, the faculty has a strong commitment to multicultural work with diverse and urban populations and community-based interventions.  This commitment is evident in a variety of aspects of our collective and individual efforts.  (See faculty vitae in Appendix I, p.,625 for evidence of congruence of faculty research interests and program goals and objectives.)

Our core faculty has significant applied experiences. Specifically, faculty have worked in community mental health centers, schools, independent practice, university and college counseling centers, day treatment centers, general hospitals, psychiatric hospitals, child development centers, outpatient clinics, and nursing homes. Within these settings, faculty members have worked clinically with persons across the life-span and with persons of varying racial and ethnic backgrounds, socioeconomic classes, genders, sexual orientations, and those with varying ability levels. 

Currently, a few faculty members are involved in limited direct service roles that enhance their work as full time faculty members at the university.  For example, Dr. Ingersoll is currently in private practice and is a trainer for the Integral Institute where he has helped to develop the Integral Psychotherapy Model.  Dr. Toman is involved in private practice, and Dr. Perry is a clinical associate at a center for child development.

C1d. Competence and Credentials.  The faculty demonstrates considerable competence related to the goals and objectives of our training model and focus on multicultural aspects of human behavior with particular emphasis on the impact of urban environments.  Four of the core faculty are trained in counseling psychology and one is trained in counselor education.  The faculty member trained in counselor education is a licensed psychologist in the State of Ohio and maintains a limited independent practice.  The research programs of the faculty also match well with our training program’s mission.  The faculty focus on issues pertaining to multicultural diversity, underserved diverse urban populations, cross-cultural issues, ethics of practice, and international populations.  As reflected in their vitae (see faculty CV for selected publications and professional presentations during the last seven years, Appendix I, p.625), faculty have published articles in the leading journals in counseling psychology (i.e., Journal of Counseling Psychology, The Counseling Psychologist, Journal of Vocational Behavior, Journal of Multicultural Counseling and Development, Journal of Counseling and Development) and other well-known scholarly journals (i.e., Professional Psychology: Research and Practice, Professional School Counseling, Counseling and Values, Journal of Mental Health Counseling, The Career Development Quarterly, The Journal of Career Development, Journal of Career Assessment, Professional School Counselor, Psychotherapy: Theory/Research/Practice/ Training, International Journal of Educational and Vocational Guidance). They also have authored numerous book chapters related to their areas of expertise. Faculty has published books, including Dr. Ingersoll (Psychotropic medication for helping professionals: An integral approach. Brooks/Cole), Dr. Schultheiss (Psychology as a major: Is it right for me and what can I do with my degree? American Psychological Association), Dr. Toman (Gestalt therapy: History, theory, and practice. Sage), and Dr. Welfel (The duty to protect: Ethical, legal, and professional considerations in risk assessment and intervention. American Psychological Association; Ethics in counseling and psychotherapy: Standards, research and emerging issues (4th ed.). Cengage).   

 An additional indicator of the quality of faculty research is their grant productivity.  Dr. Perry was awarded an American psychological foundation counseling psychology grant, $15,000 Dissertation Grant from the American Educational Research Association and a $14,141 CSU Faculty Research Development Grant. Drs. Perry, Schultheiss, and Stead (Associated Faculty) have submitted a $961,716 grant proposal to Institute of Education Sciences: U.S. Department of Education.  Dr. Schultheiss has been awarded a $2500 Ohio Campus Compact Grant, a $14,919 CSU Established Full Time Faculty Research Development Grant, a $10,000 CSU Teacher-Researcher Grant, a $5000 CSU Teaching Enhancement Grant – UCTL, and a $5300 CSU Online Course Development Grant.  Dr. Welfel was awarded a $500 CSU College of Education Research Award. Dr. Perry has recently been awarded a 1.1 million dollar federal grant.
Other indicators of the quality of faculty scholarship and service to the profession include

professional awards. Dr. Welfel was awarded Fellowship status in Division 17, and received the CSU Distinguished Faculty Award for Teaching in 2004.  Dr. Ingersoll received this same award in 2008.  Dr. Perry received the Outstanding Contribution Award from the Society of Counseling Psychology for an article that appeared in The Counseling Psychologist, as well as the 2009 Best Paper Award, Journal of Career Development. Dr. Schultheiss received the 2006 Outstanding Contribution Award, The Career Development Quarterly. Dr. Schultheiss also was nominated and selected for the Inaugural Class of American Psychological Association: Leadership Institute for Women in Psychology 2008, and was a recipient of an APA LIWP Scholarship, and an APA International Travel Award.

The faculty has been professionally active providing service to the field.  Specifically, Dr. Perry serves as an Ad Hoc Reviewer for Journal of Career Development and Journal of Vocational Behavior. Dr. Schultheiss currently serves on the editorial boards of Journal of Counseling Psychology and Journal of Vocational Behavior, and as Ad Hoc reviewer for a number of other journals.  She is also Chair of the Society for Vocational Psychology, a section of the Society of Counseling Psychology (Division 17) of the APA, Past-Chair of the Research Committee of the National Career Development Association, National Liaison to Division 16 (Counseling Psychology) of the International Association of Applied Psychologists, and has been a member of a number of National and International program committees.  Dr. Welfel has served as Ad Hoc reviewer for Journal of Applied Psychology, Family Relations, Journal of Counseling Psychology, and The Counseling Psychologist, and has served on the editorial board of Professional Psychology.  
C1e. Available as Role Models.  The faculty mentor students into the profession as scientist-practitioners through interactions as advisors, instructors, dissertation mentors, and as collaborators on research (See Domains B and E).  Faculty also engage with students in regularly scheduled research team meetings, which include discussions of research, theory, and practice related to the research program of the given team. In addition, many of our doctoral students serve as research assistants for core faculty, which provides opportunity for meaningful student-faculty contact, role modeling, and mentoring. Faculty frequently co-author publications and presentations with students.  (See Appendix J, p.,697for data on student publications and presentations.).  In addition, faculty are members of professional organizations and serve various professional roles within Division 17 and APA (e.g., Section Chair, Program Committee member). We encourage student membership in professional organizations and participation in service roles.  For example, one of our students is a member of the Division 17 Membership committee, and two of our students serve as program representatives to the Division 17 SAG.
C2. Identifiable Body of Students at Different Levels of Matriculation

C2a.  Sufficient number.  Every year the program has admitted between 4-7 counseling psychology doctoral students.  In addition, in 2006 four students transferred from the pre-existing counseling specialization into the counseling psychology specialization.  Although our program is still growing, we have found this number of students to be optimal in terms of providing close faculty contact and advising, and sufficient to provide meaningful peer interaction, support within and across cohorts, and opportunities for socialization into the profession through experiences with faculty and other students (see Table 4 for description of student statistics, demographics and professional activities).  In addition, counseling psychology specialization students are a part of a larger cohort of Urban Education Doctoral Students.  Overall, the doctoral program admits between 19-24 students per year.  Counseling psychology students take two courses per semester for the first two years of study with this larger cohort of doctoral students.  Consistent with our mission, this diverse cohort fosters an interdisciplinary understanding of human behavior in urban contexts.

C2b.  Quality appropriate for the program’s goals and objectives.  We strive to select a cohort of students each year who have interests that match the goals and mission of our program and possess a record of prior achievement and ability indicative of the potential to achieve program objectives. Towards this end, multiple criteria are used in the selection process.  We evaluate applicants’ record of achievement at the Master’s and undergraduate level as predictors of academic achievement and scholarly competence at the doctoral level.  Applicants also are required to submit a person statement that requests that they describe their goals for graduate study and their professional career, as well as their interests in research and practice, particularly as they relate to diverse urban populations.  For students who are finalists in the selection process, they participate in an on-campus interview. Typically, the interview focuses on applicants’ previous experiences, current training, and future professional goals to assess match with the program goals at Cleveland State.

At the time that the counseling psychology training program was initiated in 2006, we allowed interested students in good standing who were at the time enrolled in the counseling specialization to transfer into the counseling psychology specialization.  There were four interested students who were then informed of the program requirements for the doctoral degree in Urban Education with a specialization in Counseling Psychology.  These students made a request to the Director of the Urban Education Doctoral Program and completed a new program of study with their faculty advisor.  Currently, any Urban Education counseling doctoral specialization student interested in transferring into the counseling psychology specialization is required to complete the same application process as new applicants as described above.

Because we only accept applications from those who already hold a Master’s degree in counseling or a related field, applicants usually have experience working in the counselor role in at least a 600-hour supervised counseling practicum.  Success in that experience, other applied counseling or clinical experiences, and recommendations from prior faculty are used to assess the practitioner potential of our applicants. We evaluate successful performance in relevant courses along with previous research experience, publications, presentations, and performance on the GRE exam to assess the research potential of applicants.  Of our 23 current students and alumni, 13 (57%) completed a Master’s thesis, and several others co-authored professional presentations or publications.

The objective of these selection criteria is to produce in each doctoral cohort a range of diversity in terms of interests, cultural background characteristics, sexual orientation, and previous educational affiliations.  Our success in selecting quality applicants who are a good match to the program’s goals is evident in the accomplishments of our students and graduates documented in Domain F.  

C2c.  Intellectual and Professional development.  Each year on their annual student evaluation, students are requested to provide an updated vita and to write about their accomplishments in academic coursework, skills as a practitioner, research competencies, multicultural competencies, and professional service.  They also are asked to identify their professional goals for the next academic year in each of the following areas: coursework, practice, research, and other professional activities.  (See Annual Student Evaluation in Appendix F, p.508). The data provided on these evaluations is reflective of their active engagement in intellectual and professional development. Current students express interests in career paths that include practice and academic pursuits. In addition to the annual student evaluation, we systematically assess career paths and professional development through our annual survey of current students and alumni.
C3.  Resources

C3a.  Financial support for training and educational activities.  The program strives to provide a graduate assistantship for all first and second year students who request funding.  To date, we have achieved this goal. After that period of time, students may be eligible for additional assistantships if positions exist in our program. Several of our students are able to gain outside part-time employment with their Master’s level counseling license credential, instead of seeking funding as a graduate assistant. In addition to first and second year students requesting an assistantship, most students beyond the second year who request this funding have been granted an assistantship. Assistantships are given for one year and students must reapply on an annual basis. The Co-Directors of Training coordinate the assistantship process by communicating with the Graduate Dean, Director of the Urban Education Doctoral Program, Department Chair, and various departments and student assistance centers on campus (e.g., counseling center, disability services) to help to ensure the availability of assistantships for our students.  Students who are awarded a graduate assistantship must be enrolled as full-time doctoral students with at least 9 semester hours of credit each semester.

A variety of 10 hour (tuition remission for 10 semester hours per semester; $439.25 per credit hour for in-state tuition; out of state students pay the difference between the $834.25 per credit hour fee and the amount of in-state graduate assistantship tuition remission) and 20 hour (tuition remission for 10 semester hours plus $3900 stipend for each semester) graduate assistantships have been made available to students including research, teaching and professional service (i.e., University Counseling Center, University Disability Services, University Tutoring Center).  A tuition scholarship was also provided for one academic year to an international student.   The specific times students work are negotiated with the supervising faculty member so as not to conflict with any courses students may be taking. Typically, graduate research assistants are involved in teaching and other activities that support student enrollment, retention and other student services (e.g., counseling, disability services, tutoring center, career services). Graduate teaching assistants may be asked to assist faculty teaching by observing students and providing feedback on skill development in psychological test administration and interpretation, facilitating online discussions (e.g., Blackboard), providing lectures, grading exams, keeping records, helping with library research for classes, and other tasks.  Some graduate assistants engage in research activities such as library searches, literature reviews, data collection, data entry and analysis, manuscript preparation, and report writing - often resulting in opportunities to collaborate on presentations and publications.  

The Urban Education Doctoral program also has limited funds available on a competitive basis to assist in funding student travel to conferences to present research.  The average award is approximately $500.  Limited competitive funding is also available for dissertation research (average award $2000).

C3b.  Clerical and Technical Support.  The Department in which the counseling psychology specialization is housed has two full-time clerical staff members.  The staff provide a variety of support services including database management, copying, word processing, and note taking for meetings.  In addition, the Office of Doctoral Studies for the Urban Education Doctoral Program has one full-time clerical staff member who performs similar functions.  The faculty and graduate assistant offices are equipped with updated computers and access to printers.  The College of Education and Human Services also has a full-time technical support person and graduate assistants who are available to assist faculty.  The doctoral program has use of a counseling laboratory with digital audiovisual recording devices, as well as a computer lab with a graduate assistant to assist with statistical analyses.  
C3c. Training materials and equipment.  Testing materials for courses (e.g., intelligence testing) are provided by the Department and are maintained in departmental office. Tape recorders, digital recorders, and video monitors are available in the Counseling Laboratory which can be used for supervision. Assessment materials are updated as needed with funding made available through student fees assessed on associated courses.  
Testing Materials







          Number of Kits  

Wechsler Adult Intelligence Scale, Fourth Edition (WAIS-IV)



7

Wechsler Intelligence Scale for Children, Fourth Edition (WISC-IV)


7

Kaufman Assessment Battery for Children, Second Edition (KABC-II)                      
1

Woodcock-Johnson Test of Cognitive Abilities, Third Edition (WJ-III)                       
1

Kaufman Brief Intelligence Test, Second Edition (KBIT-2)




1

Stanford-Binet Intelligence Scales, Fifth Edition (SB5)




2

Test of Nonverbal Intelligence, Third Edition (TONI-III)




1

Differential Ability Scales, Second Edition (DAS-II)




1

Wechsler Preschool & Primary Scale of Intelligence, Third Ed. (WPPSI-III)

1

Wechsler Individual Achievement Test, Third Edition (WIAT-III)



1

Neuropsychological and Projective/Behavioral Assessment Tests

Conners’ Continuous Performance Test II, Version 5 (CPT-II)



1

Wechsler Memory Scale, Fourth Edition (WMS-IV)





1

Bender Visual-Motor Gestalt Test, Second Edition





1

Thematic Apperception Test (TAT)







1

Rorschach Inkblot Test








1

C3d.  Physical facilities.  A new College of Education and Human Services building will open in May 2010 which will house the counseling psychology program. Offices will maintain up-to-date computer equipment, and have adequate workspace for graduate students.  

Faculty and students have access to current library, media, and electronic information. The University Library works closely with the College of Education and Human Services to improve the library collections to meet the needs of the faculty and students. To achieve this goal, the Education Librarian works closely with faculty liaisons from each department in the College to evaluate the collection, review acquisitions, and consider new resources and services. For the purpose of purchasing new materials, the University Library provides an annual budget for the college. The Education Librarian and the faculty work together to determine how to best spend this budget. The faculty liaisons recommend books and other materials that support their instructional needs to the Education Librarian. 
In recent years, the university has moved to significant online access to materials. Every effort is made to give students and faculty remote access from any Internet connection.  Electronic Course Reserves are also available to students and faculty from any Internet computer. Current print (i.e., monographs, periodicals, books, classed serials, theses and dissertations, print resources in microform), Media resources (i.e., audio, video, art slides, other), and electronic (i.e., electronic books, journals, serials, databases, websites, streaming video, locally digitized resources) resources total over 700,000 titles and over 2,000,000 volumes. Archival resources (special collections and other university archives) add over 500 titles and over 8000 volumes. 
Cleveland State University is a member of OhioLINK, the consortium of 84 public and private institutions in Ohio and the State Library. This consortium shares a central catalog of over 38.1 million items that can be used by any member of the OhioLINK community through patron-initiated borrowing. OhioLINK also provides access to about 100 research databases. Some databases included in the collection that are particularly useful to counseling psychology students and faculty are ERIC, Education Abstracts, Ebsco's Professional Development Collection, and PsycINFO. Many online full-text journals are provided by these databases. OhioLINK also provides full-text access to over 4700 scholarly journals through its Electronic Journal Center. The Library has developed a Subject Portal for every discipline, including Psychology. This gives access to many selected Internet sites in areas such as Tests and Mental Measurements, and Statistics. The University Library staff is comprised of 17 full-time librarians and 33 full-time support staff. 
The University participates in a consortium arrangement that enables graduate students to cross-register for graduate courses at University of Akron. This arrangement enables students to enroll in courses not available in our curriculum that will enhance their knowledge in specialty areas. They also have access to the Archives of Psychology, housed at University of Akron.
C3e.  Student support services.  A number of services are available to students including the Career Services; University Counseling and Testing Center, Financial Aid, Center for International Services and Programs, Disability Services, Tutoring Center, Writing Center, Information Services and Technology, Health and Wellness Services, Library Services, Office of Research and Sponsored Programs, Recreation Center, Student Life, and the U-Pass Program (allows students to ride free of charge on all Greater Cleveland RTA buses and rapid trains during a semester).  In addition, the doctoral program maintains a statistics computer lab that is staffed by an advanced doctoral student.  This information is available to students on the university website (www.csuohio.edu) and the Counseling Psychology Student Handbook (Appendix B, p.97).  The handbook, including information on student support services, is reviewed with students in CNS 665 Professional Issues in Counseling Psychology at the beginning of the student’s first semester in the program.

C3f. Practicum Sites.  Consistent with the program’s focus on serving diverse urban populations, all practicum sites are situated in Northeast Ohio, and most are located in the heart of the greater Cleveland area (e.g., Applewood Centers, Berea Children’s Home and Family Services, University Hospitals, Cleveland State University, Cleveland Clinic).  Our sites include mental health agencies, hospitals, residential centers, schools, and college counseling centers. As such, students have a rich opportunity to gain exposure to clients from a variety of backgrounds.  This also ensures that students have ample opportunity to be trained across the spectrum of functioning and a wide continuum of roles, including testing, treatment, community outreach and prevention.  Practicum sites must be familiar with the Counseling Psychology Doctoral Program and faculty and approved by them according to the criteria described in Domain B4 of this document.  Practicum sites must be approved by the Practicum Coordinator and Co-Directors of Training.  A list of practicum sites and contacts are provided to the student in the Practicum Handbook (Appendix C p. 156-159).  Once the student has secured a practicum placement, a practicum training agreement (Appendix C, p.147) must be signed by the student, supervisor and agency training director (if applicable).  Sites are visited once per semester by the faculty instructor of the practicum course.  At the conclusion of practicum, students complete an evaluation of the practicum site and the supervision they received.  
C4. Consortium – N/A
Domain D:  Cultural and Individual Differences and Diversity

D.1. Recruitment and Retention Efforts

Our efforts to attract and retain students from diverse backgrounds and who are committed to the mission of the program are comprehensive, consistent, and pervasive, and they have been successful. One of our admissions criteria is a commitment to working with diverse urban populations. Of the 30 students admitted to the program and the 4 students  transferring into counseling psychology since its inception, 5 are African American (14.7% of applicants/transfers), 1 is Asian-American, 2 are international students, 4 are European-American males, and 13 are European-American females. Of those who have matriculated, 4 are African American, 1 is an international student, 2 are European born, and 14 are European-Americans. All but one have elected to continue their studies and the one individual who withdrew, a European American male, left in good standing. They are also diverse in age, socioeconomic status, religion, and other variables. Our first two graduates of the program are African-American males who work in urban settings. In order to provide as full an access as possible to a diverse student body we have worked diligently to provide assistantships for all first and second year students and to assist any third year students who needs financial aid. Thus far, we have succeeded in finding assistantships for all first and second year students who seek them. Until the recession, the Dean has also provided financial assistance to students presenting papers at conferences. In 2007 – 2008, for example, he provided $300 - $500 to 6 counseling psychology students presenting papers at APA, International Counseling Psychology Conference, and the Great Lakes Counseling Psychology conference. Each year we attend open houses at local colleges to describe the program and actively recruit as well from the University’s clinical psychology Master’s program, a program with diverse enrollment and our own M.Ed. program in community counseling, a program with at least 10% of its enrollment from diverse groups. We network with colleagues at counseling psychology programs with Master’s programs in counseling to attract candidates interested in study in an urban focused counseling psychology program.  It is also important to note that we have no restrictions on program access, i.e., Footnote 4 issues do not apply to this institution.
The faculty encourages interaction between course instructors and students, academic advisors (who are assigned at the time of admission) and their advisees, and between students and directors of training. Moreover, each year the faculty holds at least one open meeting with students in which they can bring up topics of concern to them. The data on retention of students who begin the program (96% retention) serve as evidence of our success as does the survey data from students and alumni on faculty mentoring (See Appendix G p.510, 518)
Our efforts to recruit and retain diverse faculty (as defined broadly in APA Ethical Principles) have also been comprehensive. Since the inception of the Ph.D. in counseling psychology we have experienced one faculty opening. During the search we advertised in national outlets for diverse faculty in addition to the usual channels, sent direct emails to counseling psychology training directors to encourage applications from graduates with diverse backgrounds, and identified commitment to urban populations and research on diverse populations as a preferred qualification for the position. Ultimately, we succeeded in hiring someone who increased the diversity of our faculty and brought with him a vibrant research agenda related to multicultural issues in psychological practice. To date, none of the faculty who have joined the counseling psychology program have left the University, another indirect indicator of the program’s success in providing a supportive atmosphere for faculty. The University’s nondiscrimination policy can be found at http://graduatestudies.csuohio.edu/catalog/?View=entry&EntryID=290 Copies of recruitment and retention materials are include in Appendix K p.700. Its statement on institutional diversity can be found at www.csuohio.edu/ofices/diversity and a listing of University diversity resources is located at www.csuhio.edu/offices/diversity/resources.html.
D2.  Plan for Educating Students about Individual and Cultural Diversity

Our plan for educating students about cultural and individual diversity is a central feature of training in professional psychology and so, we integrate the scholarship of diversity throughout the training experience. In fact, we see our attention to diversity as a real strength of the program. First, a course in multicultural counseling (CNS 604 Social and Cultural Foundations of Counseling Appendix E, p.437) is a pre-requisite for admission to the doctoral program, as is interest in research and practice with urban populations. Those who otherwise qualify for admission but do not have sufficient background in multicultural issues must enroll in this course early in their studies as an additional requirement. During the program, in addition to the required course sequence cultural and social foundations (EDU 805 and 806 (Appendix E p.398, 407), content on multicultural issues in practice and research is integrated into all other counseling psychology courses. For example, in the courses on Individual Intelligence Testing (CNS 702 Appendix E. p.253) and in the Personality Assessment course (CNS 703, Appendix E. p.261) not only are there a number of readings on the specific issues related to interpreting the MMPI, WISC and WAIS with diverse populations, several of the profiles uses in instruction and testing involve participants from diverse groups. Moreover, all students are required to complete at least one of their practicum placements with a diverse urban population. When students discuss evidence based practice in CNS 888 Seminar on Research and Evalaution in Counseling (Appendix E p. 279) this discussion includes the issues related to the application of evidence based practice with diverse populations.  Comprehensive examination questions also include content on diversity.
The commitment to diversity is also identified in faculty and student research projects and in the Counseling Psychology Model Training Values Statement Addressing Diversity which we require admitted students to read and sign and which is discussed in the CNS 665 Professional Issues in Counseling Psychology the first semester of their enrollment. See p. 18 of the Counseling Psychology Student Handbook in Appendix B. Examples of faculty/student research include:

· Perry, J.C., & Vance, K.S (2009).  Possible selves among urban youth of color:  An exploration of peer beliefs and gender differences.  Career Development Quarterly
· Perry, J.C., Vance, K.S., & Helms, J.E. (2009).  Using the People of Color Racial Identity Attitude Scale among Asian American college students:  An exploratory factor analysis.  American Journal of Orthopsychiatry, 2, 252-260.

· Perry, J.C., Przybysz, J., & Al-Sheikh, M. (2009).  Reconsidering the “aspiration-expectation gap” and assumed gender differences among urban youth.  Journal of Vocational Behavior, 74, 349-354.

· Perry, J.C., Pabian, Y.S., Ford, C., & Kvak, J. (2009).  Breaking down the research-practice gap through schools and non-profit organizations devoted to social justice.  Symposium presented at the Great Lakes Counseling  Psychology Conference, Muncie , IN.

· Schultheiss, D.E.P.(2009). To mother or matter: Can women do both? Journal of Career Development, 36, 25 – 48.
· Ingersoll, R. E., & Evert, L. (in press). Using the DSM code religious or spiritual problem. In D. Sadhu (Ed.) Spirituality as a fifth force in counseling and psychology: Implications for practice, training, and research. Alexandria, VA: American Counseling Association.

· MacCluskie, K. C., Heinlen, K., & Hanson, L.  (2003, April). Caregivers of survivors of traumatic brain injury:  A needs assessment. Paper presented at the Ohio Psychological Association Conference, Columbus, OH.

· Perry, J. C., Liu, X & Pabian, Y. L, (2010) School engagement as a mediator of academic performance among urban youth:  The role of career preparation, parental career support, and teacher support. The Counseling Psychologist, 38, 269 – 295.
Examples of student research include:

· Doremus, B. & McGinty, M. (2008). Predictors of delinquent school behaviors in adolescent Hispanic females. Presented at the Great Lakes Counseling Psychology Conference, Akron.
· Ellington, A. T. (2008). Culturally sensitive in-home psychotherapy for urban low-income African American adolescents. Dissertation Abstracts International, Vol 69(4-B), 2622.

· Ford, R. (2008) African American psychologists' attitudes toward psychotherapy. Dissertation Abstracts International Vol 69(4-A), 1428.

· Varkula, L., & Heinberg, L. J. (2009). Assessment of overweight children and adolescents. In J. L. Heinberg, J. L. & J. K. Thompson (eds.). Obesity in youth : causes, consequences, and cures (p. 137 – 157).  Washington, DC : American Psychological Association.
· Skrajner, M. J., Camp, C. J., Haberman, J. L., Hochman, A., Frentiu, C. (2009). Use of videophone technology to address medication adherence in persons with HIV. HIV/AIDS Research and Palliative Care, 1.
Students are evaluated on their self awareness and knowledge of diversity issues at numerous points in the curriculum. This topic is a major topic in the annual student progress reviews by the faculty. Feedback is provided to them based on these reviews with an effort to assist them in further development. Skill in working effectively with diverse clientele is a major component of evaluation in their practicum placements, by both faculty and site supervisors (See Appendix C Practicum Student Handbook p.136). Knowledge of the literature on multicultural practice is a central feature of the counseling psychology comprehensive examination (Appendix F , p.532).  
Domain E: Student-Faculty Relations

E.1. Student Understanding of and Compliance with Professional Standards for Practice

The program’s educational experiences are characterized by mutual respect between faculty, students, staff, and practicum supervisors. We provide students with copies of the APA Ethical Principles and Code of Conduct (2002), review the code in CNS 665 Professional Issues, and require them to verify that they have read it by signing a statement to that effect. We also provide them copies of student rights and privileges described in the Counseling Psychology Student Handbook at the start of CNS 665 Professional Issues in Counseling Psychology The Handbook of the Urban Education Program, which is distributed to incoming students in the summer before matriculation, and the Catalogue of the College of Graduate Studies provides them information regarding their rights and privileges as graduate students at the University. (http://graduatestudies.csuohio.edu/catalog/?View=entry&EntryID=355 and http://graduatestudies.csuohio.edu/catalog/?View=entry&EntryID=358 ) The Student Code of Conduct http://www.csuohio.edu/studentlife/StudentCodeOfConduct.pdf. is also described in CNS 665. Program handbooks are on the program website at http://www.csuohio.edu/cehs/departments/phd/counseling-psychology/
Comprehensive understanding of the ethical and legal responsibilities of a counseling psychologist is an essential feature of training and evaluation. CNS 665 includes an extensive review of APA’s Ethical Principles, and CNS 617 Legal and Ethical Issues in Counseling (or the equivalent) , a comprehensive overview of ethical standards and scholarship, is a prerequisite for admission (See Appendix E, p.449). We also discuss student rights and privileges in doctoral orientation held for incoming students each summer. Students are made aware that compliance with professional legal and ethical standards is included in their practicum evaluation as well (Practicum Handbook, Appendix C, p.138). CNS 617 Legal and Ethical Issues in Counseling is a pre-requisite and students who have not completed a full length course on professional ethics at the Master’s level must successfully complete this course.
The University also employs an Ombudsperson Dr. Richard Rakos, whose role is to protect the rights of students, faculty, and staff at Cleveland State: http://www.csuohio.edu/offices/ombudsperson/.  The University’s Office of Affirmative Action is designated to assist all members of the Cleveland State community with claims of harassment and discrimination (www.csuohio.edu/offices/affirmative). Students are also informed about the Graduate Schools policy on their rights and responsibilities regarding grade disputes in the Counseling Psychology Student Handbook (Appendix B, p. 105, 107) and the Urban Education Student Handbook, Appendix D, p.184.  

Ensuring open dialogue between faculty and students is a priority of the program. In addition to the regular contact between faculty advisors and students, the faculty meets with students annually in an open forum at least annually to discuss students’ questions and concerns about their training. Also, student representation is included on the Doctoral Studies Committee, the governing body for the Urban Education Ph.D. program on matters of core curriculum and other issues about program functioning. The 2008 student survey reveals that students feel especially positive about their training in “acquiring an awareness and understanding of professional issues to practice psychology in an ethical and professional manner”, giving it the highest single mean score on the survey (x = 4.8 on a 5. point scale) (Appendix G p. 594). Students are made aware of their rights and responsibilities as students and as professionals in multiple settings -- in orientation, in CNS 665, in the Graduate Catalog, and program handbooks, classes, and in faculty meetings with individual students and in the regular open student forums. 

E.2. Faculty Accessibility 

Faculty are committed to accessibility to students and to provide them with the mentoring they need to become fully competent psychologists. Each student is assigned a faculty advisor at admission and meets with that advisor to develop a program of study, to discuss annual progress in the program, and to assist in decisions about appropriate community-based practicum placements, and to mentor students in their development as researchers. Regular email contact also occurs, both between individual advisors and students and between the Co-Directors and students. These contacts include a variety of issues such as notices of research and presentation opportunities, responses to questions about instruction, research, and post-degree planning. The program has a designated Practicum Placement Coordinator (Dr. Justin Perry) who consults with students to help them locate appropriate placements. Each year several students serve as graduate assistants to core counseling psychology faculty, in a close mentoring relationship. Survey data from current students shows they have positive evaluations of their relationship with faculty and peers, on a 5 point scale the mean ratings are 4.4 and 5.0 respectively. (See Appendix G, p.599).
With one exception, all students admitted into the program are on track so far to complete their program in 5-6 years. The time to degree for students transferring into the program has been somewhat longer; the two graduates took 6 years to complete and the two transfers still in the program will likely take 6-10 years to complete. (One student took a 2 year medical leave early in her studies and is currently enrolled in a half-time 2 year pre-doctoral internship).

E.3. Respect for Student Diversity 
As discussed previously, multicultural competency is a cornerstone of the program. The faculty work to help students develop extensive competency in working with diverse populations. Our recruitment of a diverse student body aimed at practice and research with urban populations is one example of our enactment of this commitment, as is our endorsement of the Counseling Psychology Model Training Values Statement Addressing Diversity. We have surveyed students on their views of their multicultural competencies and are integrating that data into program planning. Data from the 2008 student surveys  indicate that students have been satisfied with the program in this regard (Appendix G, p.595).We believe that the absence of any grievances regarding any aspect of our program is another indication of our success in demonstrating our respect for individual and cultural diversity.
E.4.Avenues for Feedback regarding Student Progress

The Urban Education Student Handbook (Appendix D, p.160) is distributed to incoming students at the program orientation in the spring before they begin fall semester. The program director reviews the content in the handbook including performance, continuation, and termination policies and procedures.. From 2006 – 2008 that content was reviewed in the first meeting of CNS 665 Professional Issues, but starting in 2009, all admitted students have been receiving electronic copies of the Urban Education Handbook and the Counseling Psychology Student Handbook at the time of admission along with the review at the beginning of CNS 665. In addition, links to the handbooks are available on the counseling psychology Website at http://www.csuohio.edu/cehs/departments/phd/counseling-psychology/
All students receive an annual review and a written evaluation of their progress in the program (Appendix F p.508). The faculty reviews the student’s self evaluation of progress, their grades, scores on the competency tracking document, feedback from faculty, and involvement in research and professional association activities, and goals for the next year of doctoral study, and writes a formal evaluation which is discussed with each student in an individual meeting. Areas of strengths and areas for continued growth are identified. The faculty focuses on the student’s knowledge of professional psychology, skills in practice, and attitudes and interpersonal behaviors. In addition to the written Practicum Evaluation Form (Appendix F, p.550) practicum instructors also hold face-to-face meetings with students and site supervisors each semester in placement to review student progress and develop student goals for placement the following semester. Any intern placed in a local non-APA accredited internship receives a site visit from the Co-Director to evaluate progress and a written evaluation of competencies (Appendix F p.577) to ensure the development of appropriate professional competencies.

Thankfully, to date, no students have been found to be in need of remediation and all are making satisfactory progress in their professional development. However, the program has developed clear policies and procedures for identifying areas for remediation, and policies and procedures for intervention, all of which include full explanations of problems to students in a timely fashion. See the Counseling Psychology Student Handbook (Appendix B p.100-101). Policies and procedures related to interpersonal difficulties that interfere with professional development are detailed of the Counseling Psychology Student Handbook (Appendix B p.105-106). The program also explains procedures should a student be alleged to have violated any section of the APA Ethical Principles of that Handbook (Appendix B p.106-107).
E.5 Grievance procedures

To date, no student complaints have been filed against the program. As previously mentioned, faculty meet at least once per semester with students to hear their concerns and questions, and address issues that may be emerging so that no issue of general concern arises to the level of a complaint or grievance. In addition, in the annual student review process each advisor seeks out student concerns and offers avenues to address them, as appropriate.  University Grievance procedures are found at http://graduatestudies.csuohio.edu/catalog/?View=entry&EntryID=358) and there is a link to this data in the Counseling Psychology Handbook (Appendix B p.107)
DOMAIN F: PROGRAM SELF-ASSESSMENT AND QUALITY ENHANCEMENT

F1.  Description of the program’s self-assessment process.  Our program uses a variety of assessment tools and strategies (i.e., quantitative and qualitative, formative and summative) to capture both proximal and distal program outcomes. In addition to performance in academic courses and comprehensive exams in three areas: Urban core, research, and counseling psychology (intervention, career, assessment) (Appendix F, p.532), one component of the program’s self-assessment process is the annual survey that we developed and administer to both students and alumni. Copies of the surveys are available in Appendix F, p. 510 and the results (both quantitative and qualitative) are summarized in Appendix G, p. 585, 601). These surveys were developed to capture the extent to which students and alumni report that the program goals and objectives have been met, and as a means to assess the learning atmosphere and student-faculty relations. The survey employs both Likert-type scales and open-ended questions. We also use an annual student evaluation (Appendix F, p.508) to assess students’ goals and their progress in their academic coursework, skills as a practitioner, research competencies, professional service, and multicultural competence. The annual student evaluation is initiated by the student with a written self-evaluation, including self-evaluations of interpersonal and professional competence, self-awareness, self-reflection and self-evaluation, openness to processes of supervision, and resolution of issues that interfere with professional development or function in a satisfactory manner. Faculty meet to review each student’s self evaluation and all other evidence of student progress (i.e., transcript, vita, progress in completing degree requirements including required courses, comprehensive exams, practicum, dissertation, and internship, practicum evaluations, professional attitudes and behavior, and professional goals). The faculty advisor then writes a letter of faculty assessment of the student’s status in the program. This is reviewed with the student by his or her advisor and filed in the student’s record.  

We use the Comprehensive Competencies Tracking Document (Appendix F, p.554) to assess baseline competencies, including skills, attitudes and knowledge that students should possess at the Novice level prior to their practicum training experience, as well as the skills leading to competencies that are developed during the practicum training experience. Practicum and internship evaluation forms are completed by site supervisors and faculty responsible for teaching practicum (Appendix F, p.547) and our practicum students complete an evaluation of their practicum sites and supervision received (Appendix F, p.575). To assess for multicultural competence, students to complete the Multicultural Awareness, Knowledge, and Skills Survey-Counselor Edition-Revised (MAKSS-CE-R; Appendix F, p.) on an annual basis. We use a rating system to evaluate dissertations (Appendix F, p.527) at the final dissertation defense.  

Aggregate outcome data are provided in Appendix G, p.623)
F1a.  Effectiveness in achieving program goals and objectives: Outcome data

Goal #1:  To train counseling psychologists who have the requisite knowledge base and therapeutic skills for entry into the practice of professional psychology

Objective 1.1: Students acquire a knowledge base of psychology as a scientific discipline, and of counseling psychology as an area of professional specialization

Proximal: Data on student course grades indicate that students have successfully completed the requisite academic coursework with grades of B or better (Grade Range = 3.48 to 4.00 on a 4.00 scale, M = 3.78, SD = .21). Results from our student survey indicated that on average students report that our doctoral program is preparing them well to very well to achieve this goal (4.2 out of 5.0) and objective (4.5 out of 5.0).  Qualitative data on the student survey indicated that psychological issues are not always integrated into their core urban education courses. Practicum site supervisors indicated that CSU students were well prepared to meet this goal (4.0 out of 5.0) and objective (4.0 out of 5.0). Data from the practicum competencies tracking document indicated that students were gaining knowledge of psychology from their classroom experience based on the means (out of 3.0) for first year students (3.0), and students in practicum II (2.97, 3.00, for supervisor and faculty, respectively. This indicates that students have demonstrated basic mastery of requisite competencies or skills for their developmental level. Practicum evaluations (out of 3.0) suggest students are proficient to exemplary in understanding counseling theory (2.5, 2.6), theories of human development (2.78, 2.60), and psychopathology (2.50, 2.50).  Internship supervisors rated interns successful (3.0 out of 3.0) on the competencies tracking document. See Appendix G, p. 621 . 
Distal: Results from our alumni survey (out of 5.0) indicate that alumni indicate that our doctoral program prepared them very well to achieve this goal (4.5) and objective (4.5). Qualitative data from the survey supported these ratings (e.g., “The program equipped me to provide exemplary psychological services to clients and the ethical guidelines to guide me.”) 
Objective 1.2:  Students acquire a knowledge base and skills necessary to diagnose or define problems through psychological assessment and measurement, and formulate and implement intervention strategies (including empirically supported procedures).

Proximal:  Data on student course grades indicate that students have successfully completed the requisite academic coursework with grades of B or better (Range = 3.63 to 4.00 on a 4.00 scale, M = 3.90, SD = .12). Results from our student survey indicated that on average students think our doctoral program is preparing them well to very well to achieve this objective (4.3 out of 5.0).  Practicum site supervisors indicated that CSU students were well prepared to meet this objective (4.6 out of 5.0). Students have successfully completed practicum and have obtained proficient ratings on practicum and internship evaluations. Practicum evaluations completed by the site supervisors and faculty instructor suggest students are proficient to exemplary in assessment, testing, evaluation, and treatment planning (2.53 and 2.78 out of 3.00), and application of research knowledge and empirically supported treatments (2.92 and 2.50 out of 3.0).  Students have indicated that their practicum sites have provided a supportive environment and supervision for meeting their training needs and goals, enhanced their professional development and clinical skills, and provided opportunities to use empirical research and evidence-based treatment to inform clinical practice (4.51, 4.69 out of 5.0 for Prac I and II, respectively). Internship supervisors rated interns successful (3.0 out of 3.0) on the competencies tracking document. 

Students scored adequate to very good on the counseling psychology comprehensive exams (out of 5.0) in intervention (3.0), assessment (2.93), and career development (3.00). 

Distal: Results from our alumni survey indicate that alumni report that our doctoral program prepared them very well to achieve this objective (5.0 out of 5.0).  
Objective 1.3:  Students acquire an awareness and understanding of professional issues to

practice psychology in an ethical and professional manner

Proximal: Students have successfully completed the required coursework in this area (Grade Range = 3.69 to 4.00 on a 4.00 scale, M = 3.82, SD = .26). Results from our student survey indicated that on average students report that our doctoral program is preparing them well to very well to achieve this objective (4.8 out of 5.0). Practicum site supervisors indicated that CSU students were well prepared to meet this objective (4.4 out of 5.0). Practicum evaluations completed by the site supervisors and faculty instructor suggest students are proficient to exemplary regarding therapeutic relationships, treatment, ethics, supervision, and interpersonal skills (2.78 and 2.96 out of 3.00).  Practicum competencies data from practicum supervisors and faculty instructors indicate that practicum students were successful (3.00 out of 3.00) in understanding and applying ethical principles. Internship supervisors rated interns successful (3.0 out of 3.0) on the competencies tracking document.

Distal: Results from our alumni survey indicate that alumni report our doctoral program prepared them very well to achieve this objective (5.0 out of 5.0).  

Goal #2:  To train counseling psychologists who have the necessary knowledge and skills for competent practice and research within a multicultural diverse urban society
Objective 2.1: Students acquire self-awareness and comprehensive knowledge and skills to be a multiculturally competent psychologist

Proximal: Students have successfully completed the required coursework in this area (Grade Range = 3.63 to 4.00 on a 4.00 scale, M = 3.82, SD = .26). Results from our student survey indicated that on average students reported that our doctoral program is preparing them well to very well to achieve this goal (4.6 out of 5.0) and objective (4.5 out of 5.0). They commented that more focus was needed on psychological theories to guide practice.  They also remarked that the Urban Education component compliments the work the counseling psychology components. Students have remarked that the program specializes in understanding disadvantaged populations and that this is its unique focus and strength.  Another student comment indicated that he/she could not remember any class or reading in which diversity was not discussed, and that they have been able to apply concepts and theories regarding multiculturalism with practicum clients effectively. On annual student evaluations, faculty rated students as exceptional (3.0 out of 3.0) and student self-evaluations have been satisfactory to exceptional on self-awareness across three years of program data (2.29, 2.6, 3.0 out of 3.0). Results on the Multicultural Awareness, Knowledge, and Skills Survey – Counselor Edition – Revised (MAKSS-CE-R) suggest that students’ scores are comparable to the graduate student sample means reported in Kim, Cartwright, Asay, and D’Andrea (2003). For example, the mean item score (out of 4.0) for students (2.93) and alumni (3.64) exceeded the sample mean of 2.71.  See Appendix F, (p.527) for more details on scores for the Awareness, Knowledge and Skills scales. Practicum site supervisors indicated that CSU students were well prepared to meet this goal (4.4 out of 5.0) and objective (4.8 out of 5.0). On the practicum evaluations completed by site supervisors and faculty instructors, students were rated proficient to exemplary (2.89 and 2.96 out of 3.0) with regard to demonstrating self-awareness and sensitivity, and in their use of culturally sensitive interventions.  Data from the practicum competencies tracking document indicated that students were successful in diversity competencies, demonstrating knowledge of oneself and about the nature and impact of diversity in different clinical settings (3.00 out of 3.00), as rated by practicum site supervisor and faculty instructor. Internship supervisors rated interns successful (3.0 out of 3.0) on the competencies tracking document. 

Distal: Results from our alumni survey (out of 5.0) indicate that alumni think our doctoral program prepared them very well to achieve this goal (5.0) and objective (5.0). Fall 2009 results on the MAKSS-CE-R suggest that alumni scores were above current students and above those in a graduate student sample reported in Kim et al. (2003).  

Objective 2.2: Students acquire a comprehensive understanding of the theories and

applications of theories in psychology and education in multicultural diverse urban settings
Proximal: Students have successfully completed the required coursework in this area (Grade Range = 3.75 to 4.00 on a 4.00 scale, M = 3.93, SD = .09). Results from our student survey indicated that on average students indicate that our doctoral program is preparing them well to very well to achieve this objective (4.5 out of 5.0). Results on the Multicultural Awareness, Knowledge, and Skills Survey – Counselor Edition – Revised (MAKSS-CE-R) suggest that students’ scores are comparable to the graduate student sample means reported in Kim et al. (2003). For example, the mean item score (out of 4.0) for students (2.93) and alumni (3.64) exceeded the Kim et al. sample mean of 2.71. Practicum site supervisors indicated that CSU students were well prepared to meet this objective (4.4 out of 5.0). On the practicum evaluations completed by site supervisors and faculty instructors, students were rated proficient to exemplary (2.89 and 2.96 out of 3.0) with regard to demonstrating self-awareness and sensitivity, and in their use of culturally sensitive interventions. On the urban core comprehensive exam, students scored adequate to very good (3.70 out of 5.0). Data from the practicum competencies tracking document indicated that students were successful in diversity competencies, demonstrating knowledge about the nature and impact of diversity in different clinical settings, and the ability to work effectively with diverse others (3.00 out of 3.00), as rated by practicum site supervisor and faculty instructor. Internship supervisors rated interns successful (3.0 out of 3.0) on the competencies tracking document.

Distal: Our alumni survey indicated that alumni think our doctoral program prepared them very well to achieve this objective (5.0 out of 5.0). Other survey data (out of 5.0) indicated that alumni believe that the doctoral training at CSU is increasing their awareness and understanding of diverse urban populations (4.5), increasing their knowledge of diverse urban populations (4.0), increasing their skills in working with diverse urban populations (4.0) and increasing their skills in research with diverse urban populations (4.5).
Objective 2.3: Students acquire the knowledge and skills necessary for life-long learning, professional problem-solving and scholarly inquiry as a professional psychologist in the context of an evolving body of scientific and professional knowledge.

Proximal: Students have successfully completed the required coursework in this area (Grade Range = 3.63 to 3.63 on a 4.00 scale, M = 3.63, SD = .00). On annual student evaluations, faculty rated students as exceptional (3.0 out of 3.0).  On the annual student survey, 82% of students reported being student affiliates of APA, and 53% of students reported being student affiliates of Division 17. Our students are actively involved in professional service with two current students who are program representatives to the Students of Seventeen (Student organization within Division 17), one student is a student member of the Division 17 membership committee, and one student is a representative on the college’s Doctoral Studies Committee.  Data from the practicum competencies tracking document (out of 3.00) indicated that students were successful in the development of leadership skills (2.83, 3.00) and professional development (2.94, 3.00), as well as successful in metacompetencies such as extending skills to new areas and commitment to life-long learning (3.0, 3.0), as rated by practicum supervisor and faculty instructor, respectively.

Distal: On the annual alumni survey, 50% of alumni reported being members of APA, and 50% of alumni reported being a member of the state psychological association. An alumnus is the Research Committee Chair for the Association of Black Psychologists, and one is involved in program development of a hospital-based adolescent intensive outpatient treatment program.
Goal #3: To train counseling psychologists who will contribute to and apply the scientific knowledge base of psychology using skills in qualitative and quantitative research methods

Objective 3.1:  Students acquire the knowledge and skills necessary to engage in qualitative

and quantitative scholarly research

Proximal: Students have successfully completed the required coursework in this area (Grades Range = 3.48 to 3.84 on a 4.00 scale, M = 3.68, SD = .15). Students performed adequately to very good on the Research Comprehensive Exam (3.33 out of 5.0). On annual student evaluations, faculty have rated students as exceptional (3.0 out of 3.0), and student self-evaluations have been satisfactory to exceptional on openness to processes of supervision across three years of program data (2.57, 2.4, 2.0 out of 3.0). Results from our student survey indicated that on average students think our doctoral program is preparing them well to very well to achieve this goal 4.2 out of 5.0) and objective (4.3 out of 5.0).  In general students reported that the research courses were rigorous and that they had opportunities to engage in research with faculty, particularly multicultural research. On average, 17.6% of counseling psychology students have authored or co-authored a refereed journal article and 11.8% have authored or co-authored a book chapter.  Many students have made national (41.2%) or state/local (58.8%) presentations. See data available in Appendix J (p. 697) for detailed data on student presentations and publications by cohort and academic year.  Practicum site supervisors indicated that CSU students were well prepared to meet this goal (4.2 out of 5.0) and objective (4.2 out of 5.0). Dissertation ratings have been acceptable to exemplary, ranging from 2.37 to 3.0 on a 3.0 scale across all evaluative areas (see Appendix G, p.623).  
Distal: Results from our alumni survey (out of 5.0) indicate that alumni think our doctoral program prepared them very well to achieve this goal (5.0) and objective (5.0). All alumni have made at least one national and state/local presentation. See data available in Appendix G (p.601) for detailed data on alumni presentations and publications by academic year.  
Objective 3.2:  Students acquire the knowledge and skills to integrate psychological research and practice consistent with a scientist practitioner model
Proximal: Students have successfully completed the required coursework in this area (Grade Range = 3.63 to 4.00 on a 4.00 scale, M = 3.91, SD = .19). Results from our student survey indicated that on average students think our doctoral program is preparing them well to very well to achieve this objective (4.5 out of 5.0).  Practicum site supervisors indicated that CSU students were well prepared to meet this objective (4.4 out of 5.0).  Practicum competencies data from practicum supervisors and faculty instructors that practicum students were successfully skilled in the application of research (3.00 and 3.0 out of 3.00).

Distal: Results from our alumni survey indicate that alumni think our doctoral program prepared them very well to achieve this objective (4.5 out of 5.0).  One alumnus is involved in program development informed by empirical evidence.

F1b.  How goals/objectives are met through graduate education and professional training.  The goals and objectives of the counseling psychology program are met through coursework, applied clinical experiences in practicum and internship, participation on faculty research teams, and completion of an empirical dissertation.  In addition, students are encouraged to engage in professional development and activities such as membership in professional organizations, and attendance and participation at national and local conferences.  Faculty mentoring of students is an important aspect of our training.  Students participate on faculty research teams and co-author presentations and publications.  Our associated faculty and practicum supervisors play an important role in nurturing research and clinical skills, and in providing training in the psychology core.  The socialization process that students experience with their mentors and peers, both within the counseling psychology specialization and the broader urban education doctoral program (that includes other specializations such as: leadership and lifelong learning, learning and development, school administration, policy studies), provides a significant additional learning process, particularly with regard to interdisciplinary collaboration.  
F1c.  Use of outcome data to modify program and evaluation of modifications.  The multiple sources of assessment data are reviewed and discussed in core faculty meetings, together with emerging professional practice and training issues in the field.  At least annually, faculty review outcome assessment data for common themes and issues that merit attention.  When issues are identified, appropriate modifications are made as necessary.  We used this process over the past four years as we modified our counseling specialization in the Urban Education Doctoral Program to develop our counseling psychology specialization.  This process has been instrumental in making numerous important changes in our program, such as designing curricular modifications, revising the admissions process and the counseling psychology comprehensive exam process, defining program competencies, and engaging in a faculty search. For example, student feedback suggested that some of the required urban education courses could be improved with more explicit integration with counseling psychology.  As such, EDU 807 Qualitative Research, integrated readings from recent special issues on qualitative research in Journal of Counseling Psychology and The Counseling Psychologist (See syllabi, Appendix E, p. 375).  Similarly, EDU 800 Advanced Research Design and Measurement incorporated the use of psychologically relevant databases for practice statistical analyses.  Student feedback and survey data indicate that these changes were positively received. Core faculty maintain communication with graduates working in the field and solicits feedback on emerging training needs. Modifications have been evaluated by our on-going evaluation process.  

Another curricular change is that we now have a written commitment from the psychology department to offer the following psychology courses on a regular basis: PSY 588: History of Psychology, PSY 582 Foundations of Cognitive and Behavioral Neuroscience, and PSY 562 Learning, Memory and Cognition (See letter from Psychology Department Chair, Appendix H, p.624).  In the initial years of our program (i.e., 2006 – 07, 2007 – 08, 2008 – 09) the psychology department was in the process of conducting new faculty searches to replace retiring faculty.  During this time period, a few of our students enrolled in equivalent courses available through the College of Education and Human Services (i.e., CPY 667 History of Psychology, CPY 811 Intellectual Variability: Seminar in Learning & Development). PSY 562 is being offered for the first time Spring 2010. These syllabi are provided in Appendix E, (pp 328, 345.), the instructors’ vita are provided in Appendix I, (p.627, 652), and aggregate data for students’ course grades are provided in Appendix G, (p.583).  
F2.  Monitoring of all areas and programmatic changes

F2a.  Sponsor institution’s mission and goals.  The mission of Cleveland State University is to encourage excellence, diversity, and engaged learning by providing a contemporary and accessible education in the arts, sciences, humanities and professions, and by conducting research, scholarship, and creative activity across these branches of knowledge.  CSU strives to serve and engage the public and prepare our students to lead productive, responsible and satisfying lives in the region and global society.  The College of Education and Human Services prepares professionals who reflect our commitment to educational excellence across the lifespan through teaching, research, and service focused on leadership, social justice, and partnerships in addressing contemporary urban needs.  Consistent with these missions, the Urban Education Doctoral program addresses the core knowledge required to exercise leadership in an urban educational environment. These missions are entirely consistent with the focus of Counseling Psychology Specialization training that is based in the tradition of studying individual differences and the social and cultural context through extensive study of multicultural aspects of human behavior with particular emphasis on the impact of urban environments.
F2b.  Local, regional, and national needs for psychological services. The Co-Directors of Training attend meetings of the Cleveland Psychological Association (CPA), and are in regular contact with CPA executive board members.  Communication with CPA facilitates communication about local and regional needs for psychological services and opportunities for clinical training.  In addition, one of the Co-Directors, and one other core faculty member have served as Trustees on the Board of Directors of local community mental health agencies. The Core faculty is closely involved with numerous agencies in the community, serving as consultants and program advisors.  The Co-Directors are informed about changes at the state level and are in regular contact with the Executive Director of the State of Ohio Psychology Licensure Board.  Specifically, psychology licensure changes that go into effect May 2010 require that applicants complete an accredited or state approved program in psychology.  
Communication with practicum site supervisors also provides a means of keeping informed about regional trends.  For example, one of our practicum site supervisors is on the executive board of the Ohio Psychological Association, and is a past board member of the Cleveland Psychological Association.  

F2c.  National standards of professional practice.  The Counseling Psychology faculty maintains both formal and informal connections to the national counseling psychology community.  Faculty present regularly at national conferences and some faculty are involved in leadership roles in APA and are editorial board members of counseling psychology journals.  The Co-Directors of training attend annual meetings of Council for Counseling Psychology Training Programs (CCPTP), 2010 joint training councils meeting, and the 2008 CoA Accreditation Assembly. The Co-Directors also attend Division 17 annual business meetings, and Division 17 Executive Board meetings (as Section Chair and representative of IAAP).  Through CCPTP and Division 17, they are familiar with recent updates, such as the new practicum guidelines developed by the Association of Directors of Psychology Training Clinics (ADPTC) Practicum Competencies Workgroup, and Guidelines for Practicum Experience for Licensure developed by the Association of State and Provincial Psychology Boards, and the APA Presidential Task Force statement on Evidence-Based Practice in Psychology.  They are also aware of recent developments in competency-based doctoral education, and multicultural initiatives from CCPTP and the Society of Counseling Psychology. Specifically, they have integrated information from the APA initiatives on assessing and defining competence from the APA Task Force on the assessment of competence in professional psychology, the Competency Benchmarks Work Group, and Competency Assessment Toolkit for Professional Psychology. They have also incorporated the Counseling Psychology Model Training Values Statement Addressing Diversity (see Appendix B, p. 95). 

F2d.  Body of scientific and professional knowledge that serves as a basis of practice.  In addition to the documents listed in F2c, we also rely on the Report of the APA Task Force Document on Urban Psychology.  We are familiar with literature on the APA Multicultural Guidelines and their implementation in urban counseling psychology programs (e.g., Fouad, 2006). Literature on evidence-based practice has informed our training and required readings and coursework (e.g., see CNS 888syllabus Appendix E, p. 279  : Norcross, J. C., Beutler, L.E., & Levant, R. F.; 2005; Goodheart, C. D.,Kazdin, A. E., & Sternberg, R, J., 2007).
F2e.  Graduate’s job placements and career paths.  To date, we have two graduates of our program.. One is employed as a Director of an Intensive Outpatient Program at a Cleveland-based Medical Center. This graduate is also a member of APA and the state psychological association. He has made professional presentations at national and regional/state conferences. The other is a therapist in an urban mental health agency. 
Domain G:  Public Disclosure

G.1. Accurate Program Descriptions 

The program uses several methods to communicate program information to its publics. In addition to the University Graduate Catalog descriptions, program brochures, and Student Handbooks (Appendices B, C, and D ), the program operates a Website (http://www.csuohio.edu/cehs/departments/phd/counseling-psychology/) on which it describes its goals, objectives and training model along with data about admissions processes, curricula, faculty, and student handbooks. The site also offers information about its practicum structure and typical placements and recent student and faculty research projects. Through the link on the Website to student handbooks, interested individuals can also access administrative procedures and policies. The Website is easily accessible from the college site and includes links to more extensive faculty profiles, Urban Education program Website, and to professional associations. The site explains that the counseling psychology program is not APA accredited. When this self-study is completed it will be made available to students and other persons interested in its contents and the procedures required to obtain copies will be described on the program Website. 
The Training Directors maintain regular email contact with students and other faculty to inform them of ongoing news, developments, and achievements of other students. Recent emails to students have notified them about opportunities to send proposals to the Great Lakes Counseling Psychology conference, student success in publishing and presenting at conferences, and the upcoming open student meeting. See Appendix L p.705 for a text copy of the content on the Counseling Psychology Website.  Core faculty attend CSU open house events to inform students of graduate programs, and make presentations to Master’s students in counseling and clinical programs in the area. We list the program in the Graduate Study in Psychology.
G.2. How this information allows for informed student decisions.  
Data on the Website include admission criteria, pre-requisites and the options for completing missing pre-requisites, assistantship availability and application process, time to completion, practicum requirements, research opportunities and access to handbooks. Taken together these data allow prospective students to compare the program to other counseling psychology programs to appreciate unique features of the program.  It also includes data bout licensing success of its graduates and email and phone contacts for faculty. 
DOMAIN H: RELATIONSHIP WITH ACCREDITING BODY

This is an initial application for accreditation.  The program has had no prior relationship with the accrediting body.
Table 1

Eligibility
Institution Name: Cleveland State University                                          

Area:  Counseling Psychology
 FORMCHECKBOX 
Clinical

 FORMCHECKBOX 
Counseling

 FORMCHECKBOX 
School

 FORMCHECKBOX 
Developed Practice Area (specify):





 FORMCHECKBOX 
Combined (specify areas):







Degree Awarded to Program Graduates:

 FORMCHECKBOX 
 PhD

 FORMCHECKBOX 
 PsyD

 FORMCHECKBOX 
 EdD
Date of Last Site Visit: Initial application

Number of Program Students Awarded Degrees Each Academic Year for the Past 7 Years 
:

	Degree
	2008-2009
	2007-2008
	2006-2007
	2005-2006
	2004-2005
	2003-2004
	2002-2003

	PhD
	
	2
	
	
	
	
	

	PsyD
	
	
	
	
	
	
	

	EdD
	
	
	
	
	
	
	


Are any students in your program currently respecializing
?


    FORMCHECKBOX 
 Yes

  FORMCHECKBOX 
No

Table 2
Practicum settings

	Name of setting
	Year(s) in which setting was used (begin with earliest)
	Highest degree of supervisor
	Credentials of that supervisor
	Number of students placed each year in that setting
	Type of setting (use setting code, see last pg.)
	Services provided (use activity codes, see last pg.)
	Types of clients served

	Cleveland State University
	2007-09
	     Ph.D.
	Licensed Psychologist
	1
	12
	2,4,6,33
	College Students

	Baldwin Wallace College
	2008
	Psy.D.
	Licensed Psychologist
	1
	12
	2,4,6,33
	College Students

	Applewood Centers
	2007
	Ph.D.
	Licensed Psychologist
	1
	1,11
	2,4,6,33
	Children and Adolescents

	University Hospitals
	2007, 2008
	Ph.D.
	Licensed Psychologist
	1
	3,6
	2,4,6
	Children and Adolescents

	Bellefaire JCB
	2008-09
	Ph.D.
	Licensed Psychologist
	1-2
	1,11
	2,4,6,33
	Children and Adolescents

	Northcoast Behavioral Healthcare
	2008
	Ph.D.
	Licensed Psychologist
	1
	3,6
	2,4,6
	Adults

	Case Western University


	2008-09
	Ph.D.
	Licensed Psychologist
	1-2
	12
	2,4,6,33
	College Students

	Oberlin College
	2008
	Ph.D.
	Licensed Psychologist
	1
	12
	2,4,6,33
	College Students

	Berea Children’s Home 
	2008-09
	Ph.D.
	Licensed Psychologist
	1-2
	1,11
	2,4,6,33
	Children and Adolescents

	Cleveland Clinic
	2007
	     Psy.D.
	Licensed Psychologist
	0
	3,6,13
	2,6
	Adults

	Department of Youth Services
	2007
	Ph.D.
	Licensed Psychologist
	0
	1
	2,4,6
	Young Adults

	Center for Effective Living
	2007-09
	Ph.D.
	Licensed Psychologist
	1-2
	1
	2,4,6
	      Adults

	Cleveland Center for Eating Disorders
	2007
	Ph.D.
	Licensed Psychologist
	0
	 1
	2,4,6
	Adults and Adolescents

	MetroHealth Medical Center
	2008
	Ph.D.
	Licensed Psychologist
	1
	  3
	2,6
	Adults and Children


TABLE 3
Current Program Faculty

(Summary Information)

CORE PROGRAM FACULTY

	Name
	Title
	# hours per week at this institution
	% FTE at institution over academic year
	%FTE in program over academic year
	Role/Contribution to Program
	Other [Non-program]

Responsibilities
	Highest Degree Earned
	Psychology Licensure (Y/N)

	
	
	
	
	
	
	
	
	

	Welfel, E. R.
	Prof. & Co-Director
	40
	100%
	75%
	Co-Direct, teach, advise, supervise dissertations
	Teach in M.Ed counselor education program
	Ph.D.
	Y

	Schultheiss, D.P.
	Prof & Co-Director
	40
	100%
	75%
	Co-Direct, teach, advise, supervise prac and dissertations
	Teach in M.Ed counselor education program
	Ph.D.
	N

	Ingersoll, R.E.
	Professor
	40
	100%
	51%
	Teach, advise, supervise prac and dissertations
	Teach in M.Ed counselor education program
	Ph.D.
	Y

	Toman, S.M.
	Assoc, Prof.
	40
	100%
	51%
	Teach, advise, supervise practicum and dissertations.
	Teach in M.Ed counselor ed program
	Ph.D.
	Y

	Perry, J.C.
	Asst..Prof.
	40
	100%
	75%
	Teach, advise, prac coordinator, supervise dissertations
	Teach in M.Ed counselor ed program
	Ph.D.
	Y

	
	
	
	
	
	
	
	
	


ASSOCIATED  PROGRAM FACULTY

	Name
	Title
	# hours per week at this institution
	% FTE at institution over academic year
	%FTE in program over academic year
	Role/Contribution to Program
	Other [Non-program]

Responsibilities
	Highest Degree Earned
	Psychology

Licensure (Y/N)

	Kearney,B.
	Adjunct Prof
	3
	0
	0
	Teaches family counseling
	Agency Psychologist
	Ph.D.
	Y

	MacCluskie
	Assoc Prof
	40
	100
	5
	Advise, dissertations
	Teach in M.Ed counselor ed 
	Ph.D.
	Y

	Coleman, S.
	Professor
	40
	100
	5
	Teaches History of Psych
	Teaches in psychology 
	Ph.D.
	N

	Hollinger, C.
	Professor
	40
	100
	5
	dissertations
	Teaches in psychology 
	Ph.D.
	Y (school)

	McLennan, C
	Assistant Prof
	40
	100
	5
	Teach Cog/Learning c
	Teaches in psychology
	Ph.D.
	N

	Mickens-English, P.
	Psychologist Adjunct 
	40
	100
	5
	Supervisor at couns center
	Couns and supervision
	Ph.D.
	Y

	Park, E.
	Assistant

Prof
	40
	100
	5
	Teach Social

Psychology
	Teaches in psychology
	Ph.D.
	N

	Slifkin, A.
	Professor
	40
	100
	5
	Teaches Neuro bases
	Teaches in psychology
	Ph.D. 
	N

	Bagaka’s
	Director of Urban Ed Ph.D. Prog, Assoc Prof
	40
	100
	35
	Director of Doc Program, teaches stats, dissertation methodologist
	Directs all doctoral specializations, dissertations in other specializations
	Ph.D.
	N

	Carl, J.
	Professr
	40
	100
	5
	Teaches urban ed
	Teaches in Curric & Foun
	Ph.D.
	N

	Galletta, A.
	Assist Prof
	40
	100
	5
	Teaches urban ed
	Teaches in Curric & Foun
	Ph.D.
	N

	Genovese, J.
	Assoc Prof
	40
	100
	5
	Teaches Learning/Cog 
	Teaches in Curric & Foun
	Ph.D.
	N

	Harper
	Assoc Prof
	40
	100
	5
	Teaches urban ed 
	Teaches in Curric & Foun
	Ph.D.
	N

	
	
	
	
	
	
	
	
	

	Stead. G.
	Assoc Prof
	40
	100
	20
	teach stats, dissertation methodologist
	Teaches COEHS masters level stats,

dissertations in other specializations
	Ph.D
	N

	Williams, P.
	Assistant prof
	40
	100
	5
	Teaches urban ed
	Teaches in school admin
	Ph.D.
	N

	Davis Jones, M.
	Professor
	40
	100
	5
	Teaches urban 
	Teaches in urban College
	Ph.D.
	N

	Liggett, H.


	Professor

	40


	100


	5

	Teaches urban

	Teaches in Urban College
	Ph.D.

	N



OTHER CONTRIBUTORS

	Name
	Title
	# hours per week at this institution
	% FTE at institution over academic year
	%FTE in program over academic year
	Role/Contribution to Program
	Other [Non-program]

Responsibilities
	Highest Degree Earned
	Psychology 

Licensure (Y/N)

	Bauer, A
	Chair, Assoc Prof
	40
	100
	5
	Chair, CASAL
	Teaches in MA couns
	Ph.D.
	N

	Perera-Diltz, D.
	Asst Prof
	40
	100
	5
	Research team
	Teaches in MA couns
	Ph.D.
	N

	Cho
	Supervisor
	0
	0
	2
	Supervisor
	Psychologist
	Ph.D.
	Y

	Ellington
	Supervisor
	0
	0
	2
	Supervisor
	Psychologist
	Ph.D.
	Y

	Goldberg
	Supervisor
	0
	0
	2
	Supervisor
	Psychologist
	Ph.D.
	Y

	Hayes
	Supervisor
	0
	0
	2
	Supervisor
	Psychologist
	Ph.D.
	Y

	Koricke
	Supervisor
	0
	0
	2
	Supervisor
	Psychologist
	Ph.D.
	Y

	Menapace
	Supervisor
	0
	0
	2
	Supervisor
	Psychologist
	Ph.D.
	Y

	Nilsson
	Supervisor
	0
	0
	2
	Supervisor
	Psychologist
	Ph.D.
	Y

	Payne
	Supervisor
	0
	0
	2
	Supervisor
	Psychologist
	Ph.D.
	Y

	Ramirez
	Supervisor
	0
	0
	2
	Supervisor
	Psychologist
	Ph.D.
	Y

	Sellers, J.
	Supervisor
	0
	0
	2
	Supervisor
	Psychologist
	Ph.D.
	Y

	Swales, T.
	Supervisor
	0
	0
	2
	Supervisor
	Psychologist
	Ph.D.
	Y

	Wheaton, J.
	Supervisor
	0
	0
	2
	Supervisor
	Psychologist
	Ph.D.
	Y

	Williams
	Supervisor
	0
	0
	2
	Supervisor
	Psychologist
	Ph.D.
	Y


Table 3 Continued

Faculty Demographics
	Number of Current Faculty who identify themselves as:
	
	Core Program Faculty
	Associated Program Faculty
	Other Contributors

	African-

American/Black
	M
	
	2
	1

	
	F
	
	2
	

	Caucasian
	M
	1
	8
	5

	
	F
	3
	4
	5

	Hispanic/

Latino
	M
	
	
	1

	
	F
	
	
	

	Asian/

Pacific Islander
	M
	1
	1
	1

	
	F
	
	
	1

	Multiethnic 
 

	M
	
	
	

	
	F
	
	
	1

	TOTAL


	M
	2
	11
	8

	
	F
	3
	6
	7

	Other 
 
	M
	
	
	

	
	F
	
	
	

	Total Number Subject to Americans with Disabilities Act
	M
	
	
	

	
	F
	
	
	

	Foreign Nationals 

	M
	
	
	

	
	F
	
	
	


Table 3 Continued

Professional Activities for the Past Seven Years

	For current faculty only – the number who are:
	Core Program Faculty
	Associated Program Faculty
	Other Contributors

	Members of Professional Societies
	5
	11
	2

	Authors/Co-authors of Papers at Professional meetings
	5
	11
	2

	Authors/Co-authors of Articles in Prof/Scientific Journals
	5
	15
	2

	Recipients of Grants or Contracts
	2
	8
	0

	Engaged in Delivery of Direct Professional Services
	3
	1
	0


Table 4
Student Statistics

	Number of students in the last seven academic years who: 

	2009-2010
	2008-2009
	2007-2008
	2006-2007
	2005-2006
	2004-2005
	2003-2004
	2002-2003
	2000-2001

	Applied to program:
	15
	12
	9
	9
	
	
	
	
	

	Were offered admission:
	6
	7
	8
	5
	
	
	
	
	

	Enrolled in Academic Year
	6
	4
	7
	5
	
	
	1
	2
	1

	Of total enrolled, number admitted as “respecialization”

	0
	
	
	
	
	
	
	
	



Student Professional Activities Since Enrollment in the Program 

	Based on current activities of students in each cohort, consistent with year of entry in the above table:
	2008-2009
	2007-2008
	2006-2007
	2005-2006
	2004-2005
	2003-2004
	2002-2003
	2000-2001

	Members of Professional Societies
	4
	6
	5
	0
	N/A
	1
	N/A
	1

	Authors/Co-authors of Papers at Professional meetings
	3
	5
	4
	1
	N/A
	1
	N/A
	0

	Authors/Co-authors of Articles in Prof/Scientific Journals
	1
	2
	1
	0
	N/A
	0
	N/A
	0


Table 4 Continued

Student Demographics

	Number of students entering the program during the noted academic year who identify themselves as:
	
	2009-2010
	2008-2009
	2007-2008
	2006-2007
	2005-2006
	2004-2005
	2003-2004
	2002-2003
	2001-

2002
	2000-

2001

	African-

American/Black
	M
	
	
	
	1
	
	
	
	    2
	
	

	
	F
	1
	
	1
	
	
	
	
	
	
	

	Caucasian
	M
	2
	1
	2
	1
	
	
	
	
	
	

	
	F
	3
	3
	4
	3
	
	
	1
	
	
	1

	Hispanic/

Latino
	M
	
	
	
	
	
	
	
	
	
	

	
	F
	
	
	
	
	
	
	
	
	
	

	Asian/

Pacific Islander
	M
	
	
	
	
	
	
	
	
	
	

	
	F
	
	
	
	
	
	
	
	
	
	

	Multiethnic 
 
	M
	
	
	
	
	
	
	
	
	
	

	
	F
	
	
	
	
	
	
	
	
	
	

	TOTAL


	M
	
	1
	2
	2
	
	
	0
	2
	
	0

	
	F
	
	3
	5
	3
	
	
	1
	0
	
	1

	Other 
 
	M
	
	
	
	
	
	
	
	
	
	

	
	F
	
	
	
	
	
	
	
	
	
	

	Total Number Subject to Americans with Disabilities Act
	M
	
	
	
	
	
	
	
	
	
	

	
	F
	
	
	
	
	
	
	
	
	
	

	Foreign Nationals 
 
	M
	
	
	
	
	
	
	
	
	
	

	
	F
	
	1
	
	
	
	
	
	
	
	

	Number of students enrolled who are respecializing 

	M
	
	
	
	
	
	
	
	
	
	

	
	F
	
	
	
	
	
	
	
	
	
	



	Internship Placement



	Based on students applying for internships for the last seven academic years: 

	2009-2010
	2008-2009
	2007-2008
	2006-2007
	2005-2006
	2004-2005
	2003-2004

	# of Students Who Applied for Internship:
	1
	
	1
	
	2
	
	

	# Who Received Funded Internships:
	1
	
	0
	
	2
	
	

	# Who Received Unfunded Internships:
	
	
	1
	
	0
	
	

	# Who received APA or CPA-Accredited Internships:
	1
	
	0
	
	0
	
	

	# Who received APPIC member Internships
	1
	
	0
	
	0
	
	

	# Who received Internships conforming to CDSPP guidelines 
 
	
	
	n/a
	
	n/a
	
	

	# Who obtained 2-year half-time Internships
	
	1
	
	0
	
	
	


Table 5

Educational History of Students Enrolled in Doctoral Program

Provide the following information for each student ENROLLED in your program for the last seven years, beginning with the current year of entering students. (DO NOT IDENTIFY THE STUDENTS BY NAME). Please place the requested information in a spreadsheet/table. Please identify students by year of admission (e.g., 02.001, 01.001, etc.).  If a particular student was admitted as a respecialization student, please indicate by placing an asterisk (*) by the student identification number.
1.
Identification Number


2.
Undergraduate institution

3.
Undergraduate major

4.
Undergraduate degree

5.
Year obtained undergraduate degree 


6.
Undergraduate GPA (on a 4-point scale)

7.
Graduate Record Examination Score (Verbal)

8.
Graduate Record Examination Score (Quantitative)

9.
Graduate institution

10.
Graduate major

11.
Graduate degree

12.
Year obtained graduate degree

13.
Graduate GPA (on a 4-point scale)

Table 5

Educational History of Students Enrolled in the Doctoral Program
	Id #
	UG institution
	UG major
	UG degree
	Year of degree
	UG GPA
	GRE-Verbal
	GRE-Quant
	Grad institution
	Major
	Degree
	Year Grad Degree
	Grad GPA

	06.001
	Ohio Dominican College


	Psychology


	BA


	1981


	2.829


	480


	340


	Cleveland State


	Psychology


	MA


	1989


	3.55



	06.002


	Cleveland State


	Psychology


	BA


	2004


	3.532


	510


	370


	Cleveland State


	Psychology


	MA


	2006


	3.68



	06.003


	Ashland Univ.
	Psychology


	BS


	1999


	3.273


	560


	640


	Cleveland State


	Psychology


	MA


	2001


	3.73



	06.004
	Ursuline College
	Psychology
	MA
	1998
	3.636
	420
	510
	John Carroll
	Community Counseling
	MA
	2002
	3.882

	06.005


	Notre Dame College


	French


	BA


	1971


	3.255


	740


	450


	Ursuline College


	Art Therapy


	MA


	1996


	3.878



	07.001
	Ashland University


	Psychology


	BA


	2001


	2.755


	500


	400


	Cleveland State


	Community Agency Counseling


	M.Ed.


	2006


	3.97



	07.002


	Bowling Green State


	Sociology


	BA


	1993


	2.77


	450


	340


	Bowling Green State


	Rehab. Counseling


	MRC


	1995


	3.80



	07.003


	Univ. of Akron


	Speech – Lang. Pathology & Audiology


	BA


	2003


	3.175


	270


	420


	Cleveland State


	Community Agency Counseling


	M.Ed.


	2006


	3.90



	07.004


	Miami University
	Psychology
	BA
	2001
	3.87
	550
	600


	Cleveland State


	Community Agency Counseling


	M.Ed.


	2006


	4.00



	07.005
	Univ. of Wisconsin-Green Bay
	Humanistic Studies
	BA
	1995
	3.113
	630
	580
	Cleveland State
	Community Agency Counseling
	M.Ed.
	2006
	4.00

	07.006
	John Carroll
	Psychology
	BS
	2003
	3.27
	440
	560
	Cleveland State
	Community Agency Counseling
	M.Ed.
	2006
	4.00

	07.007
	Elon Univ.
	Psychology
	BA
	1997
	3.79
	580
	570
	East Carolina Univ.
	Clinical Psychology
	M.A.
	1999
	3.928

	08.001
	Transylvania Univ.
	Psychology
	BA
	2002
	2.442
	410
	530
	Valdosta State
	Clinical Counseling
	MS
	2006
	3.85

	08.002
	Marmara Univ.
	Psychology
	BS
	2005
	3.58
	380
	740
	Marmara Univ.
	Psychological Counseling
	MS
	2007
	3.63

	08.003
	Case Western Reserve
	Psychology
	BA
	2004
	3.75
	510
	480
	Univ. of Akron
	Family & Consumer Sciences
	MA
	2006
	3.915

	08.004
	Ashland Univ.
	Psychology
	BS
	2006
	3.518
	550
	610
	Cleveland State
	Psychology
	MS
	2007
	3.84

	*00.201
	Cleveland State
	Finance
	BBA
	1987
	2.480
	440
	480
	John Carroll
	Community Counseling
	MA
	1999
	3.92

	*02.202
	Cleveland State
	Psychology
	BA
	1994
	3.360
	380
	500
	Univ. Wisconsin-Madison
	Counseling
	MS
	1997
	3.898

	*02.203
	Univ. of Cincinnati
	Psychology
	BA
	1992
	2.639
	490
	370
	Fisk Univ.
	Psychology
	MA
	1994
	3.48

	*03.204
	Wittenberg Univ.
	Psychology
	BA
	1993
	3.39
	470
	550
	John Carroll
	Counseling/Human Services
	MA
	2000
	4.00

	09.001
	Dartmouth College
	Spanish/Eng. Teaching
	BA
	1988
	3.40
	540
	410
	Univ. of Akron
	School Psychology
	MA
	1999
	3.80

	09.002
	Cleveland State
	Psychology
	BA
	2006
	3.68
	390
	540
	Cleveland State
	Clinical Psychology
	MS
	2009
	3.75

	09.003
	Case Western Reserve
	Psychology
	BA
	2005
	3.05
	430
	510
	John Carroll
	Community Counseling
	MA
	2009
	4.00

	09.004
	Cleveland State
	Comm.
	BA
	1995
	3.32
	440
	490
	Cleveland State
	Counseling
	M.Ed.
	2009
	3.93

	09.005
	Ohio State Univ.
	Psychology
	BA
	2007
	3.46
	410
	460
	John Carroll
	Community Counseling
	MA
	2009
	4.00

	09.006
	Ohio State Univ.
	Classics
	BA
	2001
	3.09
	710
	710
	Ball State
	Counseling & Soc. Psych
	MS
	2009
	3.91


*Students who transferred from counseling specialization to counseling psychology specialization

Table 6 

Students’ present status

Provide the following information for each student entering your program during the last seven years, or remaining in your program at the present time.  (DO NOT IDENTIFY THE STUDENTS BY NAME). Please place the requested information in a spreadsheet/table. Please identify students by year of admission (e.g., 02.001, 01.001, etc.) consistent with Table 5. If a particular student was admitted as a respecialization student, please indicate by placing an asterisk (*) by the student identification number.  

Note: Table 5 instructs programs to include only the students who initially entered the program in the past seven years.  Table 6 instructs programs to include all the students who entered the program in the past 7 years, as well as those who continue to be enrolled in the program (but may have entered more than 7 years ago).  For example, a student who entered the program in 1999 but is still in the program during the current year would not be included in Table 5 but would be included in Table 6.  

1. Identification Number

2. Year in Program

3.  Full-time or Part-time

4.  If program completed - year of graduation

5.  If degree not completed

a.  Date left program

b.   Reason for leaving

Table 6

Students’ present status

	ID #
	For students still in program:
	For Students that graduated:
	For students that did not complete degree:

	
	Year in Program
	Full or Part-time
	Year of graduation (if completed)
	Date left program
	Reason for leaving

	06.001
	 4th year
	Full
	
	
	

	06.002
	4th year
	Full
	
	
	

	06.003
	4th year
	Full
	
	
	

	06.004
	4th year
	Full
	
	
	

	06.005
	4th year
	Full
	
	
	

	07.001
	3rd  year
	Full
	
	
	

	07.002
	3rd  year
	Full
	
	
	

	07.003
	3rd  year
	Full
	
	
	

	07.004
	
	
	
	2008
	Personal reasons

	07.005
	3rd  year
	Full
	
	
	

	07.006
	3rd year
	Full
	
	
	

	07.007
	3rd year
	Full
	
	
	

	08.001
	2nd  year
	Full
	
	
	

	08.002
	2nd year
	Full
	
	
	

	08.003
	2nd year
	Full
	
	
	

	08.004
	2nd year
	Full
	
	
	

	*00.201
	9th  year
	Part Time
	
	
	

	*02.202
	
	
	2008
	
	

	*02.203
	
	
	2008
	
	

	*03.204
	6th year
	Full
	
	
	

	09.001
	1st year
	Full
	
	
	

	09.002
	1st  year
	Full
	
	
	

	09.003
	1st year
	Full
	
	
	

	09.004
	1st year
	Full
	
	
	

	09.005
	1st year
	Full
	
	
	

	09.006
	1st year
	Full
	
	
	

	
	
	
	
	
	


*Students who transferred from counseling specialization to counseling psychology specialization

Table 7

Current Students Matriculating Beyond Their Seventh Year in the Program

Please provide the following information for current students who are beyond their seventh year in the program.  Please provide this information in spreadsheet/table form and identify students by year of admission (e.g., 99.001, 98.001, etc.).

1. 
Year of admission

2.
Which requirements are yet to be completed?

3.
Expected date of graduation

4.
Current financial support

Table 7

Current Students Matriculating Beyond Their 7th Year in the Program

	ID # (e.g. 99.001)
	Unfinished Requirements
	Expected Graduation Date
	Current Financial Support

	*00.201
	Dissertation, Pre-Doctoral Internship
	2010**
	none

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


*Students who transferred from counseling specialization to counseling psychology specialization

** Student took 2-year medical leave of absence

Table 8

Program Graduates:  Internship and Dissertation/Final Project

Provide the following information for each student who has graduated from your program in the last seven years (DO NOT IDENTIFY STUDENTS BY NAME).  Please present the requested information in spreadsheet/table form and identify them by year of entry (e.g., 99.001, 99.002, etc.). If a particular student was admitted as a respecialization student, please indicate by placing an asterisk (*) by the student identification number.
1. 
Identification number

2.
Year of graduation from program

3.
Name and location of internship

4.
APA or CPA-Accredited status of internship

5.
Was internship position funded?

6.
Title of dissertation/final project

7.
Name of dissertation/project advisor 

Table 8 

Program Graduates: Internship and Dissertation/Final Project

	ID#
	Year of graduation
	Name and location of internship
	APA or CPA Accredited (Y/N)
	APPIC member Internship(Y/N)
	Funded: (Y/N)
	Title of Dissertation/Final Project
	Dissertation/ Project Advisor

	*02.202
	2008
	Interval Brotherhood Home
	N
	N
	Y
	Culturally Sensitive in-home Psychotherapy for Urban Low-Income African American Adolescents
	Sarah Toman

	*02.203
	2008
	Baldwin Wallace College Counseling Center, Cleveland
	N
	N
	Y
	African American Psychologists’ Attitudes Towards Psychotherapy
	Sarah Toman

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	


*Students who transferred from counseling specialization to counseling psychology specialization

Table 9

Program Graduates:  Employment

Provide the following information for each student who has graduated from your program in the last seven years (DO NOT IDENTIFY STUDENTS BY NAME).  Please present the requested information in spreadsheet/table form and identify them by year of entry (e.g., 99.001, 99.002, etc.) If a particular student was admitted as a respecialization student, please indicate by placing an asterisk (*) by the student identification number.
1. 
Identification number

2.
Initial employment setting (see list of codes)

3.
Initial job title or description

4.
Current employment setting (see list of codes)

5.
Current job title or description

6.
Professional achievements (e.g., attainment of licensure, fellow status in professional/scientific society, and/or diplomate, recipient of grant, etc.)

a. Psychology Licensure (Y/N)

b. State(s) in which licensure is held

c. Other professional achievements

Table 9

Program Graduates: Employment 

	ID #
	Initial employment setting
(Use codes on last page)
	Initial job title
	Current employment setting
(Use codes on last page)
	Current job title
	Professional achievements (e.g., licensure, fellow status, or diplomate)



	
	
	
	
	
	Psychology Licensure (Y/N)
	State(s)
	Other Achievements

	*02.202

	3

	Director of IOP

	3

	Director of IOP

	Y

	OH
	

	*02.203

	2
	Outpatient Therapist
	2
	Outpatient Therapist

	N

	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	


*Students who transferred from counseling specialization to counseling psychology specialization

Table 10  Program Attrition, Retention, and Graduation
	Year of Entry
	N 

	Status
	Attendance Year

	
	Year 1
	Year 2
	Year 3
	Year 4
	Year 5
	Year 6
	Year 7
	Year 8 or beyond

	2001 or earlier 

	1
	Graduated
	
	
	
	
	
	
	
	

	
	
	Continued Enrollment
	
	
	
	
	
	
	
	1**

	
	
	Left Program
	
	
	
	
	
	
	
	0

	
	
	Total
	
	
	
	
	
	
	
	1

	2002
	2
	Graduated
	
	
	
	
	
	2
	
	

	
	
	Continued Enrollment
	
	
	
	
	
	0
	
	

	
	
	Left Program
	
	
	
	
	
	0
	
	

	
	
	Total
	
	
	
	
	
	2
	
	

	2003
	1
	Graduated
	
	
	
	
	
	0
	
	

	
	
	Continued Enrollment
	
	
	
	
	
	1
	
	

	
	
	Left Program
	
	
	
	
	
	0
	
	

	
	
	Total
	
	
	
	
	
	1
	
	

	2004
	
	Graduated
	
	
	
	
	
	
	
	

	
	
	Continued Enrollment
	
	
	
	
	
	
	
	

	
	
	Left Program
	
	
	
	
	
	
	
	

	
	
	Total
	
	
	
	
	
	
	
	

	2005
	
	Graduated
	
	
	
	
	
	
	
	

	
	
	Continued Enrollment
	
	
	
	
	
	
	
	

	
	
	Left Program
	
	
	
	
	
	
	
	

	
	
	Total
	
	
	
	
	
	
	
	

	2006
	5
	Graduated
	
	
	
	
	
	
	
	

	
	
	Continued Enrollment
	
	
	
	5
	
	
	
	

	
	
	Left Program
	
	
	
	
	
	
	
	

	
	
	Total
	
	
	
	5
	
	
	
	

	2007
	7
	Graduated
	
	
	
	
	
	
	
	

	
	
	Continued Enrollment
	
	
	6
	
	
	
	
	

	
	
	Left Program
	
	
	1
	
	
	
	
	

	
	
	Total
	
	
	7
	
	
	
	
	

	2008
	4
	Graduated
	
	
	
	
	
	
	
	

	
	
	Continued Enrollment
	
	4
	
	
	
	
	
	

	
	
	Left Program
	
	
	
	
	
	
	
	

	
	
	Total
	
	4
	
	
	
	
	
	

	2009
	6
4
	Graduated
	
	
	
	
	
	
	
	

	
	
	Continued Enrollment
	6
	
	
	
	
	
	
	

	
	
	Left Program
	
	
	
	
	
	
	
	

	
	
	Total
	6
	
	
	
	
	
	
	


** Student took 2-year medical leave of absence
� See Footnote 4 under Domain D regarding policies of religiously-affiliated institutions.


� Depending on your program’s site visit cycle assignment, numbers may not be available for the current academic year.


� Any students who already hold a doctoral degree, but are undergoing training for the purposes of changing their specialty.


� Provide an abbreviated CV in the requested format for EACH person listed on this Table.


� Faculty members who devote at least 50% of their time to program-related activities.  See Implementing Regulation C-18 at � HYPERLINK "http://www.apa.org/ed/accreditation/" ��http://www.apa.org/ed/accreditation/� for clarification.  This time does not include other department-related activities, such as undergraduate teaching or broader department administration, but only includes time devoted to the program under review.


� Faculty who do not meet the criteria for core faculty but make a substantial contribution to the program.


� Individuals who have a role in the program, but to a more limited extent than core or associated faculty.  This would include people who present seminars, provide practicum supervision, and teach as adjunct faculty.  Curriculum vitae not necessary for those presenting seminars and having minimal contact with students.  Curriculum vitae must be provided for all clinical supervisors.


� Individuals identifying with more than 1 above.  For those individuals who are categorized as multiethnic, be sure to include them only in this category and not in other ethnicity categories.


� Programs may choose to note other types of diversity described in Domain A.5.


� Individuals who are not U.S. Citizens or Permanent Residents.


� Academic Year (approximately September 1- August 31).  Use this definition throughout tables.


� Complete only if you answered “yes” to the respecialization question in Table 1; otherwise, please leave blank.


� Individuals identifying with more than 1 above.  For those individuals who are categorized as multiethnic, be sure to include them only in this category and not in other ethnicity categories.


� Programs may choose to note other types of diversity described in Domain A.5.


� Individuals who are not U.S. Citizens or Permanent Residents.


� Complete only if you answered “yes to the respecialization question in table 1; otherwise, please leave blank.


� Based on internship application/acceptance for each noted academic year.


� School Psychology Programs only


�If you do not use a standardized test, please indicate.  If you use a standardized test other than the GRE, please identify the test and provide student scores.  If you use tests in addition to the GRE, please describe them.


�If a student did not attend a graduate program prior to admission into your program, please enter “NA”.


� Please include information for all students entering the program during the past 7 years, as well as information for all students currently remaining in the program, regardless of year of admission.


� If the Advisor is not listed in Table 2, please provide an abbreviated CV for that person.


� Number of students entering program that year


� Complete only if any students from earlier cohorts are currently enrolled








